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Understand the lasting behavioural and
emotional impact of the pandemic on learners.

Explore the 3Rs as a framework for
behaviour management.

Gain practical, inclusive strategies to support
SEMH and neurodivergent learners.

Share ideas and co-create tools for managing
behaviour and re-engaging learners.



“What behaviour changes or
challenges have you seen in
learners over the past 5
years?”



Where are we now?

* 1.49 million persistently absent learners in England (2023/24) (DfE, 2024)

* 4.6% rise in suspensions for learners with Social, Emotional and Mental Health
(SEMH) needs (Ofsted, 2023)

 Escalation in disengagement, particularly among neurodivergent and vulnerable
learners (Children’s Commissioner, 2023; Ofsted, 2023)

« Widening gap in attendance between mainstream and alternative provision

* Increased reports of school refusal, anxiety, and social isolation in post-16 learners

(YoungMinds, 2022; Education Policy Institute, 2023)



Key challenges emerging post-Covid

Area Impact

Increased low-level disruption, emotional outbursts, withdrawal,

Classroom dynamics teacher burnout (DfE, 2023)

Learners reporting loss of purpose, rise in NEET risk (Sutton

Engagement & Motivation Trust, 2023)

Rising anxiety, depression, and masking behaviours

Mental Health (YoungMinds, 2022)

Widening attainment gaps for SEND, Pupil Premium, and

EqU|ty & Inclusion neurodivergent learners (EPI, 2023)




Rising SEMH In a post-pandemic generation

Loss of social interaction
[ncreased anxiety and isolation

New layers of disconnection
o« Soca/ meadla /somt/on. false connection, performance anxiety
» A/ and gjegrta/ over/odd avoidance of face-to-face interaction
» [somted /earrnne. Reduced motivation to engage with human-led support

Learners may not know how to re-enter society, regulate emotions, or relate to
others—even in college or sixth form.



Behaviour management in practice: 3Rs

A behaviour culture built on consistency, connection, and calm

The 3Rs:
Routines | Relationships | Responses

Why this matters post-pandemic:
» Reduces anxiety through predictability
» Builds trust and inclusion for SEMH/neurodivergent learners
» Encourages calm, proactive responses over reactive punishment



Routines — predictability reduces pressure

Why routines matter:

Examples

» Reduce cognitive load for anxious learners
 Reinforce expectations consistently
» Help neurodivergent students feel safe and in control

In practice:

e Predictable start-of-lesson tasks

e Structured seating and movement cues

e ViIsua

timetables and task boards

e 3 Be

‘ore Me" help routines



Relationships — behaviour is communication

Why relationships matter:
 Co-regulation reduces emotional escalation
 Learners are more likely to accept boundaries from adults they trust

 Relationships are protective for SEMH learners -

Z

Examples in practice:
* 1:1 check-ins or ‘safe adult’ systems
« Name-use and learner voice activities
« Restorative conversations after conflict
« Knowing a student’s context and triggers




Responses — reacting with regulation

Why responses matter:
e Calm adults de-escalate situations

e Predictab
* Emotiona

e consequences build
detachment protects

Examples in practice:
» Planned scripts for challenging behaviour

* Non-verbal signals to redirect
* Limited choices ("You can do X or Y')
» Post-incident reflection opportunities

fairness

hoth staff and learners



Your behaviour toolkit

The 3Rs are not standalone - they’re interconnected tools for creating a safe, engaging,
and inclusive learning environment.

Example scenario: A learner with SEMH needs arrives late, refuses to sit down, and
Interrupts.

Applied 3Rs:
» Routine: Learner knows late arrival means quiet starter task by the door
 Relationship: Staff quietly acknowledges and checks in later
« Response: Non-verbal redirection, delayed discussion, calm tone



A neurodivergent student arrives late most mornings and becomes visibly distressed when expected to join group
work. They sit in the corner and avoid eye contact or discussion.

A previously high-achieving student has recently disengaged. They do not hand in work, rarely participate, and often
look at their phone during lessons. They appear disinterested but are not disruptive.

A learner frequently has emotional outbursts when given constructive feedback or when things don't go to plan.
They often shout, swear, or leave the room suddenly.

A confident, popular learner constantly cracks jokes during teaching time, distracts peers, and frequently calls out.
They are not malicious, but often derail the flow of the session.

A learner with an EHCP refuses to work with their allocated support assistant. They move seats, say I don't need
help,” and ignore offers of scaffolding or adaptive teaching.






Key takeaways

We manage behaviour through environment, not control

Routines reduce anxiety
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Relationships build safety

Responses shape culture
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