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Why Decoloniality Matters in HE

Systemic inequalities persist across race, gender, class, and

neurodivergence.

Traditional academic practices often reflect Eurocentric, ableist, and

patriarchal norms.

Decoloniality offers tools to challenge and reimagine these systems.

It's not just about content—but power, voice, and inclusion.
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Core Concepts - Decolonisation vs. Decoloniality

* Decolonisation: Often focused on race, colonial history, and institutional reform.

* Decoloniality: A broader lens that includes gender, disability, neurodivergence,

class.
Questions knowledge hierarchies and seeks pluriversality (multiple ways of knowing).

Draws from scholars like Bhambra et al. (2018), Tuhiwai-Smith (2021), Le Grange
(2016).
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The Toolkit — Decolonising the Curriculum

Developed at the University of Sunderland for

practical application.

Encourages reflection on dominant

knowledge systems.

Promotes global, Indigenous, and feminist

epistemologies.

Supports culturally responsive pedagogy

Ladson-Billings, 1994).

DECOLONISING THE CURRICULUM

A PRACTICAL

TOOLKIT

Reece Sohdi

Decolonising
approaches seek a
plurality of
perspectives,
worldviews,
ontologies,
epistemologies and
methodologies in
which scholarly
enquiry and political
praxis might take
place (Bhambra, 2018)

WHAT DOES
DECOLONISATION
MEAN?

Decolonisation: Unraveling
oppression and embracing equity

Decolonisation is @ multifaceted process aimed at
undoing the impacts of colonialism. It involves identifying
and dismantling systems of colonial power, disentangling
societies from colonial influences, restoring dignity to
marginalised communities, and reclaiming suppressed
cultral heritage and identites. This encompasses
challenging societal norms and insttutionl structures,
fostering indeperdence from colonial systems, addressing
historical injustices, and promoting the celebration of
native and indigenous identites. Fanon (1963) discusses
the psychological and social impacts of colonialism,
emphasising the necessity of decolonisation for the
liberation of oppressed peoples. Smith (2012) highlights
how decolenisation involves reclaining indigenous ways
of knowing and methodologies, which is crucial for
restoring cultural heritage and dignity. Mbembe (2016)
also addresses the importance of reclaiming cultural
heritage ard knowledge systems i the decolonisation
proces.

Decolonisation is vital not only for addressing racial and
ethnic injustices but also for dismantling interconnected
systems of oppression such as cay \ misogyny,
sexism, and ableism. Colonialism has played a pivotal
role in shaping global capitalism by exploiting resources
and labour from colonised regions (Wallorsteir, 2004;
Rodney, 1972) It has reinforced patriarchal norms and
gender ineaualities, marainalising women and LGBTQIA+
individuals including trans and non-binary identities
(Mohanty, 2003; Rifkin, 201). Additionall, colonialism has
contributed to the marginlisation of disabled individuals
through ableis ideologies (Grech & Soldatic, 2016;
Erevelles, 201).

Decolonisation therefore invalves challenging these

systems of power and privilege to create a more
equitable society for all (Bhambra, 2014; Lugones, 2010),

CULUM"™?

Embracing Equity, Redefining Knowledge, Decolonising Education

Across the globe, efforts to dacolonise the curriculum have gained momentum through
student-led movements like Rhodes Must Fall in 2015, This movement advocated for a
curriculum that reflects the plurality of human experiences and narratives, aiming to
dismantle the colonial legacy perpetuated by educational nstitutions. The impact of
such movements highlights the urgency and importance of addressing the colonial
underpinnings of education systems, as discussed by Mbembe (2016). Quijano (2000)
explains how the coloniality of power continves to influence contemporary education,
necessitating a comprehensive reevaluation of curriculum content and pedagogy.

Decolonising the curriculum is therefore a multifaceted process aimed at challenging
the entrenched biases of Western education from the Global North. It involves critically
exanining the dominance and structures of power that have allowed individuals and
groups to have prvilege, acknowledging how colorialism has shaped academic
disciplines, and broadening the scope of knowledge to include authentic, marginalised
and historically invisible voices and perspectives.

The importance of decolonising the curriculum lies inits potential to dismantle the
monocultures of universities entrenched in colonialist ideologies (Smith, 2012). By
reshaping the university curriculum to expand knowledge beyond binary perspectives
(Tuek & Yang, 2012), we can provide students with a more global and eritical view of the
world. This transformation is crucial for fostering an educational environment that values
diverse experiences and perspectives (Ladson-Billngs, 2014), promoting intellectual
growth and social justce. It challenges the traditional power dynamics and knowledge
hierarchies (Tuhiwai Smith, 1995), enabling students to engage with a richer, more
authentic array of ideas and histories. In doing so, we can cultivate a generation of
students equipped to navigate and contribute to an increasingly interconnected and
complex world (Paris & Alim, 2014).
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Decolonising Assessment — Inclusive & Responsive

Moves away from rigid, standardised assessment models end emphasises co-

created criteria with students.

Allows for multimodal outputs: oral histories, podcasts, community projects.

Supports neurodivergent learners and those from marginalised backgrounds.

Inspired by work from Godsell et al. (2024).
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Beyond the Classroom — The Wider Student Experience

Decoloniality is a whole-campus approach, and there should help to create and

foster supportive environments for gender, disability, and economic inclusion.

Peer mentoring, student-led projects, accessible campus spaces -

interdisciplinary collaboration fosters knowledge co-creation.

Aligns with SDG 10 (Reduced Inequalities).
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Practical Steps — The Impact We Can Have

1. Reflect on our own positionality and privilege.

Audit teaching content for diverse

epistemologies.

Pilot inclusive assessment tasks with student

input.

Embed reflection and dialogue in classroom

practices.

Use the Toolkit as a collaborative resource.

| identify how | may benefit

from privilege

| recognise injustices exists in

the world around me

| seek out questions that
make me uncomfortable

| deny that
injustice is real

| promote and advocate for
policies and practices that
tackle injustice

I sit within my own
discomfort

| understand my own

| avoid hard
questions

Becoming Fear Zone

“Inclusive”
| educate myself about
structuralinjustices

| strive to be
comfortable

| only talk to others who
think and look like me

| listen to others who think &
look differently to me

privilege in ignoring injustices

| am vulnerable about my
biases and knowledge gaps

| speak out when | see
injustices in action

Learning Zone Growth Zone

| educate my peers
about how injustices
impact our profession

| don’t let mistakes deter
me from being better

| advocate and champion
individuals from
marginalised
backgrounds

| surround myself with others who
think and look differently to me
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A Call To Action

Decoloniality is not a one-off task—it’s an ongoing commitment.
It challenges us to rethink power, knowledge, and inclusion.
Promotes social justice and enhances student belonging.

Change starts in the classroom.
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