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Chapter 3: 

Methodology
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however, something that I still required, as every interaction with my participants was a 

unique occurrence. 
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work of Lichtman (2013)  and Cresswell (2013) is to aim for between five to seven major 

concepts or themes in which lesser codes or sub-categories may reside (Saldaña, 2016). My 

own coding generated between 6 and 10 themes, and I found this to be manageable. Deciding 

upon which theme to discuss first was influenced by the number of comments in each, 

especially for the largest, but it became a question of judgement as to how to prioritise them 

as sometimes a small theme might have something of real importance.  
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Chapter 4: 

Results and Findings
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Phase 3 had seven participants. It required participants to interview each other, recorded on 

video. In the event, this led to 3 sub-groupings of participants, as agreed between them: two 

groups of two and one group of 3 participants. The results of Phase 3 have been analysed 

individually. 

Phase 4 had four participants and comprised an audio-recorded interview between the Student 

as Participant and myself Researcher/ Teacher. The results of Phase 4 have also been 

analysed individually.  
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to each question. Students were shown how to enter the relevant formulae in Excel. Fig 4.2.2 

shows the completed spreadsheet. 

 

 

Fig. 4.2.2 Survey 20th November 2015 
 

An initial scanning of the mean scores across the table did not reveal anything startling. The 

lowest mean score was 4.2 for question 6 (confidence in accessing primary data) , ranging 

through to the highest mean score of 7.5 for question 16 (confidence in ability to work 

independently and take responsibility for own learning).  

To show the mean scores and standard deviations in graphical form, excel was used to 

produce the following bar chart (Fig 4.2.3) 
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Fig. 4.2.3 Bar Chart showing Group Self-efficacy  for each of the 20 survey questions 
 

From the bar chart it was clear that 3 questions had mean scores of just over 5. These were 

lowest of the 20 questions. On the basis that students may wish to discuss areas in which they 

had the least confidence I selected question 3(relating to their confidence to propose a key 

research question) for further graphical analysis. Using the Excel spreadsheet I produced the 

frequency chart (see fig 4.2.4) for question 3 and showed students in class how to reproduce 

this.  

 

Fig 4.2.4  Frequency Chart showing confidence scores (0, low-10, high) of participants, N=16 
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RESULTS PHASE 3: 1-1 Critical Incident Interviews 

Consisting of: 

4.4.1 Teacher-Led Tutorial on Critical Incidents: Feedback from Students 

4.4.2 Participant 1-1 Critical Incident Interviews 
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Fig. 4.6.2  Summary of Reflective Interview Themes (Phase 4): Questions 7 and 8 (Critical Incidents) 
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FINDINGS 
Comprising  

4.6 Initial Findings 

4.7 Further Findings 
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Chapter 5: 

Conclusions 
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7.5 APPENDIX 5: POSITIVE AFFECT TRANSITIONAL FRAMEWORK 

(BEARD, HUMBERSTONE AND CLAYTON, 2014) 

 
Positive Affect Transitional Framework (Beard, 

Humberstone and Clayton, 2014, p.640) 
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7.6 APPENDIX 6: CIPD ADVANCED LEVEL  SPECIFICATION (JANUARY 

2018) 
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7.7 APPENDIX 7: DOCTORAL RESEARCH: PARTICIPANT  INFORMATION 
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7.8 APPENDIX 8: PARTICIPANT CONSENT FORM 
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7.9 APPENDIX 9: DATA REQUEST FORM 
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�V�X�P�P�H�U���K�R�O�L�G�D�\�V�����)�U�R�P���������\�H�D�U�V���R�O�G���,���Z�D�V���R�Q���W�K�H���V�L�W�H�V���Z�L�W�K���P�\���G�D�G���D�Q�G���µ�W�K�H���O�D�G�V�¶����

most of who had few academic qualifications, many coming from what could be 

�F�R�Q�V�L�G�H�U�H�G���W�R���E�H���µ�U�R�X�J�K�¶���D�U�H�D�V���>message: you need to be able to work with people who 

are from different social walks of life ]. Work could be physically hard and potentially 

mind - numbingly boring [message: Many jobs are boring. You and me �± �Z�H�¶�U�H���O�X�F�N�\���W�R��

have the chance to choos �H���D���F�K�D�O�O�H�Q�J�L�Q�J���F�D�U�H�H�U�����7�K�H���µ�O�D�G�V�¶���W�D�X�J�K�W���P�H���W�K�H���L�P�S�R�U�W�D�Q�F�H���R�I��

social interaction to get through the working day. ]. My dad taught me the value of 

getting a job done, hard graft, and not to put on airs and graces [ message: you are 

responsible for getting th ings done ]. He was in his element in creatively thinking of ways 

to dismantle buildings and hoarded all sorts of reclaimed materials which inevitably 

were put to good use at work or in the home, albeit looks often came second to 

function [ message: be creat ive! Be an entrepreneur! (Bricoleur?) �@�����$�V���W�K�H���E�R�V�V�¶�V���V�R�Q���,���I�H�O�W��

�D���U�H�V�S�R�Q�V�L�E�L�O�L�W�\���W�R�Z�D�U�G�V���W�K�H���I�D�P�L�O�\���F�R�P�S�D�Q�\���E�X�W���D�O�Z�D�\�V���Z�D�Q�W�H�G���W�R���µ�G�R���P�\���R�Z�Q���W�K�L�Q�J�¶���� 

The Civil Engineering years  

So, I went to university and graduated as a civil engineer. My civil engineering degree 

was my passport to another life [ �P�H�V�V�D�J�H�����V�R���\�R�X�U���P�D�V�W�H�U�¶�V���G�H�J�U�H�H���P�L�J�K�W���G�R���W�K�H���V�D�P�H��

for you ]. Although not a natural climber I loved being in the mountains and being 

outdoors. In 1982 the UK was going through one of its construction down turns with 

few prospects for newly qualified engineers, and I was looking for a job. So, attracted by 

the lure of the superb mountains of the Drakensberg and the desire for a little 

adventure I left for South Africa, a land where I knew no - one, and spent t wo years as 

a civil engineer. I lived for the weekends when I could spend time with my newly - met 

climbing buddies at the Johannesburg Mountaineering Club.  

Looking back, I was very naïve about the political situation of apartheid when I arrived. 

I spent my first year on site in a hot, dusty, smelly chemical works working in the 
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�K�H�D�Y�\���I�R�X�Q�G�D�W�L�R�Q�V���G�L�Y�L�V�L�R�Q���R�I���D���P�D�M�R�U���F�R�Q�V�W�U�X�F�W�L�R�Q���F�R�P�S�D�Q�\�����,���O�L�Y�H�G���L�Q���D���Z�R�U�N�H�U�¶�V���K�R�V�W�H�O��

���W�K�L�Q�N���R�I���µ�$�X�I���:�L�H�G�H�U�V�H�K�H�Q���3�H�W�¶���D�Q�G���\�R�X���D�U�H�����������W�K�H�U�H���������7�K�H���Z�K�R�O�H���H�[�S�H�U�L�H�Q�F�H���Z�D�V���D��

cultural a wakening and a total re - evaluation of my comfortable middle - class 

assumptions. Suddenly there were conflicts, and not just the obvious apartheid issues �± 

the aftermath of the Boer Wars (1880 - 81 and 1899 - 1902) still resounded, with 

white Afrikaners dominant  against white British - speaking South Africans. In the bars 

and at the barbecues my country of birth was being attacked verbally by various 

cultural and ethnic groups and this was most disconcerting!; no - one seemed to be able 

to agree politically. It was a  land of extremes. On the construction site I worked with a 

�F�R�Q�V�W�U�X�F�W�L�R�Q���µ�J�D�Q�J�¶���Z�K�R���Z�H�U�H���U�H�F�U�X�L�W�H�G���I�U�R�P���W�K�H���;�K�R�V�D�����7�V�Z�D�Q�D�����6�R�W�K�R���D�Q�G���=�X�O�X��

peoples who lived in their own hostels. Many of them clearly had a tough life. It is 

interesting to note that even tod ay one of the differences between the South African 

cultures is that they find it difficult to laugh at the same things (Wood et al., 2018) . 

Yet their humour was revealing. Thus, typically the work gangs had mischievous 

�Q�L�F�N�Q�D�P�H�V���I�R�U���D�O�O���R�I���W�K�H���Z�K�L�W�H���µ�E�R�V�V�H�V�¶�����R�I�W�H�Q���S�O�D�\�L�Q�J���R�Q���Z�R�U�G�V�����,���J�R�W���W�R���N�Q�R�Z���P�L�Q�H���I�U�R�P��

�P�\���V�X�U�Y�H�\�L�Q�J���D�V�V�L�V�W�D�Q�W�����V�K�R�U�W�O�\���E�H�I�R�U�H���,���O�H�I�W�����³�0�F�*�R�J�J�O�H�J�R�V�K�´�����,�W���L�V���D���F�R�P�E�L�Q�D�W�L�R�Q���R�I���P�\��

�V�S�H�F�W�D�F�O�H���Z�H�D�U�L�Q�J�����J�R�J�J�O�H�V�����D�Q�G���µ�W�R�N�R�O�R�V�K�¶�����D���P�\�W�K�L�F�D�O���Joblin - like character who lives 

under beds). Hardly a ringing personal endorsement, but very inventive!  [ message: 

working in a different culture is not always easy. Sometimes we need to question our 

own assumptions and reformulate our beliefs. We might not  like what we find! ].  

The Business Development Manager Years  

When I came back to the UK in 1984 (to be with my future wife) I worked for a while 

for my dad and my uncle in their demolition company. I realised that my engineering 

degree had not given me mu ch insight into an important aspect of what I was doing �± 

managing people. So, I took a part - time diploma in management studies at the local 
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polytechnic. Barely two years later, married and with our first child on the way, I was 

made redundant! Yes, from a  family company �± how did that happen? I can truly say 

that I hated this time but it forced me to change [ message: every cloud has a silver 

lining ]; I felt emasculated �± my inner work ethic did not want to listen to reason. But 

once again, my new qualifica tion provided my passport to a new life. [ message: it 

worked for me �± it could for you ] I left civil engineering, and on the back of my 

management diploma took up a job with a major national wastepaper company at 

�W�K�H�L�U���&�D�U�G�L�I�I���K�H�D�G���R�I�I�L�F�H�����D�V���W�K�H�L�U���I�L�U�V�W���µ�E�X�V�L�Q�H�V�V���G�H�Y�H�O�R�S�P�H�Q�W���P�D�Q�D�J�H�U�¶�����U�H�S�R�U�W�L�Q�J��

directly to the managing director. It was a great job: I was working on a wide variety of 

projects to do with changes to the company, and I had a great deal of autonomy. A 

major one was implementing a new quality as surance system, working with depot 

managers across Wales and England: the technical side was easy �± it was working with 

people that was the challenge [ message: building rapport is often essential for success ]. 

The company was expanding rapidly and needed n ew depot managers, so I took the 

lead in recruiting them and setting up their 6 months training based upon my own 

induction experience. I became keener to expand my managerial knowledge and 

qualifications so I signed up for a part - time MBA at Cardiff. I wa nted to share my 

new - found knowledge with others. I put myself on a British Safety Council training 

course for managers and then promoted this for other managers. Then I made contact 

�Z�L�W�K���+�H�Q�O�H�\���&�R�O�O�H�J�H�����D�V���,���N�Q�H�Z���W�K�D�W���I�H�Z���R�I���W�K�H���F�R�P�S�D�Q�\�¶�V���P�D�Q�D�J�H�U�V���K�D�G���I�R�Umal 

management qualifications, many of them having risen through the ranks as foremen or 

lorry drivers (very few women were in operations management positions in those days 

in the wastepaper trade). Six managers took the Henley Distance Learning Diploma, 

w ith me acting as their self - appointed mentor. We met every month at a different 

depot as we worked our way through the exercises and reflected upon how to 

implement the managerial strategies. Managers would take pride in showing the others 
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around their sit e. Everyone seemed to enjoy the course, including me. So, when after 

four years with the company, and wanting to relocate for family reasons, my old 

polytechnic advertised for lecturers in business studies, I felt ready to make the move to 

a career in mana gement education. And, once again, my new MBA qualification was 

my passport to doing this. [ message: qualifications, were the key once again! Plus, of 

course, experience in doing what I wanted to do more of ].  

The Teacher / Author Years  

�,�¶�Y�H���E�H�H�Q���D���X�Q�L�Y�H�U�V�Lty teacher since 1990 and a published author of textbooks since 

1997. My most recent one was 2016. Never believe those who say that what they 

�Z�U�L�W�H���L�V���I�L�F�W�L�W�L�R�X�V�«�L�Q�Y�D�U�L�D�E�O�\���W�K�H�U�H���L�V���D�Q���H�O�H�P�H�Q�W���R�I���U�H�D�O�L�W�\���V�R�P�H�Z�K�H�U�H�����,�I���\�R�X���U�H�D�G���P�\��

books you will see stories  from my career popping up from time to time. For me, 

writing is an extension of my being a teacher: I enjoy meeting up with the publisher and 

talking about what will be included in the next edition. I log into Amazon daily every 

September/ October when th e university term starts, taking an almost obsessive 

�G�H�O�L�J�K�W�����G�L�V�P�D�\���L�Q���W�U�D�F�N�L�Q�J���P�\���O�D�W�H�V�W���W�H�[�W�E�R�R�N���V�D�O�H�V���D�J�D�L�Q�V�W���W�K�H���µ�R�S�S�R�V�L�W�L�R�Q�¶�����$�F�D�G�H�P�L�F��

book sales are relatively minor in the scheme of things, but I do get so competitive! 

[message: emotions drive us. Why not admit it? What drives you? ].  A group of other, 

anonymous academics will review my writing and make suggestions for improvement. I 

�W�K�L�Q�N���,�¶�P���V�W�D�U�W�L�Q�J���W�R���W�R�O�H�U�D�W�H���Z�K�D�W���,���S�H�U�F�H�L�Y�H���D�V���Q�H�J�D�W�L�Y�H���F�R�P�P�H�Q�W�V���E�H�W�W�H�U���± but still 

feel sometimes like scrunching  their notes up into a ball and throwing them into the 

�E�L�Q�����,�¶�P���V�X�F�K���D���W�K�L�Q- �V�N�L�Q�Q�H�G���V�R�X�O�����E�X�W���N�Q�R�Z�L�Q�J���W�K�D�W���G�R�H�V�Q�¶�W���K�H�O�S���P�X�F�K���D�W���W�K�H���W�L�P�H����

Fortunately, I now recognise my reactions for what they are (arrogance and insecurity 

�± thankyou, Daniel Goleman (Goleman, 1996) , for your insight into emotional 

intelligence!) and usually I will metaphorically retrieve th eir comments from the bin a 

few days later and concede that perhaps they do have a point, or at the very least I 
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9: Portfolio Appendices 
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Some of the findings from my questionnaire were quite expected. After teaching for more than 20 

years I thought that I had a fairly good understanding of what my teaching roles were and what 

students thought of me: however, I was to find one or two surprises and disappointments, as well as 

some reassuring results. I have considered each of the questionnaire items in turn and noted my 

prior assumptions and revised assumptions after distributing and analysing the results. These are 

summarised below in Fig 9.3. 
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9.2    PORTFOLIO APPENDIX 2: SELF-EFFICACY CASE STUDY  

 

 

Source: Gallagher, K. (2016, p.47) Essential study and employment skills for 

business and management students. 3rd edn. Oxford: Oxford University Press 
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9.4  PORTFOLIO APPENDIX 4: BACK COVER TESTAMENTS 

 

This appendix features a collection of cover pages from my textbooks from 1997 to 2016. 

Positioned as they are, at the end of my doctoral submission, they provide a visual reminder 

of my professional development as a teacher who writes. They also reflect the changing face 

of skills development over time, and my participation in this. 

I have written successful books for the following: the Open Learning Foundation; the 

Chartered Institute of Personnel and Development; and Oxford University Press.  
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9.4.1 The Open Learning Foundation:  My First Skills Textbook 

 

This book was my first one dedicated specifically to skills development.  
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9.4.2   Chartered Institute of Personnel and Development (CIPD) Textbooks 
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9.4.3 Oxford University Press: Gallagher Skills Text Books 2010, 2013, 2016 
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9.5     PORTFOLIO APPENDIX 5 : OXFORD UNIVERSITY PRESS WEBSITE:  
LATEST GALLAGHER TEXTBOOK (2016) 

 

This is the 3rd edition. A 4th edition has editorial approval for development. 

 

                        

  

Links to developing emotional intelligence, 
confidence and promoting independent learning 
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9.8   PORTFOLIO APPENDIX 8: MY PERSONALITY LINK (INFJ) TO 

RESEARCH DESIGN ACCORDING TO WERNER AND ROGERS (2013) 

METHODOLOGICAL FRAMEWORK  
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9.10  PORFFOLIO APPENDIX 10: CREATING A UNIVERSITY WRITING 

COMMUNITY OF PRACTICE FOR TEXTBOOK WRITERS (2008)  

 

 

As a published author since 1997 I had used my own textbooks within my teaching at 

university. My first textbook authorship was for the Open Learning Foundation, where I 

collaborated with a number of writers from other Higher Education institutions. The accent 

was upon writing innovative, interactive learning materials. My interest in writing textbooks 

continued. My aspirational goal was, and remains, to bring the subject to life and to enthuse 
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