University of

W

Kontou-Watson, Vasiliki (2023) A Critical Review of Private
Tuition in the Uk: A Case Study of the Northeast of England.
Doctoral thesis, The University of Sunderland.

Downloaded from: http://sure.sunderland.ac.uk/id/eprint/17220/

Usage guidelines

Please refer to the usage guidelines at
http://sure.sunderland.ac.uk/policies.html or alternatively contact
sure@sunderland.ac.uk.




A CRITICAL REVIEW OF PRIVATE TUITION IN THE UK: A
CASE STUDY OF THE NORTHEAST OF ENGLAND.

by

Vasiliki Kontou -Watson

A doctoral thesis submitted in partial fulfilment of the requirements of the University of
Sunderland for the degree of Doctor of Philosophy.

August 2023




Statement of Original Authorship

The narrative contained in this research has not been previously submitted elsewhere
to meet any requirements for an award at any other education institution. To my
knowledge, this research contains material that has not been previously published

and/or written by anyone else other than the author.

Signature: Vasiliki Kontou-Watson

Date: August 2023




Dedication

M, ZDQW WR WKDQN PH IRU EHOLHYLQJ LQ PH , ZDQW WR W
| wanna thank me for having no days off. | wanna thank me for never quitting. | wanna
thank me for always being a giver and trying to give more than | receive. | wanna thank

PH IRU WU\LQJ WR GR PRUH ULJKW WKDQ ZURQJ , ZDQQD W

Calvin Cordozar Broadus Jr.




Acknowledgements

This research would not have been materialised without those who supported me.

To all the parents, teachers, and tutors who took the time to participate and offer such

valuable perspectives- | wholeheartedly thank you!

| would like to extend my utmost, immense gratitude and admiration to a highly
respectful, kind, and thoughtful person and supervisor, Professor Maggie Gregson,
from the University of Sunderland. To say that her guidance and expert advice have

been truly enlightening would be an understatement. You are truly inspiring!

Also, my heartful thanks to Dr. Julie Nobari for her continuous support and kindness

throughout my journey.

To my angelic duo- my life and soul, Maria-Efthimia and Christiano Alexandros. | could
never live without you. | hope this inspires you to keep moving on and become the

best version of you.

Finally, to my husband who | adore and admire each day. Thank you for cheering me

up, pushing me on and carrying me through my darkest moments.




ABSTRACT

Private tuition and its individualized ethos have often been at the center of global
educational debates. Consistent changes in the UK national education policy and
practice have over the years increased the phenomenon of private tuition creating an
unregulated market amongst practitioners. This has had a significant impact on quality
assurance. British neo-liberalism and cultural socio-economic disadvantage across
the teaching and learning arena saw parental agency and stakeholder divisions driving
the marketisation of private tuition to become a profession where the driving priority
was of personal profit. Research in this field of study has long recognized the need for
a critical review of the monetary driven educational support systems and the diversified
culture of private tuition. This research presents a critical review of the phenomenon
of private tuition in the UK with a close insight into the situation in the Northeast of
England. Establishing the historically political narrative of British education which
encourages competitiveness between schools, this research identifies educational
factors that have increased volume of this phenomenon in practice, determining
variables of parental agency in the investment of private tuition. The thesis presents
and concludes with a pioneering framework which offers potential to regulate the
private tuition market.

The research involves a population sample of 195 parents and 494 teachers from
across the UK. It employs mixed methods study which includes to use of quantitative
and qualitative methods, to canvas participant experiences and perceptions regarding
influential factors that necessitate the use of private tuition. An open-ended
guestionnaire was digitally disseminated to both sample sets, in addition to semi-
structured interviews conducted with 30 parents and 30 teachers, alike. The research
further utilized three sets of set and mixed focus groups to validate the data. The use
of SPSS software platform was used to provide the analysis of the quantified
responses, while NVivo thematically analysed qualitative data.

Findings demonstrate that school conversions into academies have created a culture
of unnecessary pressures for both parental and teacher populations, namely
administrative pressures, securing exam grades in lieu of a place on league tables,
jeopardizing pupil individual focus and quality assurance. Data regarding parental

agency demonstrate that variables that instigated the increase in the use of private




tuition, despite their financial burdens, are the attainment of exam grades that were
exacerbated with Covid-19 gaps, and failure to focus on individual needs. Despite the
need for further research to capture responses that represent the whole of the national
cohort, this research provides an empirical model demonstrating a regulatory
framework that could be used to secure the ethical practice and improve quality
assurance of private tuition provision, as well as raising standards of educational

practice in this field of study.

Key Words: private tuition, quality assurance, compliance, stakeholders, school
tutoring, teachers, tutors, parents, special educational needs, regulatory framework,

exopaedeia.
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CHAPTER 1: INTRODUCTION

1.1 SETTING THE SCENE

According to Jokic et al., (2013), educational debates surrounding private tuition (PT)
have always taken place, though the beginning of the millennium has triggered a focus
on private education as the sole catalyst for improving pupil attainment in the UK (Jokic
et al., 2009; C4EO, 2011). Global interest in private tuition has sparked funded
research from Eurasia, Asia, UNESCO, and the World Bank, to investigate the growing
market of private tuition (cited in Jokic et al., 2009; Bray, 2009; Bray et al., 2011). In
addition, support in mainstream education has seen the marketisation of private tuition
rising (Whitty, 2000; Holloway and Pimlott-Wilson, 2020) which has currently been
emphasized further with the recent catastrophic sweep of nations by Covid-19
(Betthauser et al., 2023). Families have employed a privatized support system, a
WKDGRZ HGXFDW laQdalzgedlyy MoHueifig the results that schools do not
(Ireson, 2004).

The keyword "private tuition" included in the research question maintains
substantiative importance throughout the research and posits the keyword that
complements the terms |F UL W L F D @ QU@pAatty Sfevenson and Baker (1992)
found the definition of private tuition a difficult concept to grasp under one framework
umbrella. Bray (2010; 2011), adds that the term has a quizzed aspect to its definition
that is, yet, even after his long research onto the topic, difficult to also define in that it
has many aspects that have, yet to be considered prior to defining a solid terminology.
He adds that as much research has focused onto the different aspects of private tuition
such as ethnography, effectiveness, economic and psychological factors, there is
additional research to be made and new aspects to be considered the more tuition
becomes a wider global phenomenon (ibid). A working definition of the term, puSULY D WH
W X L W, LtRu§ fexplored within this research so to clarify the global concept and

determine the scope of the private tuition investigated.
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The growing market of private tuition has captured the attention of the government
that has, of late, focused onto the quality of external and internal provision to mostly
Special Educational Needs and Disabilities (SEN) pupils and those generally requiring
additional support. Despite research demonstrating that private tuition has had an
impact in pupil overall attainment, the quality of provision to the learning difficulty
cohort within schools, both externally and internally, remains a posed question (Bloom,
2005; Gardner, 2005). Therefore, theorists such as Ireson, (2004) and Bray, (2011)

propose that the quality of private tuition is measured considering teacher specialism.

Research has demonstrated that private tuition has become an unregulated practice,
not only in the UK, but on a global scale, with findings describing the narrative of
parents choosing private tuition as their main alternative pedagogy to aid pupil
attainment, (Holloway & Plimlott-Wilson, 2019; Yahiaoui, 2020). Although previous
research has investigated the impact of private tuition on pupil attainment, but not as
part of the curriculum (Rushforth, 2011), the researcher has found that private tuition
has become part of the exogenous curricula, thus, forming part of the British education
marketized structure. It is, thus, considered that this chapter provides an anachronic
exegesis of the historical emergence of private tuition, recognises its existence as a
practice instilled in education and develops the narrative of the profession turning into
an exogenous practice. Further, this research identifies the key factors that determine
the increase of private tuition; establishes the reasons of engagement and highlights
the main imperative for the private tuition market to develop adequate standards and

guality assurance through a carefully considered regulatory framework.

1.2 RESEARCH AIMS AND OBJECTIVES

This research aims to explore literature associated with private tuition and critically
review the phenomenon of private tuition in the Northeast (NE) of England, exploring
the proactive synergies between private tuition organisations and schools, thus,

utilising relevant research objectives as set below:
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RO1: To investigate the key educational factors that have led to the increase of tuition

in the Northeast of England.
RO2: To proffer a closer insight into the reasons why parents invest in private tuition.

RO3: To recommend a framework which aims to possess the potential to regulate the

private tuition market.

This chapter, therefore, provides an overview of the study by systematically
introducing the narrative ode to the emergence of private tuition. Section 1.1 sets the
scene to the contextual presence narrated in sequent sections, section 1.2 presents
the e VHDUFK DLPV DQG REMHFWLYHV VHFWLRQ

interest, section 1.4 provides the contextual background of the focus with sub-section
1.4.1 narrating the historical aspect of British education and 1.4.2 identifying the shift
of change in policy and practice. Section 1.5 explicates the current practice of private
tuition as an educational construct, section 1.6 narrates the significance and

contribution to the research, while section 1.7 presents the structure of this thesis.

1.3 PERSONAL INTEREST

Having served as a secondary teacher for over 22 years, the researcher has found
that daily administrative strains and constant performance management tasks were
preventing them from practising their vocational passion of teaching. Tutoring was the
only way they could both practice their profession and see tangible results.

RXWOLQG

$V WKH UHVHDUFKHUfV WXWRULQJ SUDFWLFH GHYHORSHC(

employment business and further engaging self-employed tutors. In the process of
employing tutors, the researcher noticed that a lot of candidates lacked the appropriate
skills, qualifications and experience they were claiming to have. The more involved the
researcher became in the private tuition industry, the more they identified variables
that confirmed their personal stance to the theory of an unregulated market. The
researcher, thus, gradually developed a passion for the provision of a quality assured

private tuition profession, reducing the gap of inequality in experience and
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qualifications while at the same time ensuring that private tuition had a positive impact
on learning and achievement as a result of that process.

As an employer, looking further into government policy on closing gaps and the
additional impact private tuition has on children, the researcher has developed a set
of questions that intrigued them further instigating the promptness of their research,
namely; examine the educational factors that have led to the increase of private tuition
in the Northeast of England, proffer a closer insight into the reasons why parents invest
in private tuition and recommend a framework capable of regulating the private tuition
market. This research will, thus, contribute to addressing the points mentioned above
and will aim to focus and provide a closer insight on the impact and quality of private

tuition provision.

1.4 CONTEXTUAL BACKGROUND

1.4.1The History of British Education: A Sad Story

The conceptual genesis of tuition has marked a remarkable point in the history of
education with tuition taking place democratically in almost every demos of ancient
Greece (Vasquez, 2014; Oestar, 2018; Forbes, 1942; Dewey, 2001). Sophists, such
DV BODWR ZKR ZDV 6RFUDWHVY VWXGHQW SURFHHGHG W
taught Alexander the Great, demonstrating the transferable skills of wisdom and global
leadership, (Donskikh, 2019). As effective as that was, tuition was not as subject

specific as it is currently, rather a life guidance process.

Tuition was also seen by some as a mentoring process where the soul can be
alleviated from bad deeds, as a way to provide therapy for the psyche (Robertson and
Todd, 2019) or as an irrational act of misleading the minds of young people (Enid,
2001; Esowe, Etta and Asuquo, 2013; Wan, 2019). The development of the mind and
the teachings of Socrates were deemed as a philosophical and stoic evolution of the
mind. This led to the toxicated death of great sophists such as Socrates, whose
methods along those, such DV $ULVWRWOHYY UHPDLQHG WKH VWHSS
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of mentoring, tuition and group discussion that was to see the global educational
aspect rise from a democratic mentoring aspect to the plutocratic education for the
masses (Donskikh, 2019; Aristotle, 1985; Turan, 2011).

Four centuries later, the mark of Rome, saw a developed system of British education
that was available only for the plutocratic class in which only the males were to receive
instruction (Chitty, 2007; Gillard, % \ SULVWRWOHY|V SKLORVRSKL
and scepticism were adapted by education reformers who devised a non-democratic
educative methodology of instruction and broadened private mentoring to the wider
gender specific plutocratic demographic (Lawson and Silver, 1973). This was further
developed in 1200 with cathedrals being governed by unqualified instructors,
nevertheless proclaimed masters, who provided the poverty-stricken individuals with
a chance to learn and the scope of becoming scholars themselves were much needed
(Chitty, 2004; Gillard, 2018). Recent evidence suggests that private tuition is a populus
construct of unregulated practices often delivered by individuals who do not
necessarily have adequate national qualifications (Topping & Whiteley, 1990;
Woodward, 2010; Bray, 2017; Holloway and Pimlott-Wilson, 2020). The use of
unqualified teachers is, therefore, seen as a continuous construct within the education
of private tuition, despite government attempts to instil schoolteachers as the founders
of a quality education system that prepares children for a prosperous future (Lawn
1999, seen in Gillard, 2005).

Along with pupil learning gaps, as identified by Slavin (2018), contextual education
developments, according to Walker (2020), have increased the use of private tuition,
as an important tool to develop pupil progress and wellbeing (Mcintosh and Shaw,
2017; Shawchuk, 2020) highlighting the need for research into private tuition practice.
Initially, as mentioned previously and supported by Walker (2020), Newman, (2014)
and Lochtie et al., (2018), private tuition originated with the 16" century onset
admissions into elite educational institutions of Cambridge and Oxford where the
practice of logos, and Socratic logic derivation and dialectics were prominent. Pearce
et al., (2018), suggest that although the use of private tuition has always existed, the
diverse policy of the educational system in the UK has participated in the private tuition
prevalence. Whiteman (seen in The Guardian, 2021) stated that constant
governmental changes have had an impact in education as Heads of schools admit

18



that tuition has a positive impact, but not as partof WKH JRYHUQPHQWY{V 1DWLRQ

Programme (NTP) scheme, which they describe as being too bureaucratic (ibid).
Through this educational diversity, this research will identify the factors that have led

to the increase of private tuition within the Northeast of England.

The end of the 14" century saw the expansion of education with mentoring and private
instruction being practiced by various educators, namely scholars. At the same time,
the foundation of Oxford and Cambridge, university was a mere preparation for elite

professions which overruled the pursue of a democratic and sophisticated mind (Mallet

29'D\ BULYDWH WXWRUV ZHUH QR ORQJHU VROR

upper class, rather the 15" century saw Eton and Winchester college selecting
instructors who had actually taken on the route of teaching as a profession (Gillard,
2018; Orme, 2006; Chitty, 2007). Yet, despite teaching never been historically a
profession, teachers have always held in high regard in social structures as individuals
who were born to teach (Gillard, 2005). This movement, according to this author, saw
the 19" century educational settings staffed by unqualified university graduates.
Recent evidence highlights that teachers in current educational settings do not view
the profession as being a valued one, thus, seeking alternative contexts for the

delivery of practice in the form of private tutoring (Ravalier & Walsh, 2018).

C

~

According to Bourdieu (1984, cited in Tonlinson, 2003) WKH Witt y R\t GHILQHG LQ UHC(

to its societal distinctive demonstration. The term comprises of those considered to be from
a background hallmarked by prestigious social capital, thus, very powerful individuals or
individuals belonging to a group of people with power. The Restoration and Industrial
Revolution era saw the continuation of the educational instruction though with a focus
on elitist education (Piccard, 2009; Bloy, 2014) compared to the 19" century
introduction of privatized education through the enrolment of private institutions
(Spens, 1938; Chitty, 1992; Gates, 2005). Nevertheless, despite the development of
education and continuous changes, the gender gap, and the availability of instruction
to all social classes still posed a gap in the achievement of learning for all. Baker
(2014) assumed that it was the educational revolution that instigated the use of private
tutoring whereas current research suggests that pupils from elitist backgrounds are

more likely to attend grammar schools and have access to high quality of education and
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resources (The Sutton Trust, Social Mobility Commission, 2019). Despite educational
debate on whether social structures influence the employment of private tuition (Goodall
and Harris, 2008; Holloway and Kirby, 2019; The Sutton Trust, 2023), research has
identified that the disparate social ill-structure of the Northeast, along with the problematic
field in schooling provision, has increased the practice of private tuition (Holloway and
Kirby, 2019; The Sutton Trust, 2014; 2023).

The Newcastle Report in 1861 (Newcastle, 1861) highlighted the provision of
schooling nationally was not substantial, therefore, the 1862 Review (Newcastle,
1861; Lawson and Silver, 1973) submitted a funding proposal for outstanding
achievers that included females were allowed to participate in a semi-instructional
process (see Table A). This new review focused on the ideological rather than the
pragmatic view of what should be learnt, thus, digressing from the initial scholarship
of democratic education. Despite national views on teaching for testing purposes, the
governmental scope remained focused on the testing process which was later to
partake in a national dichasm between parental agency and academies (Pearce et al.,
2018).

The Taunton Report (1868) brought about a critical review on the educational supply
in secondary schools heavily critiquing the competency of trained teachers and the
impact they have on a national level in state schools (Taunton, 1868), and as
supported by Bryce (1895), training to secondary teachers was not adequate. Private
tuition during the Victorian era took the form of a live-in governess whereby the female
would uphold her social status by transferring vital knowledge through education
(Green, 2009; Daily, 2014). Private instruction was commissioned for the middle
classes though this was to change with the reinstated country position after World War
2, as the opening of secondary schools (Simon, 1991) and new employment
opportunities by the end of the century, enabled many parents to re-evaluate
education and to fund private tuition in aim for a better chance in education for their

children.

By the late 1800s, the Victorian era saw a national educational competency with other
FRXQWULHV VXFK DV WKDW RI $PHULFDYV VWDWH VFKRRO"
be phased out by the beginning of 2003 (Jones, 2003). As Stephens (1998) points out,
the country saw important changes in education that brought about the development
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of elementary schools, secondary schools and, most importantly, the education of
many working-class children (Gillard, 2018) (see Table A).
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The Newcastle report (1861) critically evaluated the industrial era and more so the fact
that children were better off receiving education in aim of some future prosperity than
working from an early age. This was also supported by Stephens (1998) who reported
that education at the time was a choice rather than a compulsory state where parents
often opted for the children to work in factories than receive any type of education.
This contrasts the current narrative where the scholarisation of pupils have birthed the
necessity for parents to employ private tutors so to attain better grades (Hutchings,
2013; Mugwe Chui, 2016).

The Revised Code (1862) initiated the funding opportunity for each school while
testing for attainment became a teacher target (Simon, 1965). Nevertheless, the real
focus remained the same: church school parrot fashion learning methods and drill
tasks for testing with grants subsidising education (Simon 1965; Lawson & Silver
1973). Furthermore, the Reform Act (1867) divided education into two distinct social
classes whereby the working class was placed in elementary schooling while the
upper class was taught by the elite. However, it was the 1870 Education Act that
particularly acknowledged the need for education for all, and by 1871 the Code
introduced the Infants educational sector placing focus on progress in later years
(Hadow, 1931) with additional syllabus dividing the ages into higher and secondary
(Armytage, 1951). Education was still based on a reward basis in that grants were
allocated to successfully attained students which was reinforced with the Elementary
Education Act (1876). Teachers were equally granted funds on the basis of
outstanding performance; thus, it was highly essential that the Board of Education
(1899) trained competent subject specialists, despite criticism by inspectors that
training was not providing outstanding education and that teachers were either
gualified females or young students acting as teachers (Lawson and Silver, 1973).
Nevertheless, as suggested by Gillard (2018) and Lawson and Silver (1973), by the
early 1900s, the standard of illiterate students across all ages, including adults, was
eliminated with the 1870 Act. The teacher competency, however, consistently posed
an issue as later supported by Bryce (1895).

According to Simon (1974), the Clarendon commission (1864) instigated a monopoly
of culture on elitist school admissions, such as Eton, Winchester, Westminster, etc.,
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through the selection of upper-class children. This segregation was not particularly
welcomed by parents, thus, the 1869 Endowed Schools Act allowed parents to form a
complaint against teachers who were perceived as religiously biased (Endowed
Schools Act, 1868).

The 1902 Education Act gave power to Local Education Authorities (LEAS) to
disseminate a teaching force into schools which created concerns as, according to
Hadow (1933), schools were not engaging young learners enough and despite
adequately trained student teachers, the curriculum was perceived as not challenging
or mind stimulating, especially when children were partly engaged which left very little
thinking and concentration skills for school. This contrasts current educational settings
whereby the curriculum is regarded as too prescriptive, posing schooling pressures
that demotivate students and driving parents into seeking additional support outside

schooling hours so to raise standards (Hutchings, 2013; Mugwe Chui, 2018).

Dewe\fV DQG ORQWHVVRULYYV SHGDJRJLFDO VW\OHV ZHUH
education (Blyth, 1965), thus, the 1922 Newbolt report called for a more structured

model on the training of teachers with a university level degree (Newbolt, 1921). With

the more rigid examination methods and introduction of the First School Examination

certificate applicable now in both genders, the Hadow Report (1926), challenged the
application of diagnostic tests along with the provision of a more specialised needs

nature schools to cater for the cognitive impaired children, further calling for a more

stringent nature in teacher training (Hadow,1931). According to Benn and Chitty

(1996), the Spens Report (1938) was clear in that national education was highly

divisive in its provision of education as more high-class children were being provided

for whilst the rest ended up in low class employment. The Green Book (1941) was to

reform the layers of education into three stages: primary, secondary and further

education (Board of Education, 1941; Simon, 1974; Gillard, 2018), thus, enlisting
1RUZRRGYV HOLWLVW YLHZV RQ H[DPLQDWLRQ SURFHVVH\
division upon school admissions (Norwood, 1943), which was a favourable view by

Dent (1944), though opposed by latter educational critics (Giles, 1946; Curtis, 1952;

Simon, 1991).

In 1943, according to the Board of Education (1943), Butler proposed a White paper

that saw an examination measurement that held mixed reviews as it allowed for
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cognitive development, which was diminished by examinations, thus, not necessarily
adapting to that cognitive level (Gillard, 2018; Board of Education, 1943). The same
paper revised teacher training and recruitment to suit the age of employability for those
OHDYLQJ VFKRRO DIWHU WKH DJH RI 7KLV ZDV IROORZ}
suggesting a new reform on teacher training and recruitment though this was soon
replaced by the Ministry of Education whose main role was to consider a better,

uniformed approach to teacher training (McNair 1944).

%XWOHUYY UHMHFWLRQ RI WKH )OHPPLQJ ,5Bb73;RSimah /L
1991;) saw the Ministry propositions on teacher training and student examination

focusing more on Local Educational Authorities (LEAS). The Nations Schools,
LQWURGXFHG LQ XQGHU :LONLQVRQTV LQIOXHQFH VDZ \
IRU WHDFKHUV ZKR LQ WXUQ ZHUH KHOG UHVSRQVLEOH
schools, and grammar schools, leading to a decreasing level of attainment on a

national level (Middleton and Weitzman, 1976; Gillard, 2018). By 1947, there was a

distinct division of the elitist ideology of school admission into grammar schools, as
RSSRVHG WR WKH 1DWLRQTVY 6FKRROV LQVLVWLQJ RQ IRO
(Gillard, 2018).

,Q WKH LQWURGXFWLRQ RI *&(V DQG WKH FRQVLGHUDWI
all LEAs by the Ministry of Education. However, the national statistics saw the rise of
school admissions with fewer children in grammar schools further accentuating the
elitist ideology (Ministry of Education, 1951; Simon, 1991). According to Galton, Simon
and Croll (1980) and Wrigley (2014), this has influenced the way pedagogy was
transmitted as less accommodation was put into learning and more focus was placed

on teaching for a purpose: passing the 11plus exams.

The 1950s economic inflation and the ideological view of a strengthening middle class
instigated two reports, Newsom (1963) and Robbins (1963), that were to see major
educational settings. Children from poor backgrounds, such as the Northeast of
England, were evidently deprived from an adequate education nationally and this was
ZLGHO\ DFFHSWHG E\ WKH OLQLVWU\ RI (GXFDWLRQ *LOOD
1958 insisted on the information dissemination on comprehensive schools which was

opposed by Boyle in 1962, who strongly pushed for the 11-plus and the existence and
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continuation of grammar schools as the only way to keep the elitist world (Benn and
Chitty, 1996).

With comprehensive schools running nationally, more and more parents insisted on
their children attending grammar schools in aim of equipping them with a better chance
in life. This was, of course, the introduction of the National Foundation for Educational
Research (NFER) (National Foundation for Educational Research, 1946) placing
focus on examinations for admissions. Simon (1953) opposed this on the grounds that
examinations were structured for the few and not for the many, therefore, instruction
was more focused on those with the innate ability to manage the difficulty of those
exams. The examination was challenged by Vernon (1952) who insisted that a variety
of external factors could potentially influence the cognitive ability of children, thus,
children with a cognitive potential, but who came from an underdeveloped
environment, would have a limited possibility of passing these exams (Pedley, 1956;
Jackson, 1964; Simon, 1991). This was later justified as national exams showed that
children who managed to enter grammar schools did so with examinations structured
for them (Hobby, 1959). In the late 1950s, there was an advocate cause to provide a
parental choice as to which type of school they would like their children to attend, and
in that, choosing any grammar school would impose testing for that particular school
(Hobby, 1959).

The Crowther Report (1959) focused on teacher training on specific specialisms to
cater for the new urgent focus on examinations and a reward system for those
teachers further expanding the student opportunities and access to higher education
after the leaving age (Floud, 1961, Simon, 1991). A year later, the Beloe Report
(1960), proposed a new examination system for children who could not extend their
ability to pass the already established national exams. The Newsom Report (1963)
accentuated the need for teacher training and certification for those unable to attain

the national certification whilst the Bachelor in Education qualification was finally
established by 1965 (Gillard, 2018). Yet, the Plowden Report (1967) abolished the
11plus exams placing children in the core of the reform and insisting on the
contextualisation of a more evidence-EDVHG UHIRUP 3LDJHWITV ZRUN ZD\
WKXV FKLOGUHQYV SK\VL Fé&otionalRcbriséatiokd-Hviee \Vapplidd Q G
(Plowden, 1967).
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$V VXSSRUWHG E\ *DOWRQ 6LPSVRQ DQG &UROO

teaching and learning environment with children learning and teachers exploring
different pedagogical methods. However, the stigma remained in the governmental
funding of grammar schools, thus, the Donnison Report (1970) initiated the decision
of comprehensive funding for day care educational provision (Donnison, 1970) (see
Figure B1). Yet, comprehensive notion and the pursuit of new pedagogical paradigms
were to be substituted by the consecutive 1970 Black Paper, supporting grammar
schools, and moving from a comprehensive to a preservative motion (Knight, 1990;
Simon, 1991), by abolishing any previous papers promoting the comprehensive
education. Furthermore, the 1974 governmental decision to impose more measures
of accountability to teachers did not help the learning of students, as the strain was
adversely inflicting on them, especially as governmental cuts meant less offering of

teacher training places.

In the 1976 Black Paper, Boyson (1975) proposed that national standards under the
comprehensive school agenda were failing and that tests should be taking place in all
stages of education and the parent placed as a school stakeholder (Boyson, 1975).
Because of the failing national standards, the Bullock Report (1975) was
commissioned to enquire on these failings. In brief, it was found that national
standards of underdeveloped catchment areas such as the Northeast, were low.
Hence, it was recommended that teachers were qualified in literacy, imposing more
testing and rigid drills; the LEA would monitor teachers and the quality of teaching and
how that reflects on attainment, thus, supporting schools with consultants on the main
core subjects (Bullock, 1975). The effect of national failing standards on employment
was demonstrated in that young people were not equipped with the right literacy and
numeracy standards, consequently, blaming schools and, in particular, teachers,

suggesting they were not qualified for the subject taught (Chitty, 1989; Gillard, 2018).

The Neville Bennett report (1976) which focused on the Northeast, found that some
teachers were indeed placing focus on examination process though using pedagogies
under comprehensive ideology which were deemed as not sufficient for raising

standards while others were focusing on student self-exploration (Bennett,1976).
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The 1976 Yellow Book further suggested that teachers were not qualified sufficiently

on the subjects taught, which had an impact on standards, thus, recommending the

HM Inspectors were involved (DES, 1976). This, contradicted Morris and Griggs

(1988) view that education was not realist but rather a way of masking failings. Thus,

the 1977 Green Paper was seen as a repetition of the previous Yellow Paper, yet, with

emphasis on teachers and examinations (DES, 1977) which was later reinforced by

+0,YV 5HG 3DSHUV RXWOLQLQJ GLIITHUHQW VHFWRU JXLl
(HMI, 1977).

The 1977 Great Debate was a time for teachers to protest and in 1977 the Taylor
Report focused on the role of governance in schools in its attempt to reassure teachers
that they were no longer the solely responsible ones for school admissions (Taylor,
1977). Although the Waddell Report (1978) suggested a single examination system,
the election of the conservative party did not see the implementation of GCSEs until
1988 (Gillard, 2018). 7TKDWFKHU TV (G XF D WhbrRpgte$/Fdsregarded the
1976 comprehension ideological act on education and gave local authorities the power
to control admissions to secondary school (Steelman, 1986). By 1980, the reformed
Education Act enabled parents to be members of the school governing body whereas
in 1981, the Education Act reinstated :DUQRFN TV 5H S Rguésting provision
of SEN in schools, with amendments to the Red Books 2 and 3, placing focus on
FKLOGUHQYV OHDUQLQJ IRU IXe8XUGllard,PZO0BR\OEE® LW\ +0
educational settings observe a chasm in the governance of academized schools by
local authorities as Trusts are maintained as the local business structure (West and
Bailey, 2013; Steers, 2014; The Guardian, 2022).

1.4.2 Towards a shift of change

With the HMI (DES, 1983; Gillard 2018) noting that the quality of training provided did
not match the quality of service that was demonstrated in both primary and secondary
schools, the 1983 White Paper focused on teacher training. Whilst the Rampton
Report (1981) highlighted weaknesses in the failing national rates in the ethnic minority
groups (Rampton, 1981), the Swann Report (1985) placed focus on education for all
children (Swann, 1985) whereas Cockcroft Report (1982) insisted on the teaching of
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Maths across the key stages. In 1984, a differentiated curriculum with targets where
DWWDLQPHQW LV LPSRUWDQW WR FKLOGUHQYVY HGXFDWLR
seeing getting inflated due to the prognostics of a high rate of national achievement
(Knight, 1990). The 1984 Green Paper proposed a triangulated approach between
heads, governors, and the LEA (DES, 1984) compared to the 1986 Education Act
where focus on that triangulation was placed on heads as rulers also advocating that
teachers hold a Qualified Teacher Status (QTS). The 1985 White Paper (DES, 1985)
founded the ideology behind the General Certificate of Secondary Education (GCSE)
curriculum focusing on target grades and teacher training on assessment for results.
As Gipps (1986) noted, GCSEs were not perceived as warmly by the public as it was
split into two levels, higher and foundation, highlighting the need to assess for pupil
progress (HMI, 1985).

Hall (1985) expressed his concern of the chasm between teachers and schools. The
government introduced the Core Curriculum (DES, 1987) where the Heads were given
power to opt out of Local Authority control and manage their own finance (Chitty, 1989)
although objected by Aldrich (1988) in that it resembled past education acts focusing
on assessment. The National Curriculum focused on an assessment regulated
curriculum, though the Levels initiative required Key Stage 1 (KS1), Key Stage 3
(KS3), Key Stage (KS4) pupils to be examined at every key stage; their work to be
monitored, and teachers were required to track progress that enabled students to
continue developing their skills (DES, 1987). However, all this imposed unnecessary
stress to both children, teachers, and parents alike whereas teachers feared they were
asked to teach for assessment and not for learning and that their competence would
be judged by their results (Gillard, 2018). More importantly, the 1988 Reform Bill
insisted on attainment targets whereby teachers would allocate end of term and yearly
targets based on initial assessment to each key stage, whereby monitoring,
consequently initiated more planning and assessment in aim of pupil progress. This
would pose a catalyst for recent research which indicates that examination pressures
are amongst the factors that increase the marketisation of private tuition (Bray, 2010;
Bray & Lykins, 2012; Ireson & Rushforth, 2014; Yahiaoui, 2020).

The Kingman Report (1988) stipulated that teachers were taught the linguistic skills in
order to transmit knowledge effectively to students (Kingman, 1988). In 1991, SATs
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were to be finally implemented in KS1 settings (Ribbins and Sherratt, 1997) though
amendments were made to the testing contents, considering that pupils at KS1 did not
have the skills to manage complex contexts. However, secondary settings still
suffered, and this led to the Three Wise Men Report (1991) with Jim Rose, Robin
Alexander and Chris Woodhead to reform primary setting assessment and learning
owing to failings nationally (DES, 1992) thus individual, group and whole class learning
became the new norm, placing emphasis on teacher training with various degrees of

specialisms.

7KH (GXFDWLRQ $FW VDZ PDMRU FKDQJHV RI asitU ODMHV
was now required to observe schools regularly and report on the progress made,
guality, standards, and wellbeing of the students. This, created opposing views and
the teachers to object, doubting the quality of inspectors who created a fearful culture
(Lawton, 2005) especially when reports of inadequate schools were being published
(Ribbins and Sherratt, 1997). The 1992 White Paper saw the view of pupil wellbeing
and greater subject addition to the curriculum, advocating precedent White Papers on
the diverse cognitive ability of children (DFE, 1992). By 1993, schools were driven to
despair, as they deflected from accepting students with less intellectual ability to pass
exams in aim of reflecting league tables, while teachers focused not on those who
needed support but on those who would make the grades (DES, 1992; Jones, 2003).
This was to see a surmountable national educational pressure in 2023 with findings
from Fulton et al., (2022) indicating the learning gaps created by academisation
failings and exacerbated by the Covid-19 pandemic which, in turn, increased the need

for private tuition.

A national protest initiated the 1994 reform and the Dearing Report (1994) who
suggested that the curriculum remained the same, but it should be revised in the
amount of attainment targets and subjects offered to students, adding vocational
subjects as an option to pupils unable to pass exams (Dearing, 1994). However,
concerns instigated the Warwick (1994) evaluation of the curriculum imposing a
clearer guidance on teacher assessment guidelines and the study of English
(Warwick, 1994). The next Dearing Review (1997) placed a focus on pupil learning
with the consideration of 3 types of schools suggested; foundation, community, and
aided schools (Gillard, 2018). The 1997 White Paper suggested that education would
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be of great importance amongst all else but that there would be no excuses for failing
standards, offering to support schools but close them if they did not improve. It was at
that point that home-schooling was posed as a choice for parents, who, at the time,
were given more power, thus choices (DfEE, 1997), whereas the 1997 Green Paper
was seen to offer more support to SEN pupils (DfEE, 1997). The privatisation of
schools became an issue with more failings at KS4, and by 1999, failing schools saw
theresigQDWLRQ RI PDQ\ pVXSHU KHDGVY *LOODUG

In 2000, the announcement of academies allowed major Northeast business
stakeholders, like Nissan and Reg Vardy, to manage schools which would turn out to
be catastrophic by 2012 (Gillard, 2018). Although the 1988 government announced a
literacy target of 80%, in 2002 there was a decrease to 57%, despite the literacy
refocus in 1999 into the skill of inference (Moser, 1999; Wrigley, 2014). By 2003, there
was no great rise in GCSE A*- C grades (Gillard, 2018) thus, the government focused
on training that equipped teachers with Literacy and Numeracy skills, prior to their QTS
qualification (DfEE, 1997).

In 1994, the UK saw an economic rise, but a decline in children in poverty, which
LQLWLDWHG %ODLUTWGRPBWY R\ HGIX RD, \fWadh@focHSHXKFDW LR Q
parents being influencers in schools (Labour Party, 1995; Labour Manifesto, 1997).
Yet, this led WR @LYHUVH DQG XQHTXD @ones RRRIA) Whevethe P
naming and shaming of schools threatened to reverse the initial enthusiastic effect
upon the teaching population (Gillard, 2018) demonstrating that the culture of holding
teachers accountable was still prevailing (Hattersley, 1997). This followed changes of
the, then, current DfEE to be renamed to DfES in 2001, with new reformed ideas by
the government on less progressivism but involving parents in the education of their
children and rethinking schools in terms of a business run context (Hatcher, 2001)
though selecting admissions with kids with cognitive ability to pass exams (Chitty,
2013).

The 1997 Education Act saw the change in class numbers in KS1 and KS2, while the
1997 White Paper Excellence in Schools focused on raising standards, performance
and abolishing any speck of under-performing schools by providing teacher training,
as well as literacy and numeracy focus in KS1-2 by 2002 (DfEE, 1997a). In addition,
pupil progress would be rigidly measured with tracked markings on achievement,
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ability setting in core subjects with mixed ability sets for the rest of the curriculum
(DfEE, 1997a), which was opposed by teaching unions (Mortimore, 1998; Chitty, 2000;
cited in Wrigley, 2001; Chitty, 2009); parents would be given power in school governor
meetings, emphasis on a duo system on home contract of learning from schools, and
homework focus, while LEAs would hold Education Development Plans to monitor
schools who underperform, and recruit Headteachers adequately qualified for the role
(DfEE, 1997a). However, the new wave of expert Headteachers declined by 2000 as
they were phased out of the job with their schools deemed as failing ones (Gillard,
2018). The 1997 Green Paper on SEN focused on including Special Educational
Needs (SEN) children in mainstream schools and the wellbeing of children through the
Sure Start initiative (DfEE, 1997c; Chitty, 2009) as opposed to aptitude standards
(Newsam, 1998) or education competition (Chitty, 1998).

The introduction of Education Action Zones saw a general failure of privatisation
interested parties whilst A*-C GCSE attainment had not increased significantly across
the Zones cohort (Gillard, 2018). The establishment of Beacon schools marked the
dissatisfaction of many, as support focused on able pupils (Jones, 2001), which saw
a KS3 Maths attainment rise by 2005 (DfES, 2005c), though no similar results were
reported in KS4. Failing schools reported lack of quality teaching and management,
which resulted in the government initiating the city academies, and a spark interest by
companies, such as Reg Vardy (Chitty, 2009), which then instigated the disapproval
of local government (Beckett, 2004). This resulted in a reduction of the curriculum, and
the design of the Primary and Secondary Handbooks (QCA, 1999), which sparked
criticism into the progressivism approach calling for a return to traditional practices
(Cox, 1998; Aitkenhead, 1999b) and lack of opportunity (Wrigley, 2014) with an
estimated 80% raise in KS2 standards by 2002 through training in teachers and design
of appropriate resources (Literacy Task Force, 1997:5; Wrigley, 2014). Failings in this
initiative resulted in the creation of the Moser Report Improving literacy and numeracy-
a fresh start (Moser, 1999).

The 1997 pearing Review: Higher Education in the learning society ffocused on pupil
learning in higher education providing for the educational demographic that made it
through further education. This saw the greater proportion of parents who financed
private tutors with exam preparation (Bray, 2003; Ireson, 2004).
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Academies were seen failing, with reports of slow progress and unsatisfactory training

and teaching quality, and with parents protesting against their increasing numbers,

whereas the LEAs had lost complete control, thus, the government assured a revision

to its National Strategy and, up£W KD W E\ PRUH WKDQ SXSLOV ZRX
one-to-RQH W X LWL RTelGRardiBi\LEtN Mlay 2007; Brown et al., 2010; Gillard,

2018). However, true reality lies in that progress was to see harder examinations, and

the addition of mental arithmetic in KS2, whilst tackling down poor behaviour standards

(Steer, 2005). The focus of passing national exams left little room for any interest to

other subjects (Wrigley, 2014) and saw the drop out of non-core subjects in national

exams (Curtis, 2009). Yet, by 2006 standards were reported as satisfactory (Hansard,

House of Commons, 10th July 2007, Col. 1319; cited in Gillard, 2018) which initiated

WKH 30DQ ZLWK D YLVLRQ WR LQFOXGH ampcsgQwyv LQ V
2007c) placing pySHUV R QD O W XtoWoReclasEe@WBuRI Qive struggling pupils a

FKDQFH WR (POSFRX0%S |

Although the 2009 White Paper disregarded both Literacy and Numeracy strategies,
it was nationally expected that both skills were taught at the same standard and for
the same purpose. More academies were to be established with more progress checks
for students; a triangulated approach between schools, LEAs and government parties
would be developed, despite the fact that it disregarded the power of parents; and a
new postgraduate qualification in Teaching and Learning would be introduced so to
strengthen the teacher quality assurance, (DCSF, 2009). The Academies Programme
(CPAC Report, 2007) reported that there was a rise in literacy, numeracy, and GCSEs,
though this was suggested not to be consistent nationally, and expected more

academies in the Northeast, (Curtis et al., 2008).

By 2008, new academies in Sunderland were seen to exclude pupils in order to satisfy

their privatised policy and focus on those students able to pass exams (The Guardian,

19th September 2008; cited in Gillard, 2018 3 ULFH :DWHUKRXVH &RRSHU(YV
this saw an improvement of results, though Durham saw the opposite results into the

opening of more academies (Gillard, 2018). An independent study reported that

individual tuition improved standards and closed gaps (Every Child a Reader, UCLA,

2013).
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Despite the 2007 National Curriculum introducing Functional skills in English and
Maths, urging parents to partake in the Gifted and Talented scheme, in 2008, Ofsted
reported that although there has been a noticeable 95% pass rate of GCSE
attainment, teaching to pass exams was not the way to move forward, as it did not
enable children to learn and cohort data did not measure individual progress (Ofsted,
2008). This saw teachers who felt their morale was weak and that children suffered
from low self-esteem, arguing further that the current government provision targeted
parents unable to financially support a private tutor for SATs preparation, urging the
review of current standards (CPR, 2007; CSFC, 2008).

In 2008, KS3 exams were abolished but the government was given a choice for

schools to use internal assessment papers, freely supplied by the government, and

publish pupil attainment reports for parental information (Hansard House of Commons,

14 October 2008, Col. 678; cited in Gillard, 2018), though KS2 SATS still remained an

exam focus to the disappointment of teachers and parents alike (Richards, 2009). In

WXUQ *RYHTfV SURSRVDOV RQ HGXFDWLRQ LQ vDzZ SU
with Ofsted abolished, and schools given the freedom they long waited, though his

actions were perceived as an act of a conservative plan in that anything outside

traditional teaching was anathematic (White, 2010). His proposal of free schools as

the prime initiative in involving parents, was further perceived as catastrophic in that

LEAs would no longer hold accountability in local areas and the whole education of

children left in an abysmal state (Alexander, 2010) with further suggestions from

Swedish schools showing no significant progress (Wiborg, 2010). In addition, the
JRYHUQPHQWTY YV .6 DQG LQLWLDWLYHV WR SODFH, WXWRU\
demonstrated failings in the recruitment of qualified teachers (PWC, 2008; Brown et

al., 2010), thus, two sets of both qualified and unqualified tutors that tutored children
demonstrated equal results on attainment. Parental feedback demonstrated that there

was some improvement, though not significant enough (PWC, 2008; Brown et al.,

2010).

In 2011, the DCSF was renamed to DfE but *RYH {V : KL W fhe&ibhgortdnce of
Teaching 12010) saw its proposal on a less prescribed curriculum (DfE, 2010) with a
IRFXV RQ *&6( DQG $Y /HYHO H[DPV ZLWK JUHDWHU VXSS

lessening the amount of time pupils resit exams, thus, making GCSEs easier to pass.
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However, schools were still held responsible for examination pass rates, with external
VXSSRUW RQO\ FRQVLGHUHG LI LW SRVHG D IDYRXUDEOH S
while teachers were required to focus more on teaching to exam pass (Bew, 2011)

and implementing a Phonics screening check at KS1 (UKLA, 2011) which was

unfavoured by some (APPGE, *RYHTV IXUWKHU FRQWUDGLFWRU\
with his proposal to allow GCSEs to be taken at a transitional year (Year 9), though at

the same time, he initiated tougher measures for failing schools and stricter target

GCSE grades, such as 50% of A*-C by the end of 2015, further proposing that

inadequate deemed teachers faced redundancy, but recruiting more able trainee

teachers through his ITT initiative (DfE, 2011).

By 2012, both KS2 results, and GCSE attainment had not progressed substantially,

as reported by Ofsted (2012), especially when the C passing rate was now raised to

66% (DfE, 2012). This saw a large number of schools overmarking and examination

boards lowering their expected standards (CESC, ZLWK DQ LPSDFW RQ $1
curricuum.t VDZ WKH SURSRVDO RI $1 /HYHO FRQWHQW WR EH Sl
elite establishments, and academies considering the employment of unqualified

teachers, despite parental dispute, since it was now easier to dismiss unsatisfactory

teachers through rigid performance reviews (Hansard House of Commons, 22nd June

2015, Col. 638; cited in Gillard, 2018). In 2013, new National Curriculum Framework

documents were published for all stages and new English and Maths syllabuses were

set to be taught in 2015 (Hansard House of Commons Written statement, 1st

November 2013, Vol. 569; cited in Gillard, 2018). But with failing national results in

GCSEs, 2014 saw the reform of grading from Levels to a 1-9 scaling system, where 5

would be the pass rate (Hansard House of Commons, 22nd June 2015, Col. 638).

In 2015, a report by the Sutton Trust highlighted the proportion of children from
underdeveloped areas, such as the Northeast, to perform poorly in national KS4
results (The Sutton Trust, Missing Talent, 2015). This further saw the reform in teacher
recruitment, with educational establishments recruiting cheap, unqualified teachers,
which further impacted the quality of teaching (CPAC, 2016) thus, creating a different
group of teachers providing private tuition to students. In 2016, further proposals were
SXEOLVKHG E\ OD\TV JRYHUQPHQW WR HYVtwtbeEd3maykof QHZ JUL
some (Jenkins, 2017; Newsam, 2017), which led to an increase in tuition taking place,
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and, by 2017, it was reported that at least 30% were privately tutored (The Sutton

Trust, 2017). Parents were VHHQ WR pEX\YT DWWDLQPHQW FKHDWLQJ
while at the same time demonstrating school failings (Jerrim, 2017). Nickow et al.,

VWDWHG WKDW %ORRPTV TV LQIOXHogebditeRQ LQGL

evidence of private tuition focusing on individual needs effectiveness. Meyer (1977)

supports that education expands on the elite culture, though, Baker (2014) states that
educational changes impacted society, as a whole. Yet, Bray (2017) supports that

shadow education prevails to the educational changes. This newly construct of
educational practice has become the epicentre of authorial and politicised debate as

more and more teachers leave the classroom in aim of freelance tutoring (Damayanthi,

2018; Liu, 2018).

1.5 PRIVATE TUITION AS THE NEW EDUCATIONAL CONSTRUCT

The historic view of education has demonstrated how educational practice has created
shortfalls that have influenced the genesis and increase of private tuition. Further, it
has clarified that British education has so far developed a need for academic
prevalence to the detriment of teachers, parents, and students alike who have become

private tuition nomads.

Private tuition is not only practiced so to improve standards, but also to escape the
hardships of the teaching education and explore tuition as an alternative route to
earning (Stevenson and Baker, 1992; Tansel and Bircan, 2006; Mwebi and Maithya,
2016). The curriculum and school structure changes have transformed the notion of
support into private tuition outside schooling hours (Pearce et al., 2018). As Bray &
Kwo (2013) state, private tuition has historically been engaged by the financially stable
families to prepare for F K L O Gadadépc\ife. In agreement, Kirby (2016; The Sutton
Trust, 2023) notes that private tuition has significantly increased reaching figures of
estimate value as high as 9 billion. However, recent figures by The Progressive Policy
Think Tank (2022) have highlighted failings into the levelling up of the Northeast, in

particular to accessing education by all.
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Constant pressures by academies, who are seen to follow their own business agenda,
are depleting motivation in teachers to teach and pupils to learn (Damayanthi, 2018;
Liu, 2018). While students are seen to lose their confidence in examination attainment,
teachers are seen to opt into private tuition to escape schooling pressures, and
increase their income, though the quality of teaching transferred is impacting pupil
grades (Ireson and Rushforth, 2005). In addition, quality in teaching is seen to be taken
over by the recruitment of unqualified teachers, posing great risks to children, as these
are also seen to provide private tuition outside schooling hours (Bray, 2011).
Nevertheless, parents are increasingly seen to engage in private tuition exogenously
to the classroom provision in aim of quality learning (Rushforth, 2011) and closing

Covid-19 gaps (Education Endowment Foundation, 2021).

According to Ireson and Rushforth (2014), other factors that signify importance in the
engagement of private tuition are: the financial prospect, educational background and
keeping up with peer grades (CIL, 2018; Subedi, 2018). However, they instigate the
need for clarification as to the current figures of the increased practice, thus, calling
for a further investigation (ibid). Education is seen as a significant factor for young
people who can gain confidence and the right prospects for financial stability. Levelling
XS DJHQGD DVNV IRU D FHQWUHG DSSURDFK WR

attainment is seen to decline in secondary stage with low scores on GCSEs. With such
figures highlighting the Northeast failings in provision (The Progressive Policy Think
Tank, 2022), and research identifying the financial strain to those families not
financially secure, it is only noteworthy that the researcher investigates the impact of
private tuition looking at the global context, comparing the national situation honing

into regional impact of the Northeast.

The current, 21st century scope of private tuition differs greatly from the historical
overview mentioned above. Whereas private tuition was initially regarded as the only
mode of education and later as a support mechanism, nowadays, private tuition has
taken on a pivotal role of diversified nature focusing solely on improving attainment
(Bray, 2011). Whilst tuition is becoming more popular, its marketisation has reduced
the filtering of tutors, almost ignoring any needs for quality assurance mechanisms. In
agreement with Bray (2020), the increase of private tuition, has evolved unethical
practices by individuals not necessarily having teaching credentials. This is supported
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by Bray (2011), who suggests that lack of regulation impacts taxation, and social
mobility (Kirby, 2016). McCarthy (2007) further calls for the regulation of private tuition
practice while Holloway and Pimlott-Wilson (2020) advocate that all teachers that tutor

should have adequate credentials to ensure the safeguarding of students.

1.6 SIGNIFICANCE AND CONTRIBUTION

This research contributes to the educational area of private tuition, and aids in
developing research for future doctoral purposes in the Northeast. To date, literature
remains underdeveloped, especially in the field of private tuition, quality assurance
and impact. This research poses significance in the marketisation of private tuition,
education, and agency, thus, offering insight to the quality systems of tutors, and
evaluating current practice for the benefit of educational attainment. Moreover, this
research employs a mixed methods design, analysing both quantitative and qualitative
data in a single study, so to gain a greater insight, namely which is explicitly articulated
in the methodology section. Thus, this research adds significance through its
methodological diegesis and exegesis of mixed methods sequential explanatory
design, combination of both quantitative and qualitative data within a single study, and
thematic analysis. Findings significantly highlight the educational factors that have
increased the phenomenon of private tuition, investigate the reasons why parents
engage in private tuition, and examine the marketized practice offering insights into

the quality assurance of current practice.

1.7 THE THESIS STRUCTURE

The structure of this thesis involves 6 chapters that critically review the impact of
private tuition in the Northeast of England. A brief overview of each chapter is seen
below (see Figure C1):
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Chapter 1 serves the introduction of the research focus, DQG SUHVHQWYVY WKH UHVH
personal interest and contextual background, highlighting historical consistencies that
took part in the current development and marketisation of private tuition. The chapter
presents the significance and contribution of the phenomenon of private tuition and

emphasises the problematic nature of the current phenomenon of private tuition.

Chapter 2 formulates the literature review, thus, outlining relevant key areas for
investigation. It establishes core issues demonstrated from authorial perspectives and
discusses these critically. In particular, the chapter refers to the academized pressures
that are seen to instigate the need for private tuition, identify the factors that have
taken part in this increase, namely the focus on individual needs, and discusses the
diversity in parental variables into private tuition. It further outlines the key factors that
have influenced teacher recruitment over private tutoring as business and discusses
how school pressures have left teachers with no choice but to resort into private tuition.
Lastly, the chapter presents authorial views on the need for a regulated market, in aim

of providing the quality assurance that is lacking.

Chapter 3 explores the philosophical assumptions and methodology and methods
employed to measure the impact of private tuition to derive to the data in relation to
the research questions. It demonstrates the methods and tools justifications, as well
as sampling methods to engage in the chosen population. In addition, it identifies and
describes the data collection process, and ethicality involved within that, and explains
the analytical means, namely SPSS and NVivo, followed to derive to the truth of the

problem.

Chapter 4 is dichotomised into Part A, thus, presents the quantified data analysis of
guantitative questionnaires through the use of SPSS and descriptive statistics. It
highlights the participant sets used, teachers and tutors, and parents, and presents a
numerical narrative of the data so far. Part B, on the other hand, presents the use of
NVivo thematic analysis of qualitative interviews of both sets of participant groups, and

information derived from three focus groups on the phenomenon of private tuition.
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Chapter5 HQJDJHV LQ WKH UHVHDUFKHUYV GLVFXVVLRQ RI WKH
the findings as the methodological outcome to the RQs, discusses implications for

policy and practice as well as develops the conceptual framework.

Chapter 6 concludes with a synopsis of the research findings and limitations alongside
areas for future research. It provides an overview of the gaps and how the RQs were

responded to.

Chapter 1
Introduction

Figure C1 Structure of the thesis
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CHAPTER 2: LITERATURE REVIEW

2.1 INTRODUCTION

The previous chapter demonstrated the conceptual context in relation to this research

and provided a theoretical rationale, highlighting the research aims, objectives and

research questions. This chapter will critically and systematically review relevant

literary theory based on academic search engines, namely: ResearchGate, the

University of Sunderland online library, Gov.uk, Google Scholar, and a plethoric

number of credible journals and articles. Furthermore, in its sequential structure, this

chapter will fundamentally demonstrate how education policy and practice has

gradually increased the phenomenon of private tuition, further emphasising the

conceptual context of this study. A thematic literary critical review based on the

research objectives and gaps derived from and discussed in the previous chapter are
IXUWKHU H[SORUHG DV VHFWLRQ 6KLIWLQJ WKH GHI
Autonomising the schooling structure and marketizing the private tuition sector, 2.4
Stakeholder valueandp DUHQWDO DJHQF\ LQ FKLOGUHQYV HGXFDWLF
of tutor engagement: the narrative so far, 2.5.2 Cost, 2.5.3 Covid; 2.6 Teacher-tutors:

measures of accountability, 2.7 Regulating the unregulated: an introductory paradigm,

2.8. A global perspective on the need for a regulated market, 2.9 Summary and gaps

identified.

6+,)7,1* 7+( '(),1,7,21 2) pu35,9$7( 78,7,211

Although the term ghadow education fis used to reflect the taught pedagogy in
schools, defined by Zhang and Bray (2019) as a two-faced mirror into mainstream
education, private tuition has over the years received a variable definition (see Figure
D2 7KH WHWDRs R Z H G ¥abongsR@ fommon terminologies used globally
to define the education that reflects the schooling offers (Jokic et al., 2009; Bray et al.,
2013; Kassotakis and Verdis, 2013; Kinyaduka, 2014; Bray and Kobakhidze, 2014)
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not necessarily as a legal practice (Education Reform Committee, 2004; cited in

Gillard, 2018).

Private tuition / lesson / Private lessons offered during out of school hours | Arabia, Italy, Malta,

instruction complementing a specific National Curriculum (NC) subject | Mauritius, Pakistan,
taught in school. Tuition can be in person or distance | France, Croatia and
learning. Bosnia & Herzegovina,

Malaysia, UK

Coaching A much broader term that focuses on methods and structure | USA, UK, France
and can also be related to mentoring on a specific topic or a
wider notion.

Mentoring A lighter term used to define the support of a specific area of | UK
instruction.

Cramming A term used to define the process of intensive tuition for | Asia, Greece, Japan,
specific purposes such as exams and taking place in groups. | Korea,

Supplementary A term used to define additional instruction that complements | China, USA

maintained schooling.

Shadow Education

A widely known term used to reflect education offered in

UK, USA, Mediterranean

schools.
After  School Support/ A term used to indicate aid with school homework. France, UK
Learning Support
Parallel education A term mostly used in the Greek demography to signify | Greece
lessons taking place alongside classroom instruction.
Enrichment/additional/catch A term used to define the use of added lessons outside or | USA, Ireland, New
up lessons inside the classroom. Zealand, UK
Remedial/rescue course A term that defines tutoring as a means to compensate what | Shanghai, Taiwan, USA,
is not gained in class. New Zealand

Figure D2. Defining Terminology of Tuition on a Global level (Bray, 1999; 2013; Kassotakis and

Verdis, 2013; Bray and Kobakhidze, 2014)

However, as Zhang and Bray (2019) would argue, the term is ambivalent in that one

can antithesise as to whether private tutoring reflects maintained education or the

other way round. Mynott (2016) states that the definition of a tutor is also unclear, with

literature highlighting the term as an academic, often member of staff in higher

education, though there is still a gap in the definition which can mimic historical

practices of misconstrued instruction (Wootton, 2006; Thomas, 2018; Walker, 2018;

Yale, 2019).
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As supported by current literature, g P HU R + X O O,[320ZD; Brdy, P0a9) posit that
with the onset of supplementary education, private tuition has become a common
structure in education, globally, with the catering of pupils outside schooling hours and
of specific subjects as a paid service (Bray, 2014; DV VHHQ LQ gPHUR+X0OODUO H
His study reveals that homework, exam preparation and developing knowledge of
school subjects are the main reasons why parents, of independent socio-economic
status, engage in tuition, and these can be online, individually or in groups (Choi &
Park; DV VHHQ LQ gPHUR+XOODUO HW DO SUHYLRXV Ul
current terminology of private tuition in that it used to encapsulate and include both in-
class and out of class instruction, often duplicating resources, thus, refers to both
WHUPV DV VXSSOHPHQWDU\ WXWRULQJ %UD\ (TXDO
research demonstrates that tuition is also of equal importance as a supplementary
defined term in both Kenya and Mauritius, Zhang and Bray (2019) insist that the term
futoringy LV QRW QHFHVVDULO\ WKH JOREDO WHUP WKDW UHS
more succinct definition that discerns academic to non-academic private instruction,

that is not only complementary but also reflective.

In support of previous sections, Hajar (2019) adds that private tuition or shadow
education is a global tool of instruction both in and out of class (Bray & Lykins, 2012;
Bray, 2017). Further, according to Kirby (2016) and Hajar (2020), private tuition is
instruction taking place outside schooling hours and relates to individual instruction as
RSSRVHG WR %UD\fV VXJIJHVWLRQ WKDW VKDGRZ WXW
that mimic the school. Bray and Kobakhidze (2014) hold ambivalent views on the
JOREDO SHUPBNMBYLRIQVRQ FRQVLGHUHG LQ DsuggedtQaFE LD O VWI
tutoring may be perceived as a free service when conducted by familiar subjects
compared to fee paid instruction offered by tutors. However, this is not a global
circumstance, as Paviot (2015) observes that in certain countries, especially low-

income families, do not necessarily pay with monies but with goods. Contrastingly,

$]PDW OXKDPPDG -DPLOYV UHFHQW UHVHDUFK SHUWI
educational context as coaching that supplements school instruction. Alesksandrovna
et al., DUJXH WKDW W Kthtoi@ ¢ LROHWW R QQFI WR WKH $PHULF]I

mentoring, and coaching, context of a person supervising students, as well as the

instruction of students by university students or teachers.
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Although for the purpose of this research the author refers WR W K HS WIHMIDPWH W X LWL
(PT) as the global perspective, nevertheless, a neo-global term can be offered in the

combined word term of @xopaedeia y Thus epopaedeiay FDQ EH GHtHeQHG DV
complementary, reflective, not necessarily educational, additional education offered to

those in need of support 7KH *UHH NXMNHRHPD@SdaT RRIXMW aRd the

WH pdedeia LV GHILQHG DV WR WKH WUDLQLQJ RU OHDUQLQ
individual not necessarily pertaining to an educational standard, despite being the wide

etymology (see Figure E4). It is clear that the literature lacks clarity in the definition of

private tuition. The researcher has deemed that clarifying and providing a more

succinct definition to the term of private tuition (see Figure E4) will help conceptualise

the framework under development during the thesis. However, it is imperative that

parental and teacher/tutor perceptions are gathered and analysed so to validate such

perspective which will be explored in Chapter 3.

Exopaedeia:

The complementary, reflective, not necessarily educational, additional
education offered to those in need of support.

The Greek term ‘exo’ means ‘outside’ or ‘out of’, and the term ‘paedeia’ is
defined as to the training or learning and education of a child or

individual not necessarily pertaining to an educational standard, despite
being the wide etymology

Figure E4. Terminology of the word private tuition
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2.3 AUTONOMISING THE SCHOOLING STRUCTURE AND MARKETIZING THE
PRIVATE TUITION SECTOR

Although the 1944 Education Act reinforced a localised system of national provision

across the primary and secondary sectors, decades to follow saw local authority

schools transforming into voluntary-aided schools governed by religious parties

(Wolfe, 2013) and grant-maintained schools with rights of decision making on finance
/IHYDpLU ‘HVW DQG 3HQQHOO

&ODUNTV UHVHDUFK VHHQ LQ (\OHV DQG ODFKLQ
performance of students who enrolled prior to their school conversion to grant-
maintained schools. Equally, Machin and Vernoit (2011; seen in Greany & Higham,
2018) support the view that the onset of school conversion to academies have proven
a substantial increase in pupil progress and attainment. This was also supported by
the National Audit Office (NAO, 2010) and the Department for Education (DfE, 2012;
2022) as well as Eyles and Machin (2015; Eyles et al., 2017) who also researched the
academized intake and found a positive increase of the pupil intake (ibid). In a recent
paper, the DfE (2022) supports the view that progress has consistently been made by
academies contradicting previous literature by Hutchings and Francis (2018) who
found limited progress by academies in relation to disadvantaged children. Andrews
(2016; seen in Greany & Higham, 2018) research also found that Maintained Academy
Trusts (MATs) demonstrated limited significant progress compared to local authorities
highlighting the limitation in substantial differences in the Maintained Academy Trusts
being more effective. However, Lewis and Pearce (2022) support the view that
individual pupils and teachers are deemed as valuable assets so long as they add
value to their school by attaining expected grades. This reiterates that academisation

has bred a mechanism of scripted teaching to produce expected exam grades.

Kevin Courtney, General Secretary of the National Education Union, (UKFIET, 2022)
states that academisation has been a neo-liberal governmental dogma of competition
through which exam grades would be increased. However, results to date suggest
such ideology have not been successfully materialised, as two thirds of academy
chains across the UK have failed to demonstrate progress among the disadvantaged

(The Sutton Trust, 2018) which justifies the increase in private tuition. West and Wolfe
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(2019) support the view that ever since maintained schools were given the
transformative option to become academies, they have lost their legal substance.
Academisation has created a partial local authority governance over privately
governed schools whereby their only mission is to exercise an autonomous system
(ibid). In agreement to Kevin Courtney above (UKFIET, 202), Newsam (2017; cited in
West and Wolfe, 2019) poses that the introduction of academies was to promote a
national culture. The 2011 Education Act of free schools, new schools under local
authority initiatives, were introduced as academies directed by local authorities to
provide education for primary and secondary stages. By 2018, the National Audit
Office recorded 35% of national state schools were converted to academies whereas
by 2023 the DfE (2023) recorded 10.264 school conversions.

Academisation introduced by the Labour government maintained the state school
status under the local authority though the 1986 Conservative initiatives saw city
technology colleges (CTCs), or city academies set up with the vision to replace state
schools that were ill-performing. Academies, funded by private sponsors, were seen
to contribute to the local capital with pupil premium finance, though this was stopped
in 2009, which imposed a differentiated aspect to the school strategy (DfEE, 2000).
Academies were no longer under contractual agreement with local authority, and
therefore, under no obligation to abide by the specifics of the curriculum so long they
were demonstrating a specialist status such as Maintained Academy Trusts (MATS)
ZLWKEDRIDG DQG EDODQHRWEst Bl Bhiley 2@ X BSfeers, 2014:13).
Under private business strategy in specialist academy schools, admissions were
based on a 10% selection on aptitude (DfEE, 2000), yet the 2010 Academies Act
provided an opportunity for state schools to be academised with no necessary
requirements to be a specialist school, thus, promising lots of funding. Maintained
schools that were deemed outstanding were promised an autonomous status with the
view they produce results and raise standards (West and Bailey, 2013). As mentioned
in Chapter 1, Pearce et al., (2018) suggest that it is the diverse policy of the
educational system in the UK, as such of the academized rigid curriculum, that has
instigated the increase of private tuition. Whiteman (as seen in The Guardian, 2021)
agrees and adds that the constant governmental changes in education have equally
had an impact in education.
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Unfortunately, despite the academisation conversion of maintained schools, power of
decision making still depended on MATS, including the decision on curriculum and
human resource, which dictates that teachers do not necessarily have to be qualified
(DfE, 2014a; UKFIET, 2022) and as Cirin (2017) notes, MATs do not necessarily offer
the promised autonomy, rather impose a prescribed curriculum that adheres to
national guidelines, to an extent, and where they opt for a business elected parent
governing body (ibid; UKFIET, 2022). This is also supported by the NASUWT (2016)
who state that schools have progressively given less autonomy on any decision-
making including teacher pay, admissions, curriculum, and pedagogical provision.
Benn (2011, p.15) supports the view WKDW WKH (QJOLpré&scibedJ ZKXODB LV
Halfon, (2018:1) questions the institutional stance and legal integrity of schools
supporting that parents are at a loss as to who has power over their children, and more
so as to the best school that will provide adequate curricula pedagogy to ensure
national exams are passed. More so, West and Wolfe (2019) question the financial
integrity and value of academies as money is often unaccounted for purposes other
than children provision and support (HC PAC, 2018) and advocate their view for a
conversion of academies back to maintained status with a parental involvement.
However, as Kevin Courtney, General Secretary of the National Education Union,
(UKFIET, 2022) states, academies are not required to include parents, form a

governing body, or provide any exegesis as to their functioning structure.

The introduction of University Technical Colleges (UTCs) illustrates the 2009 Baker
and Dearing government initiative that there is not necessarily a requirement that
teachers are specialists, or that they hold any relevant teaching qualification, which is
also true for MAT structures (UKFIET, 2022). UTCs, Local Education Authority and
independent mixed ability technical colleges (DfE, 2015), have an active role in the
academized education in that they can form part of a multi-academy Trust (MAT) in
aim of recruiting for technical provision (DfE, 2016). In their attempt to close gender
gaps, however, UTCs have demonstrated that not only they were not significantly
outperforming maintained schools (DfE, 2019), but also 72% participant students were
male (Cabinet Office, 2010) thus affecting intake numbers with a slight deflate in 2020
(DfE, 2014; 2020).
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In addition to the failing academy schools, the operation of UTCs as academies (NAO,
2019), withdrawing any LEA policy right to adhere to qualified teacher recruitment and
retention, further demonstrates that results matter more than supporting the less able
students, has driven qualified teachers to seek alternative routes to teaching namely
private tutoring (Bray, 2011). The onset of academies has increased teacher
accountability with constant diverse means of observation and workload, which has
consistently fuelled an increase of teachers becoming unsatisfied with their school
(UKFIET, 2022). Employing unqualified teachers, overqualified, and experienced
teachers has also become the norm with academies as disadvantaged pupils are
consistently seen to fail each year (The Sutton Trust, 2018; UKFIET, 2022). Although
gualified teachers are proven to improve standards (Darling-Hammond and Berry,
1999; NTP, 2020), hindering this quality to students has catastrophic results in
attainment (Darling-Hammond and Berry, 1999; Cabinet Office, 2010; Long et al.,
2017). As supported by Ofsted (2016), reports of UTCs highlighted inadequate
teaching skills transmitted to students resulting in low attainment (Long et al., 2017).
In2017, *RYH VWDWHG WKDW 87&V ZHUH QR ORQJHU VHUYLQJ W
argument that technical education needs further support, further putting stress on
multi-academies to sign into the 10k partnership scheme (Baker, 2019). PAC (2020)
also argued that the DfE lacked a clear prognosis of UTC, thus introducing T levels
(DfE 2019; 2020) and reinforcing the DfE to target recruitment in guarantee for value
for money (DfE, 2020).

Concerns surrounding the impact of teachers offering tuition outside school hours and
tutoring rise, as an outcome of school failures, are also expressed by Professor
Thomson (as seen in SecEd, 2019) who views private tuition as the outcome of
government pressures (Bousted, as seen in SecEd, 2019). The DfE (2019) states that
private tuition that takes place outside of school will be eliminated with the
implementation of in-class tutoring, namely the National Tutoring Programme (NTP)
(The Sutton Trust, 2019). Bray (2017), however, supports that private tutoring existed
as long as education has, but was adapted in its early stages for the catering and
advancement of the elite, with a recent agenda of being used by families globally so
to help pupil needs (Kirby, 2016; seen in Bray, 2017). Recent figures include 80% of
parents using tuition in Korea (ibid). According to the Educational Endowment

Foundation (EEF, 2018), UK attainment poses a significant gap in education with the
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presumption of a long-term status. Changes in the assessment carried out in the UK
has called for private tuition to mimic teaching modes so to satisfy league tables and
parents opting high expectations of high grades, however this, according to Bray
(2017), could pose an issue as pupils could feel demotivated. As Yahiaoui (2020)
opines, private tuition is a global phenomenon, rooted as a parallel educational system
that coincides and functions along national education though due to the inefficiency
and inadequate national provision (Bray, 2010; Bray & Lykins, 2012). His research
adds to previous literature mentioned in earlier sections which demonstrates that
private tuition is the outcome of rigid examination and unqualified teachers lacking vital

teaching experience.

Literature above has, thus, highlighted key changes in the schooling structure that
have potentially instigated a nationwide need to be assessed and produce favourable
grades, valuable to maintain an academized status. For the purpose of the research,
the researcher will seek to identify whether the academised changes to the curriculum
and education assessment were the key educational factors that led to the increase

of private tuition thus responding to RQ1.

2.4 STAKEHOLDER VALUE $1' 3$5(17%/ $*(1&< ,1 &+,/'5(116
EDUCATION

In order to investigate the reasons as to why parents engage in private tuition, it is
pivotal to present a systematic overview of parental stakeholder value and agency in
FKLOGUHQYV HGXxhf lsadiRgintdtKels@lection of a private tutor.

Gillard (1987) opines WKDW %DNHUYVY LPSOHPHQWDWLRQ RI WKH
a greater need for governing bodies across the key stages, providing more power,
different to that initially conducted in 16™ century ecclesiastically founded schools.
Although 19" century schools were managed by one or more managers who shared
clergy duties with the church, until 1920 Education Act, the current 1870 the Education
Act insisted on the flexible body of governors. This was later mandatory until 1920.
The 1944 Education Act saw a great change in the structure of schools with the

introduction of governing bodies and managing committees. However, although the
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Act required a managing structure across the key stages, there was inconsistency as
to the bodies of all LEAs, which Kogan et al., (1984) state, created a lot of uncertainty.
According to Kogan et al, (1984) in the governmental strive for standards to improve
in education, parents were allowed to participate in governing bodies in cooperation
with schools and local LEAs. However, their role was unclear until the Taylor
Committee report introduced clauses identifying responsibilities for governors (Aldrich
and Leighton, 1985:41) and specifically stating that governors are in between
leadership and the management of the school (Brooksbank and Ackstine, 1984:137).
In the 1980 Education Act, the 1984 Green Paper Rarental Influence at School
proposed that parents and teachers are involved in the bodies to improve school
management with parents leading the school (Kogan et al., 1984:176) but that was not
approved until later (DES, 1985:65).

Rayner and Gunter (2020) claim that educational stakeholders are the actual actors
of governmental policy and support this through their observations of the academised
schools by multi-academy trusts (MATSs). The 1988 Education Reform saw the school
structure opting for a local authority free status under certain categories, such as:
grant-maintained, academies, independent schools, and technical colleges. Grant-
maintained schools quickly formed into other types of provision, such as academies
and free schools, governed by private businesses (Courtney, 2015). Educational
stakeholders in charge of academies are equipped with legalities to overcome local
authority sustenance, further providing a privatised autonomy into the human resource
and strategic management of the school (ibid). The hegemony allows for total control
with a purpose of competitive power over examination results and top league tables.
Rayner and Gunter (2020) also found that stakeholders pose some resistance to policy
restrictions imposed in schools. Due to pressures from government policy makers,
stakeholders see teachers stripped off their freedom to teach, thus, prefer to leave the
profession with the view of becoming private tutors (NAO, 2017; NFER, 2017; cited in
Rayner and Gunter, 2020) leaving parents at a loss as to the best education for their
children (Halfon, 2018).

McClain (2010) supports the need to investigate parents' beliefs with regards to
children's education and calls for recognition from stakeholders and educators alike.
Middleton et al.,, (2013) equally ascertain that stakeholders are important in the
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process of implementing and, in turn, evaluating educational school policies. Teachers
and parents are important agents that can create change through perceptions and
develop a new insight (ibid). Warwick et al., (2005) and Wood and Su (2019) defend
the view that the relationship between teachers and parents is pivotal in the
development of the child at school. Patton (2008) and Greene, (2006) consider that
people involved in schools, such as: staff, leaders, children, or the community with an
interest in the way it runs, are also essential stakeholders who can evaluate
processes. Cayak and Karsantik (2020) further regard parents as stakeholders in
education while Sreekanth (2010) also identifies the positive significance parental
involvement has on attainment. However, Goodall and Harris (2008) emphasise that
parental involvement depends on parental socio-economic affluence (as seen in
Lascelles, 2012) despite parental engagement proving beneficial in attainment (Van
Voorhis et al., 2013; Goodall, 2017; as seen in Axford et al., 2017).

In their research, The Sutton Trust (2018) found that parents who were involved in
SXSLOVY, ¥uecK RsRpa@rght-teacher associations (PTA), despite the low social
status, or governor positions, coffee mornings, or even parent evenings, improved
pupil attainment. 37% of parents of high-income family stated their parental
involvement in school had an impact (ibid). The Sutton Trust (2018) further report that
high income households are more likely to buy into tuition, especially for subjects they
do not understand, compared to low-income families employing a tutor to take over
the subject. Axford et al., (2019) support that parents who engage in learning with their
children at home, have a longer effect demonstrated in secondary schooling and
beyond. Axford et al., (2019) further add that parental involvement is an indicator of

familial socio-economic status and qualification status.

Literature has so far discussed parental stakeholder value; however, itis also indicated
that parental influence is binary as parents are both stakeholders and agents within
an educational setting (Kucirkova and Grgver, 2022). Schoon, Burger and Cook
(2021) affrm WKDW SDUHQWDO DJHQF\ LV HVVHQWLDO LQ FKLO
while Goodall and Montgomery (2014) stress that parental agency does not
necessitate the involvement through school but exogenously also involves the parental
ability to help their child/ren with their learning at home. Ali et al., (2022) and Kantova

(2022) establish that parental agency is integral in attaining grades more so through
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KHOSLQJ ZLWK FKLOGUHDQ 1 ¥Xosk&8&PRPR2R teierateR thad ¥ltHddigh
JHWWLQJ LQYROYHG DW KRPH ZLWK FKpageaal, ldr $ahobl G X FD W L
collaboration is essential in promoting a triangulated means of communication and

pupil wellbeing.

Ireson and Rushforth (2014) found that psychological factors pertaining to parental

LQYROYHPHQW LQ FKLOGUHQYV HGXFDW,LaR @eratureqi&W RQO\

thus far suggested, but also at home (Durisic and Bunijevac, 2017) through the

engagement of a private tutor. Private tuition is, thus, delivered in different modes

where tutors are employed by parents to engage into one-to-one, and group, tuition at

either the home or other establishment (ibid). As parents strive to help their children

with their learning, they often resort to employing tutors but at a high cost (Yahiaoui,

2020). Equally, Kucirkova and Grgver (2022) found there is a synergy between

parental agency and educational background linked to educational expectations,

which is further supported by recent findings by Kim and Bang (2017) determining that

D PRWKHUYY HGXFDWLRQDO EDFNJURXQG LV P.RfditisLQIOXHQ

and Hutchings, (2013) found that parents employed tutors to pass exams, or for

admission into a private school, whilst parents who were already sending children to

private schools were using tutors. This was further reinforced with The Sutton Trust
3DUHQW 3RZHU UHVHDUFK WKDW DGGV WKDW SDUHQW

Previous research by the Sutton Trust (2014; 2023) highlighted key findings on the

use of private tuition supporting that richer households can provide for their children

outside school hours compared to poorer families. In their research, they found that

tuition has increased from 2005 at 20% to 23% in 2014 to 30% in 2023 (The Sutton

Trust, 2023).

This section has highlighted areas for investigation as the reasons for engaging in
private tuition. However, a more in-depth critical exploration will be narrated in the
forthcoming sections as to the variables that pertain to significant reasons why parents

employ tutors.
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2.5 PARENTAL VARIABLES OF TUTOR ENGAGEMENT: THE NARRATIVE SO
FAR

There has been much heated debate around the topic of private tuition on a global
perspective (Foondun, 2002; Jokic et al.,, 2009; Bray, 2011; Bray et al., 2013;
Kinyaduka, 2014; Bray and Kobakhidze, 2014; Mwebi and Maithya, 2016;
Damayanthi, 2018). Parents, according to Warnock (1978), should be highly involved
in the education of children (Samal, 2012; EEF, 2018), and with private tuition taking
place mostly in primary and secondary schooling, it has now become prevalent that
university level tuition is also a need (Kinyaduka, 2014). The impending rise in the
industry of private tuition has triggered much recent insight into the use of the practice
as a massive percentage of global pupil demographic, such as 90% globally
(Damayanthi, 2018) received private tuition at one point in their education life (Bray
and Kobakhidze, 2014). 10% of the UK primary and secondary population has used a
private tutor in the UK (Peters et al., 2009:2; Bray, 2011; The Sutton Trust, 2019) while
recent figures showing 30% of secondary pupils engaging in private tuition after Covid,
compared to 27% pre-Covid (The Sutton Trust, 2023); 60% of pupils attending private
tuition classes in Hong Kong (Kwo and Bray, 2014); 73.1% Korean children engaged
in tuition in 2021 (Korean Statistical Information Service, 2022) and 90% of
mathematics tuition in grade 8 level in Ghana (Song et al., 2013; seen in Bray and
Kobakhidze, 2014) with projected amounts to have risen over the last few years (Globe
Newswire, 2022; seen in Yahoo Finance, 2022). However, as Ravalier and Walsh
(2018) claim, very little policy research has investigated the reasons behind this
selection by parents (Damayanthi, 2018; Ravalier and Walsh, 2018). This section
focuses on the variability of factors pertaining to the reasons why parents prefer private

tuition to mainstream pedagogy and the impact this has on pupil attainment.

A CIL study of multiagency data by Johnson and Pusca (CIL, 2018) concluded that
parents on average spend around £2 billion pounds on tuition (The Sutton Trust, 2023)
and further support that tuition in the UK is unregulated as a £2-£6 billion marketized
market is untaxed. Their pilot study demonstrated that pupils start tutoring as early as
KS2, for mainly exam preparation such as SATS, 11-plus and GCSEs, compared to
private school pupils starting as early as KS1. Parents are not seen to be satisfied with
school assessment; thus, they seek tutors that will often give pupils an extra push to
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guarantee entry to chosen schools (ibid). Further, research has demonstrated that as
education practice changes, moving towards different pedagogic practice, methods of
teaching and digital classrooms, 50% of parents reported they would increase tuition
expanding in other than core subjects. Germany is already seen to invest more on
Artificial Intelligence (Al) digital practices investing money on tuition markets (CIL,
2018).

In addition, CIL (2018) also found that parents prefer to employ a tutor to develop their
skills and keep up with peer grades, which validates that tuition is no longer served for
remedial action but for pure attainment. As private schools charge much more that
familial households can afford, it was found that tuition is considered as an alternative
to private schooling (ibid). Other parents reported the employment of tutors who acted

as childminders and lived-in houses, as the elitist norm (CIL, 2018).

Research carried out by the Social Mobility and Child Poverty Commission, (2015) has
demonstrated that parents from wealthy backgrounds have more chances of securing
educational support for their low attaining children compared to low achieved families,
IXUWKHU VXSSRUWLQJ KRZ SDUHQWY DUH MugWweOGHHIQFLQJ F
(2016) found that parents use private tuition as it achieves higher grades and promises
financial security for children. The author further states that through that scepticism,
parents perceive the engagement of a private tutor as an investment. In addition, as
teacher recruitment suffers, teachers are recommending private tuition to students
outside schooling hours so to cover these areas outside the classroom (ibid). Tansel

and Bicarn (2008; seen in Mugwe Chui, 2016) state that financially secure families are

more likely to engage in private tuition. Tansel and Bicarn (2008, seen in Mugwe Chui,

2016) and Bray and Kwok (2004) also support that a key financial factor in determining

private tuiton LV WKH PRWKHUYTV HGXF xWMéh RilQHe @urtked ExNIGrER X Q G
in sequent sections to provide the systematic clarity of the reader.

Ermisch and Pronzato (2010) propose that parents exogenously influence their
FKLOGUHQTYVY HGXFDWLRQDO SDWK HVSHFLDOO\ WKRVH ZKR
an equal standard of education for their children. Progressive ability, they suggested,
is not solely due to genetic or educational ability of the parents but environment was
also a factor contributing to the ability to learn. Nevertheless, they suggested that
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parental influence was still pertinent in the education of children and their school
attainment (ibid) contrary to Benckwitz et al., (2022) who indicated that it was the pupll
decision to engage in private tuition out of habitual competitiveness. Comparatively,
as suggested by CIL (2018), parents inspire children to study, though this can only be
limited to aspirations, ideas, and family values as when children actually start school,
parents use their financial influence into buying education like private tuition (ibid).

In their research, Ye et al., (2022) found that parents would like to help their children
with homework though time is limited due to work commitments. A diverse number of
reasons as to why parents engage in private tuition, is as Yahiaoui (2020) states, that
affluent families employ tutors to secure university entrance for a better career choice.
In agreement, Ireson & Rushforth (2014) add that parents feel obliged to employ tutors
so to fulfil their own childhood dreams but more so, they see tuition as an investment
LQWR WKHLU FK Moré\eH Qdj/ \étateldHatbatdnts feel that it is an expensive
employment, but it is a necessary expense especially as failing to pass GCSEs might
lead back to parental choice of not employing a tutor (ibid). In turn, William (2017) and
Yahiaoui (2020) identify that parents feel they need to employ tutors because they see
other parents doing so. In addition, Yahiaoui (2020), in agreement with Holloway and
Pimlott-Wilson (2020), opine that parents employ tutors to help children pass national
examinations. Contrary to this, Bray (2011) supports that private tuition does not
necessarily provide a support mechanism outside schooling hours, but is an excuse
of upper-class educational reinforcement, which demolishes any governmental
marketing on equal rights for all students, thus, calls for consideration of investigation

of its effect.

The Sutton Trust reported (2018) that mainstream education, at secondary stage, has
seen changes in the curriculum, such as grading, that has impacted on pupil
attainment. For instance, GCSE grades are no longer measured at the scale of A*-G
but since 2017, in the government attempt to provide for differentiation on numbers 9-
1 with grade 9 being the top mark. Unfortunately, Ofqual (2017) reports that parents
of GCSE students were not comfortable to interpret the new grading system. The 2018
Sutton Trust research reveals that 47% of secondary parents now understand the new
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grading system though a lot resorted to initially guessing. This suggests that parents
felt insecure in helping their children with homework and resorted to private tuition.

Buyn (2014) suggests that online tuition has a negative impact on attainment. In their
previous research, Liao and Huang (2018) found that it is not, yet, certain that private
tuition improves attainment, while Guill & Lintorf (2019) demonstrate that private tuition
impacts examination preparation positively. Liao and Huang (2018) support that
private tuition reinforces to widen the gap between families of different socio-economic
background, and propose that countries, such as China, use private tuition for two
purposes; to remediate and to enhance knowledge. In more recent research, Guill et
al., (2020) ascertain that although private tuition is practiced as a means to pass
exams and that tutors teach for extra income, the impact of private tuition is
inconclusive. Therefore, it cannot be suggested to achieve national examinations.
They support that FRQWUDU\ WR &Kus@ Dhal¥/ ofEth€® Béfman pupil
demographic receive private tuition as a remedial tool. Bray (2005) and Hof (2014)
add that the impact of tuition is not definite, not effective in all subjects (Guill and Bos,
2014) and that there are variables that need to be considered, contrary to Hussein
(1987) and Dang & Rogers (2008), who support that private tuition is used as a

compensatory factor and a guide to pass national exams.

Wardle 1 §2020) study found the Northeast as the lowest in reading attainment in the
country, whilst recent figures support the low attainment in GCSE results, reinforced
by the poor delivery of the National Tutoring Programme (NTP) (The Northern
Powerhouse Partnership, 2022). Jopling (2018; 2019) also observes the disparity
between the Northeast and the rest of the UK while Carroll, Black, Bettencourt, (2019)
reinforce findings that the Northeast schools fail to cater for the disadvantaged,
including children in care. Research has, thus, far indicated that the negative impact
of schooling, opposed to the inconclusive results on attainment by private tuition and
lack of quality in tutoring by the NTP, has instigated a reason for parents to seek
additional support.

In comparison, Damayanthi (2018), Ireson & Rushforth, (2005), Tansel & Bircan,
(2006) and Kirby (2016) suggest that despite indications of a positive impact, research
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needs to focus more on what that impact is while Ireson (2006) suggests that in order
to gain a clear picture of the impact, research needs to focus on variables such as the
guality of provision, social class and attainment. For the purpose of this research, the
researcher will engage in a critical narrative based on these areas within the sequent

sections.

Mwebi and Maithya, (2016) support the view that, globally, parents employ tutors so
to aid learning outside schooling hours and improve attainment. They further state that
although private tuition in Kenya is rigidly regulated, and, in fact, prohibited due to
corruptive practices, other countries such as the USA, Australia, the UK, Sri Lanka,
and South Africa, have implemented policies that reinforce tuition (ibid). Gunendra
Chandra and Ranjan Das (2013) looked at how private tuition impacted attainment in
Kamrup. They found that the main reason for attending private tuition was to mainly to
pass exams and develop specific subject knowledge, such as Maths. Furthermore,
Ireson and Rushforth (2005) found that parents employ one - to - one tutors so to aid
with homework, compared to countries such as Greece, whereby students attend
frontistiriaY SULYDWH WXWRULQJ HGXFDWLRQ LQ@r a@RXSV RX
Mauritius where students stay behind for fee paid lessons. Although their research
found a substantial impact of private tuition on GCSE attainment in 2003, there is very

little research on tuition impact in the current state of education.

Kwo and Bray (2014) state that despite the 20th century devolution of financial
security, the 21%t century brought about a different perspective to all things
supplementary, including tuition as changes in the curriculum brought about a more
succinct need for achievement in tertiary and higher education. They also state that
private tuition brings a positive aspect to education in that it enhances pupils with
learning difficulties and promotes self-confidence. On the other hand, it can prolong
schooling outside mainstream education and demotivate students. They also found
that students themselves were interested in private tuition due to rigid examinations,
learn better and out of parental choice, respectively. From their research, it is
demonstrated that although parents and students alike felt that mainstream education

was focusing more on content, private tuition focused particularly on exam techniques.
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The constant curriculum changes in the UK have driven parents into the employment
of private tutors substituting national schooling with elective home schooling (DfE,
2019), hence, selective and representative of private school instruction. A lot of
parents, unable to place their children into a private school, choose to educate their
children through private tutoring, ensuring that the element of paid private education
remains (Davies, 2004). Private tutoring has admittedly turned into an educational
fashion accessory with the notion of private tuition being part of national schooling
than a supportive mechanism (Bray, 2013; Subedi, 2018). The psychological factors
that affect such selection involves parental aspirations for their children, financial and
educational stature (Kassotakis and Verdis, 2013; Chingthem and Sharma, 2015)
clearly demonstrating how the extent of parental involvement determines the extent of
support (Hoover-Dempsey and Sandler, 1997), all disregarding the quality of tutoring
provision- a theme that will be explored further into this research.

Such parental aspirations, however, can be demolished by school exam expectations,
rigid curriculum, and prolonged study by uninspired teachers (Kwo and Bray, 2014).
Previous research has demonstrated that societal and media pressures (Koh, 2016)
involving curriculum changes in schools, posing factors influencing tutor selection.
Classroom size that results in the change of teaching focus; economic factors that
pose a distinct culture of an elite group of parents that wish their children an entry into
private schools, thus, a macro perspective on a guaranteed well-paid job, and
competitive factors as the result of parental peer pressure, all account for the reasons
as to why parents opt into private tuition (Bray & Silova, 2006; Dang & Rogers, 2008;
Ireson & Rushforth, 2014). In addition, as aforementioned, familial financial certainty
amongst upper social classes seems to be another important factor in the selection of
private tuition, not only on a global level due to cultural or economic aspirations (Bray
& Kwok, 2003; Davies, 2004; Tansel & Bircan, 2006; Smyth, 2009), but more so
importantly, in the UK with an increase on the use of private tuition nationally (Ireson
& Rushforth, 2011) posing the financial aspect as the parental way into engaging into

tuition.

Ireson and Rushforth (2005) also found that parents employ tutors to increase their
F KL O Gddrtfidgicé and despite being an expensive aid, it motivates pupils to learn
(Hajar, 2019; Benckwitz et al., 2022). However, it must be noted that not all households
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can afford such expenditure, often perceived as a luxury, thus, the need for tuition
placing a strain on low class families and disturbing the national economy. This is
supported by Mwebi and Maithya, (2016) who observed that parents did not engage
in private tuition due to its financial burden. On the contrary, Sriprakash et al., (2015)
pose that tuition is not a cultural phenomenon but an educational investment that
parents opt into, further suggesting research is invested into pedagogy as a remedial
method. Samal (2012) states that family influence in pupil development and attainment
is vital. He further adds that although parents are seen to be more involvedin FKLOGUHQ TV
early stages of education, towards the latter stages such as secondary and college,
parents tend to be apathetic, mainly due to the lack of knowledge and confidence in
supporting their children. Hence, he advocates, that it is crucial parents get involved
more both in and out of school environments as that would impose a positive outcome
LQ FKLOGUHQYV FRQILGHQFH DQG B WanfRre@d ¢thqQicand H DO VR
involvement has a great impact on F K L O Gnubkiv&tihivand with the rise on parental
choice in private tuition it is imperative to investigate the reasons why parents choose

tuition and to justify the growing market of tuition.

JUDQFLY DQG +XWFKLQJV 7KH 6XWWRQ 7UXVW VXSSR
(2012) research in that parents are divided into different groups, according to socio-
culture, economic status, and class. Francis and Hutchings (2013) found that out of
the diverse groups of parents, 10% of middle-class parents finfluence upon their
children being admitted into a nationally perceived good school is by employing a
private tutor. Out of the whole parental cohort, 34% stated they had used a tutor,
whereas 40% would be willing to employ a tutor should their finances allow. In addition,
35% of parents, whose children attended a private school, reported that they had

employed a private tutor.

Davis (2004) and Bray et al., (2014) also support that parents employ a private tutor
due to school quality and teaching not being adequate. Inadequate schooling has
urged parents to seek alternative educational routes of supporting their children at
home. According to the DfE (2019), parents who consider the schooling system as
inadequate, have the right to educate their children at home or through other means
of schooling, such as private tuition, online tuition, part-time schooling. Other reasons
include the school class setting, socio-economic level, DQG PRWKHUYV HGXFDV
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background (ibid). $OWKRXJK WKH "I( GRHV Q Rfidiet s fulQH WKH
WLPsuffablef WKH\ VWLOO XVH WKH WHUPLQRORJ\ WR FRQVYV
education. Kwo and Bray (2014) suggested that parents and children alike are so

distressed about passing national examinations and manage with competitive social

circles that it would only make sense that private tuition became a vital part of their

education. Their parallel link of private tutoring promising a successful journey in life

should be considered as something that parents need to be mindful of as unsolicited

practices can strain education rather than develop it. Moreover, Jokic et al., (2009)

state that the employment of private tuition stems from the relationship between
SDUHQWY DQG VWXGHQWVY SUHIHUHQFH WR DWWDLQ D JRI
opinion that private tuition is employed only where there is a need, such as passing

exams with a high target grade, thus, disregarding minimum grade requirements.

Subedi (2018) claims that inadequate learning at school, focusing on exams, and
parent pressure, are some of the reasons why parents engage in private tuition.
However, although private tuition does have an impact, it poses a financial strain for
parents (ibid). Desforges and Abouchaa (2003), similarly to Samal (2012), found that
parental involvement is essential in education. They reiterate that parental
involvement, amongst other types such as homework support, can also take the form
of employing a private tutor which mainly depends on parental socio-economic factors.
Their research supports that the higher the socio-economic status of the family, the
more the aspirations and expectations, thus, parental involvement in ensuring that
children attain a socially acceptable standard. Therefore, it is expected that more
parents from differing social backgrounds are involved in F K L O Gsdhdd@lirffgyas first
suggested by 1997 White Paper. However, it must be noted that parents often viewed
parental involvement as a means of being a good parent, thus, it is considered that
one must distinguish the two terms before embarking on any parental involvement
measurement (DCSF, 2003).

Machin and Vignoles (2006) found that during the 1990s, the governmental
marketization policy on education allowed for parents to have more involvement in
schooling, while Ofsted (2011) report publication created a league table competitive
arena with parents comparing pupil attainment and school grading. Whilst parents
were given more rights in governing bodies and a choice in schooling choice,
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published league tables paved a competitive agenda across unequal classes of
society with rich parents able to send their children to private schools compared to
those of low income, unable to translate league table data, resulting in being unable
to make such choices. According to Ofsted (2011), parental and school liaison had
improved by 2011 compared to that in 2007. Parents reported that they understood
the examination requirements and school policies, though that was less evident with
secondary school parents, who reported that although they somewhat understood how
the children learnt at school, and why school assessed pupils, they were not confident
enough they could aspire and support pupils at home with learning (Ofsted,
2011:4:19). In addition, it was found that schools did not promote sharing information
on how pupils learn or are assessed, school vision or intended areas for improvement,
thus, lacked in inviting parents to get involved outside from school plays. Although
VFKRROV UHLQIRieVemerd BXUat@ WIth flisseminating guidance, it was
felt that parental involvement was essential in primary schooling, and more so in
secondary so to aid progress (ibid). Carnegie Council Task Force (1989; cited in
Hilliard, 1992) supported the need for more involvement between parents and schools
enabling better communication and promoting homework involvement. Ofsted (2011)
criticised schools for not promoting engagement with parents so to promote learning
while leadership was deemed weak, and staff lacking confidence in this manner, and

suggested a better communication policy.

'DPD\DQWKLTYV VWXG\ IRXQG WKDW SDUHQWDO
for private tuition. In addition, parental involvement into the employment of a private
tutor, also depends mainly on socio-economic factors, personal parental preference,
parental education, and household finances (Tansel and Brican, 2006). They further
support the view that private tuition could cause further anxiety and fatigue on students
adversely demonstrating a regression of results. In a collaborative CEM (2000) and
ONS (2007) report, Wiggins et al., (2009) found that parental social and educational
background influenced pupil motivation for learning in general, and that private tuition
influenced pupil attainment, especially those from low-income familial backgrounds
(The Sutton Trust, 2009). Kassotakis and Verdis (2013) and Kinyaduka (2014)
observed that student rationale for preference in private tuition was mainly to fill the
gaps of inadequate state school learning, to pass exams, and be given a better chance

at a higher institution or college. Parents reported that since private tuition is engrained

62

LQIOXHC(



in the schooling system across the sector, they look for private tutors that demonstrate
a friendly and vocational stance which is favourable in promoting motivation to low
attaining pupils (Kassotakis and Verdis, 2013). Nevertheless, research demonstrates
that pupils perceive learning in a more positive way when parents are involved in their
education and home tuition, (OECD, PISA, 2018). Parents, however, struggle with
WKHLU FKLOGUHQTV ZRUN QRW RQO\ W KklifeRestt&nt¥, oB. MHFW N (
1DLGDLW|; DQG 6WDV Istaie@havpareh@ pngage in teaching and learning
that is value based so to prepare children with exam preparation which in turn will

provide a long-term learning base.

Although a certain pedagogy will be in place at school, parental peer pressure in its
most comparative form, along with examination and results-based tuition, also form a
drive for parental selection of private tuition (Bray, 2011; Kinyaduka, 2014; Chingthem
and Sharma, 2015; Mwebi and Maithya, 2016). This has been questioned by scholars
in that private tuition can be perceived as a means to develop the elite of the able
(Ermisch and Pronzato, 2010) and secure a place in grammar schools than a
supportive mechanism to aid those with learning difficulties, or those in need of a boost
(Bray, 2011). This, in turn, influences the quality of tutoring that can be bought in which
then impacts on attainment results. Elite social groups are guaranteed quality
provision compared to underdeveloped areas where results are often indicative in
league tables. Households, such as those in deprived areas, unable to pay lavish fees
to buy top quality tutoring, often result in the cheapest in the market, having been
bought in the mythical self-proclaimed unregulated group of tutors who are not quality
assured, thus some children may be receiving inadequate instruction that will impact

negatively results (Bray, 2011).

In addition, parents feel that schools in the UK no longer serve their purpose,
especially with regards to examinations, resulting in alternative methods to close
attainment gaps and ensure a progress that schools are unable to demonstrate (Bray,
2011; Kinyaduka, 2014; Kwo and Bray, 2014; Chingthem and Sharma, 2015; Mwebi
and Maithya, 2016). However, as already discussed, it is worthy to note that the
unregulated marked poses concern as to whether tutoring is of worthy capital to low-
income families and whether they do benefit. This creates a chasm in the tutoring

market in that despite the unregulated market of tuition, legal tutoring has benefitted
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many children and families. So, is a need to regulate the market between those who
benefit and those who are benefited, which will be further explored in the next section.

Bryan (2011) suggests that government policy questions the tutoring industry { ®ffect
in mainstream education. Further he poses that tutoring is being glorified as the only
solution to inadequate schooling systems, thus, creating dichotomies of what tutoring
is about. According to Chingthem and Sharma (2015), the lack of classroom size
available to students along with the parental view that schools are not rightly paying
attention to pupil individual needs, as also supported by Kwo and Bray (2014);
inadequate quality of provision and changes in the curriculum that promote
examinations; societal pressure to follow tutor fashions, are also factors of concern
that led to the employment of tutors. Examination demands are a vital instrument

influencing parents into rushing into tuition whereas peer pressure adds to that (ibid).

According to Bray (2011) and Chingthem and Sharma (2015), private tuition is
invariably perceived as a means of external support to classroom-based learning so
to attain peer standards, maintain elite group grades that will contribute to the high
skilled work force. However, creating social chasms pose an economic burden on low-
income disadvantaged families (Bray 2011; Chingthem and Sharma, 2015). In
addition, private tuition unquestionably affects mainstream school in a variety of ways.
It can not only positively add to the classroom learning, exert motivation to low
achieving students, and gradually close the gap but also influence students into
aspiring them to develop themselves. Conversely, the added lesson hour after school
could potentially add further strain onto the less motivated pupils or with those with
specific learning difficulties who mask their abilities (Chingthem and Sharma, 2015).
Pearce et al., (2018) suggest that private tuition is employed primarily by affluent
parents and as Kirby (2016) adds, private tuition breeds inequality as mostly is used
by families who can afford it.

According to Ireson and Rushforth (2011), private tuition initially served as a side, part
time job by teachers. Their research reported that 27% of pupils were tutored in 2003
and 2004, but it has since had a 44% dramatic increase (Sutton Trust, 2015; 2019),
and with younger pupils receiving tuition (Chanfreau et al., 2016). Hajar (2019),
however, suggests teachers are not aware of the precise number of pupils being
tutored in schools, yet they still do recommend private tuition to parents in aid of
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passing private school examinations (Yahiaoui, 2020). In addition, Sen (2009) (cited
in Bray, 2017) supported that the employment of private tuition for those families who
can financially bear the burden, is almost an unavoidable daily reality. According to
Bray (2017) reasons of employing a tutor includes to secure entrance to poly-famous
educational institutions including elite universities; it was a fashion accessory amongst
social circles, it could increase grades, but Bray (2017) observes that supplementary

tuition is used to aid progress and close gaps.

Literature has, thus, far demonstrated a wide range of authorial perspectives with
regards to the reasons why parents engage in private tuition. However, the diverse
narrative needs further investigation as to the costing and factors of Covid that have

also led to the increase of private tuition. These will be further clarified below.

2.5.2 Cost

Literature has so far highlighted that cost is another issue that needs to be regulated

along with taxation of wealthy tutoring practices as a national rate has been seen as

D OHJLWLPDWH UDWH DFFRUGLQJ WR TXDOLILFDWLRQV DQC
RQ 6FKXOW]TV WKHRU\ RQ +XPDQ &DSLWDO &RVW LQ
would highly contradict the fact that teachers get paid both by the government and

private tuition (Bray, 2020). This would then assess tutoring provision and allow

parents to evaluate what they buy into although it would not necessarily stop

ineffective practices. It must be noted, also, that government should investigate the

reasons behind the initial rise in private tuition, and why it is more prominent in some

areas than others (Kinyaduka, 2014). So, places with elite Universities may see more

tuition practices than rural areas due to lack of accessibility indicating what Stevenson

& Baker (1992), Bray (2011), Kassotakis and Verdis (2013), Kinyaduka (2014) and
Damayanthi (2018) suggest on a geographical discrepancy of tuition demand.
Nevertheless, even if that was the case, with the rise of Information Technology and

remote learning this is a situation which might be easily remedied.

65



2.5.3 Covid

COVID-19 has proven to have significantly impacted the educational arena, thus,
FUHDWLQJ D KXJH JDS |aQlaBkoSreg0WdesOeddedibdyla@angst those
who were disadvantaged, as well as accessibility to the Internet and a quiet place to
study, were found to be hindering development of learning (Bozkurt et al., 2020; EPI,
2021; DfE, 2021; Sharp and Nelson, 2021; The Sutton Trust, 2023; Robinson et al.,
2023; Betthauser, Bach-Mortensen & Engzell, 2023). However, Novoa and Alvim 1,V
(2020) research emphasise that educational hindrances cannot be fully attributable to
Covid-19. They insist that education was experiencing shortfalls prior to the pandemic,
which, on its onset, accelerated clear needs not prevailing before. With the onset of
Covid, and consequent GCSE exam cancellations, the education system witnessed
significant changes (Fulton et al., 2022) including a personalised agenda to learning
and consumerist advances of new technology (Novoa and Alvim, 2020). Research
indicated significant results in attainment with increased grades due to the algorithmic
calculations which later saw a rise of remarking rates (National Statistics.gov.uk).
Findings from the Education Endowment Foundation (EEF, 2021) report that, during
Covid, pupils struggled with home learning offered by schools and felt that support
gained by private tuition at home was easier for them. In addition, with the Covid school
closures in 2020, inadequate modes of school support for home learning and lack of
resources offered to pupils exacerbated the use of private tutoring. Issues concerning
the educational support from schools involved access to the internet and devices,
especially for those families in low income, but also use of Information Technology (IT)
by teachers (OECD, 2020; Robinson et al., 2023). Statistics show that 71% of the UK
pupil demographic received 0 #1-hour worth of online lesson daily (Green, 2020),
raising national concerns over pupil progress and attainment, especially families with
low incomes (IFS, 2020). However, access to digital resources does not guarantee
high attainment (Escueta etal., 2017) but simply act as a substitute instruction
(Bulman and Fairlie, 2016; Peterson et al., 2018). Parents reported that they struggled
with trying to support their children at home in all key stages, which resulted in parents
of more wealth to resort to private tuition (Andrew et al., seen in ifs.org.uk, 2020).
According to Lennon (as seen in Children Commissioner, 2020), over 8 million pupils

are estimated to build a learning gap of 6 plus months due to the onset of Covid. This
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is estimated to result in private tuition, especially for children belonging to a middle-
class social group and those from the Northeast (Holloway and Kirby, 2020).

The widespread practice of tuition in the UK has recently risen as parents are eager
to prepare pupils for the onset of national examinations (Parr, as seen in Sed-Ed,
2019). Research carried out by the EEF on behalf of the Sutton Trust (2019) reveals
that out of the 1700 teacher participants, 24% had taken on private tutoring namely
through agency work, contact by parents, etc. Equally, an Ipsos MORI poll on behalf
of the Sutton Trust, of 2800 student participants accounted for 28% of students who
had received private tuition (ibid). Lampl agrees that private tuition is effective and
urges that the government invests in a private tuition scheme where disadvantaged
parents can access support, though he stated that private tuition outside of school
might hinder teacher focus within the school (ibid). Roscor and Johns IPPR, 2021)
study supports the view that the Northeast is digitally excluded with education and
skills being part of the spectra. Although surveys were carried out predominantly in
London, thus, not representative of the Northeast of the UK, it is still clear that private
tuition is still a reality (The Sutton Trust, 2019).

2.6 TEACHER-TUTORS: MEASURES OF ACCOUNTABILITY

The private tutoring industry is constantly evolving as an additional source of
employment and, therefore, additional pay check (Bray, 2011; Kinyaduka, 2014;
Chingthem and Sharma, 2015; llle and Peacey, 2019). Yahiaoui (2020) supports that
teachers often tutor as a means of earning extra income, thus, often recommend the
use of tuition to parents. However, this poses an unregulated market with undeclared
tax (ibid). Suante (2017) states that one of the reasons why private tuition is occurring
is due to large class sizes or parent peer pressure (Zhang, 2013; seen in Suante,
2017). Schoolsweek (2023) reports that the government urged that schools split NTP
classes to cover more lessons, disregarding pupil individual needs. Ravalier and
Walsh (2018) add that the stress of teaching, along with its job demands, such as
administration, and liaison and communication with parents, are reasons for teachers
leaving the profession, thus, resorting to what Jokila et al., (2020) add that private

tuition is a market in itself. Booth (2021) states that, as the Covid onset emphasised,
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the school pressures amount to teachers feeling stressed to produce high grades
(SchoolsWeek, 2021). In support, Robinson et al., (2023) find that Covid imposed
professional stress factors through pressures to produce grades. Bray (2017),
therefore, ascertains that schools are holding teachers accountable which has
increased the number of teachers leaving the profession, thus, as Kobakhidze (2014)
claims, teachers see tutoring as a teaching career with less money though less

accountability monitoring.

Gibbons, Scrutinio and Telhaj (2021) stress the impact of teacher V{ G H O Ledatdibg R |
LQWR FKLOGUHQTV H G XRimswhaR §yobe ddh\deliver tuition namely,
practising teachers, students ranging from secondary to university level, and as
Woodward (2010) states, one does not need to be a qualified teacher either. Topping
& Whiteley (1990) opine that although tuition is at times provided by unqualified staff,
the number of pupils who need tuition surmounts the number of qualified teachers that
exist to take on that tuition. Ravalier & Walsh, (2018; cited in Holloway and Pimlott-
Wilson, 2020) support the view that school pressures lead to teachers leaving the
profession, in addition to carrying the profession and earning extra income at the same
time (Spreitzer et al., 2017). Recent figures by the DfE (2023) suggest that over 9% of
teachers across the sector have resigned, which amounts to over 40.000 teachers in
the year 2022 alone. However, the reported pupil to teacher ratio of both qualified and

unqualified teachers was at 18.0.

Holloway and Pimlott-Wilson, (2020) argue that literature bring to light a great debate
LQ ZKHWKHU WXWRUV VKRXOG EH TXDOLILHG RU QRW 7KLYV
so long as you can transfer knowledge, you can teach and tutor. Nevertheless,
Holloway and Pimlott-Wilson (2020) defend that unqualified tutors often manipulate
parents by blackening schools and teaching so to be employed thus oo0zing
unprofessionalism. According to Bray & Kobakhidze, (2014, cited in Holloway and
Pimlott-Wilson, 2020), parents often bypass the control for qualification and prefer
tutors who have the preferred subject knowledge, thus, employing student teachers.
In addition, Holloway and Pimlott-Wilson (2020), suggest the need for safeguarding
within tuition as no parent requires to check for a DBS certification. Jheng (2015) also

poses that tutors often supplement exam materials onto students creating their
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demotivation in the classroom. McCarthy (2020) supports that tuition agencies and
companies need to vet tutors, especially ex-teachers who have previously been
banned from the profession itself, altogether from tutoring, in risk of breaking
safeguarding rules as tuition is on the increase and parents fail to check for DBS
certification (opengovernment.org, 2020). This is supported by CRBDirect (2021) who
state that tuition is not a government regulated profession, thus, it should be

emphasised that parents look for a DBS certification (TheLondonEconomic.com).

Further, Biswal (1999) supports the view that private tuition in countries such as India,
is the outcome of poorly paid classroom teachers, the outcome of unregulated
classroom observation and quality assurance, and the lack of social development
leading to lack of community resources. Bray (2011) advocates that teachers are
pressurised to teach for the purpose of passing exams, however, the problem
becomes more explicit when the same teachers are the ones seen to tutor the same
students privately. Also, Kwo and Bray (2014) add that teachers view tutoring as a
competitive structure, thus, taking away their attention to their planning. Through the
tutoring competition, teachers are losing the relationship with children though it must
be noted that constant curriculum changes have brought about an unhealthy rate of
reform to mainstream teaching (ibid). Teachers place focus more on the content within
a school time frame leaving little time for examination tackling which they often knew
it would be covered outside schooling hours (ibid). The need to often cover textual
work in school, cover a particular topic as prescribed by the curriculum, unavailable
teachers after school hours and lack of differentiation were also factors that impacted
teaching effectiveness in schools whereas private tutoring offered tuition without the

hustle of behaviour management and focused on differentiated pupil needs (ibid).

The introduction of a new curriculum and Literacy Framework in the late 1990s brought
about the need for qualified teachers (Machin and Vignoles, 2006). The government
set about to review teaching knowledge and skills, as well as prescribing what and
how should teachers teach, leaving no room for free teaching. Salary discrepancies
and teacher morale due to heavy administration and constant changes in the
curriculum are reasons why teachers often result in becoming full time tutors
(Chingthem and Sharma, 2015). According to these authors, mainstream education

becomes less efficient once shadow education is perceived as more reliable, thus,
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producing more efficient results. Equally, teachers perceiving private tuition as more
important, thus, placing more focus on it, takes the accountability from mainstream
education planning and teaching for a purpose. In that way, private tuition becomes a
more powerful standard than mainstream education (ibid). Especially when those
teachers already teach these students then private tuition is perceived to erode
classroom values. On the other hand, students are robbed from independent thinking
and teachers are focused on private tuition demands, thus, being robbed of time

needed in classroom work (Damayanthi, 2018; Liu, 2018).

Biswal (1997), establishes that teachers should be accountable for unfavourable
practices, especially when they receive a government pay check and tuition fees
outside school hours. Lack of government surveillance on out of school practices
should be a government priority in educating parents of underdeveloped countries on
unethical practices. Bribing schoolteachers or reinforcing a monopoly of education by
desperate parents and inviting schoolteachers to act as private tutors outside school
hours in aim of luring them into tuition so to help their child is an unprincipled practice
(ibid). Thus, Biswal (1999) calls for private tuition to be considered as a blackening
profession that should not be encouraged but rather regulated by the government
much to Bray et al., REVHUYDWLRQ RI &\SUXV WXLWLRQ FRPS
cheaper fees so not only to regulate the market but to also deem it accessible to low-
income families too. Kwo and Bray (2014) pose a paradigm of a private tutor strongly
mimicking a bus driver that offers parallel drive to a particular destination, thus,
indirectly defining private tuition as almost a parallel or supplementary practice.
Parapedeia, private tuition as known in Greece (Kassotakis and Verdis, 2013), is also
deemed as a negative exoteric educational influence as it digresses from state
schooling, thus, forcing a social chasm with high classes affording private tuition and
low-income families striving for educational survival. This is reinforced by .LQ\DGXND {V
(2014) observation on Cambodian education whereby parents pay a daily fee for same
teacher instruction after school hours, though feel they cannot do otherwise as this is
the only out of school educational support they have. Additional reports were observed
in Africa and Tanzania as parents chose tuition due to inadequate schooling systems

and lack of teacher dynamic (ibid).

70



According to Kwo and Bray (2014), teachers place focus more on the content within a
school time frame leaving little time for examination tackling which they often know it
will be covered outside schooling hours. In addition to the need to cover textual work
in school, as prescribed by the curriculum, unavailable teachers after school hours and
lack of differentiation are also factors that impact teaching effectiveness in schools,
whereas private tutoring offers tuition without the hustle of behaviour management and
focus on differentiated pupil needs (ibid). Kwo and Bray, (2014) establish that in order
for the transition on the importance of private tutoring to become valid, recognition that
tuition can not only happen as a sole member of the educational society is needed.
Thus, a solid relationship between stakeholders needs to become more prominent in

that schools, tutors and parents exchange key information (ibid).

Regulation amongst European countries is diverse in practice as monitoring is seen
to be more rigid in more countries than others. Bray (2011) suggests that this is due
to countries who employ less of a rigid monitoring procedure of tutoring businesses
prefer to leave regulation to the market itself. However, economic, and social effects
are still evident despite the need to identify who regulates what, as families and
teachers alike are part of the tuition marketisation. In addition, government policy
makers, aware of the unregulated market and effect on pupil attainment, should
consider how professional the provision is. Current tutoring businesses in the UK are
promoting the idea that anyone can become a tutor without qualifications which is also
evident in the USA. This poses a safeguarding concern for parents and teachers alike

who have to bear the literacy consequences of inadequate tutoring at school (ibid).

Witter (2014) stresses WKDW TXDOLW\ RI SURYLVLRQ LV OLQNHG WR
Thus, it would be assumed that quality of provision in private tuition depends on the
guality of the tutor as a qualified teacher especially those with extensive teaching
experience in the classroom. He further states that qualified and experienced tutors
GR DVVHVV D FKLOG fsvand Qa@ evalu&exiimed d€yreeldd understanding.
Schoolsweek (2023) report that schools and supply agencies recruit and seek
unqualified teachers so to save funding with the youngest being sent for supply being
just 18 years old. Kwo and Bray (2014) further state that tutoring can pose an issue as
a lot of tutors are not trained, thus, not necessarily guaranteeing that students will

benefit from private tuition. Damayanthi (2018) finds that teachers themselves, at
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times, suggest that students engage in private tuition, which results in the attention
being taken from curricula teaching itself. Stevenson and Baker (1992) consider that
private tutoring is performed as an outside form of support so to improve pupil
attainment opposed to Tansel and Bircan (2006) take the view that private tuition is
mainly a support for extra income (cited in Mwebi and Maithya, 2016). Ireson and
Rushforth (2005) found that tutor quality impacted the effectiveness of attainment
which meant that there was not a uniform evidence of tuition effectiveness. Self-
proclaimed tutors, or tutors not qualified, might form the tutor demographic that fail to
demonstrate any impact if at all on attainment. Thus, they advocate that careful
consideration must be placed when employing a tutor (ibid).

Considerations, according to Bray (2011), should also be given to the global
introduction of a safeguarding standard and quality mark to guarantee the professional
regulation, not only of tutors, but of tutoring companies, too. He considers that a
unified, global code of conduct with a taxable outcome will be a firm solution to the
globalised marketization, ensuring the quality provision in a triangulated method
amongst all stakeholders; parents, schools, and tutors (ibid). Maintained schools,
unable to tell which student receives private tuition, cannot truly rely on authentic pupil
skills, finding it difficult to target learning difficulties. Equally, parents with children of
Special Educational Needs (SEN) and Specific Learning Difficulties (SpLD) are more
so employing external services than follow a school route for assessments or support.
Nevertheless, despite the scale of tutors who practice without professional
gualifications, professional tutors have demonstrated an impact on attainment which
would, in turn, make government policy makers question policies in place, and
reconsider the necessary measures that would discern the good from the bad in

tutoring practice (ibid).

In research conducted by the GTC (2009) on accountability, it was found that teachers
felt their teaching was accountable on the quality of provision, though this varied
across the hierarchy. Although active teachers felt professional development was
important in measuring accountability, supply teachers, and part-time teachers alike,
felt they were not as interested on accountability impact nor on professional
development. It was noted that teachers felt accountable on a professional level but
felt that this stress impacted on parental liaisons and pupil welfare. In addition,
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pressures to improve professional conduct standards diminished professional
development which imposed a greater need for Career Professional Development
(CPD) on quality and subject knowledge. Moreover, the study found that teachers in
the secondary sector, did not consider their performance management was impactful
due to the lack of CPD. In addition, the consideration of the measurement of
performance management was biased due to personal relationships between staff.
Matching performance to pay scales and matching needs to CPD was suggested as
a long-term solution. However, government funding posed an issue especially for
teachers who were returning to the classroom (GTC, 2009). Recent figures by
Perryman and Calvert (2020) suggest that one of the reasons qualified teachers leave
the classroom is due to workload accountability. More recent figures by Ofsted (2023)
suggest that qualified teacher recruitment crisis is the outcome of consistent teacher
failures outlined by previous studies, such as the GTC (2009). This reinforces literature
so far concerned with the quality assurance of private tuition as more unqualified

teachers enter educational contexts.

Moreover, findings indicate that parents are dissatisfied with the teacher lacking in
performance and subject knowledge, especially with absent teachers, trainee, and
supply teachers taking over lessons leading in pupil learning gaps (GTC, 2009). This,
as Murphy (2011) further claims, has an impact on the effectiveness of learning,
especially as trainee teachers are seen lacking in subject knowledge and practice.
Yet, as suggested by Yandell (2017), subject knowledge needs to be accurately
transferred through the higher academic institutions.

Teachers are also dissatisfied with the school holding them accountable as they
perceive the term negatively, suggesting a greater workload, discipline, Ofsted
observations, which results in taking them away from teaching (GTC, 2009). They feel
that accountability should not revolve around quality of teaching, or pupil attainment
of national exams (ibid). Findings from the GTC (2009) also showed that lack of
support from leadership impacts on accountability and performance, especially on
Ofsted visits. Parental relationship also poses an issue in that secondary teachers
have to liaise with parents with regards to pupil progress and attainment, but only as

a result of leadership requests. This lack of communication has, so far, instigated
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parents to question teacher professional conduct and feel their children are not well
catered for.

Bovens (2005; cited in Levitt et al., 2008), supports that accountability is the process
RI MXVWLI\LQJ D SHUVRQTY DFWLRQV WR D VWDNHKROGHU
person. Accountability takes place in three processes where there is recognition of the
accountability role and professional values, information process to stakeholder and a
mode of decision making. He supports the view that strong leadership develops with
trust and work dynamic. 21 HL O ; cited in Levitt et al., 2008), further adds that
school performance is criticised; teachers are held accountable leading to school
tactics pressurising students attain exam grades to secure a place on the league
tables. She argues that this form of organisational accountability does not promote,
but hinder progress, thus, leading to resorts of compromised behaviours (ibid).
Teachers have long suggested the need for more personal time whilst parents have
expressed their dissatisfaction urging for more pupil support in schools (Levitt et al.,
2008). Fitz (cited in Levitt, 2008) states that teachers have become conditioned to
focus on strategies, thus, disregarding pupil actual needs affecting teacher-pupil
rapport and attainment and agrees with previous literature by Statham and Brand
(1998) highlighting concerns of the employment of unqualified school staff and quality
of teaching provision. However, Hanushek and Rivkin (2006) advocate this can be
compensated by ensuring academic institutions promote the quality of qualifications

and instil stringent policies that see performance management at its best.

The DfE (2018) emphasises the significance of schools, acknowledging what
constitutes the term accountability, and further add that in order to develop pupil
progress, school stakeholders ought to be clear of this process. Research on teacher
workload by the NEU (2019) predicts that 40% of teachers cease working in education,
with over 26% comprising of teachers new to the profession, whilst 18% to have
completely left the profession by 2024. Most reasons stated are mainly because of
accountability, workload, work-life balance, and requested for reduction in workload,
marking and assessment overload, less assessment for pupils and more focus on
children (ibid). Further DfE (2018) findings instigate that teacher recruitment is in
danger as teachers leave the classroom to become private tutors due to workload
pressures. This is supported by recent data reported by Ofsted (2023).
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Mugwe Chui (2016) and Holloway and Pimlott-Wilson (2021) agree, but add, that

teachers becoming self-employed tutors entail also leaving the classroom because of

stress factors. They further note the decline in the quality of teaching in schools which

further questions the quality demonstrated in private tuition, especially if mental health

LVVXHV ZHUH VKRZQ GXULQJ WKH WHDFKHUW® dthdssvVURRP
support that teachers who also tutor privately, are involved in a hybrid paid model with

two incomed salaries, one of which is not necessarily declared. Therefore, the

economic impact of the marketisation of private tuition promotes % DXPROfV FRVW
disease (Helland and Tabarrok, 2019) in an unregulated arena that allows teachers to

advertise their services, amongst other means, online sector allows tutors to advertise

their services to potential tutees online.

2.7 REGULATING THE UNREGULATED: AN INTRODUCTORY FRAMEWORK

Kunter et al., (2013) suggest that the quality in tutoring depends on a teacher |V
pedagogical knowledge. Bray (2011) and Liu (2018) insist that private tuition is
unregulated as on a global scale and adds that there is no such uniform policy that
determines that a tutor needs to have a specific qualification type or license to tutor.
In turn, this lack of regulation endangers parental perception of acceptable tuition
standards, who often fall in the trap of unregulated tutors with unethical standards, and
safeguarding issues. Guill, Ludtke, and Koller (2020) highlight that qualifications are
significant in the dissemination of quality knowledge for impact on attainment.

In the UK tuition market, 71% of students are tutored in Maths and Languages, while

RI WXWRULQJ WDNHV SO D F Hutihat pvé\des ®Dad thiziulftéd K R P H
market as often tutors will contact clients, whether they go through an agency or not,
including marketing recruitment through word of mouth, overall measuring at 70% of
clientele (Bray, 2011). Previous research by Tanner et al., (cited in DCSF, 2009) found
504 tuition agencies are operating nationally, with only 43% of tutors occupied, holding
a qualified status and over 79% acquiring a CRB/DBS. However, limited research on

the complexity of the private tuition practice (Ireson and Rushforth, 2005) remains as
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this not only entails agencies but also tutors who do not have an internet presence but
reply on word-of-mouth marketing. Thus, it is essential that further research is carried

out to establish a greater insight into this market.

Research by Tanner et al., (2009) established that word of mouth was the most
popular marketing strategy followed by agency work. The agency cannot, therefore,
account for the work that is regulated outside the introductory process. Freelance
tutors, on the other hand, relied on leaflets, word of mouth and private local advertising.
Agencies also shared tutors but 43% of agencies stated their tutors were qualified and
experienced, whereas 40% required tutors to have a degree with no necessary
teaching experience. 79% of the tutors worked alongside their main employment part-
time and 79% were self-regulated but only 79% of agencies had CRB secure checked
tutors with 75% referenced and 73% interviewed, relying on parents to quality check
tutor performance and safety. The rest of the tutor demographic was left to clients to
check for CRB and references. Moreover, their research found that on first contact
with a parent, both agencies (96%) and tutors considered the needs of the student,
but more so placed focus the timing, on average an hour, and cost of the lesson along
with the place. Most tuition was performed at home (68%) with less time at school
(25%) as tutors felt it was safer and more motivational and enabled them to give direct
feedback to the client. Successful tuition was reported by tutors on the grounds of
adequate allocated time for tuition, home environment, face to face mode, tutor skills
and student motivation and parental involvement and support (ibid). This provides
further evidence that the market of tuition is not regulated.

The 2009 government initiative to improve standards focused individual tuition of
300.000 low attaining pupils in English and Maths by the provision of qualified tutors
so to improve standards by 2011. Research in private tuition was commissioned by
the DCSF to the National Centre for Social Research (NatCen) and the Institute of
Education (IoE) so to create a national database of tuition agencies in three areas of
England and investigate the nature of provision. Previous research to that, by Ireson
and Rushforth (2005), found that Maths tuition was most prominent in pupil
demographic with almost a quarter of pupils having been tutored at some point,
overall. More specifically, they found that 11% of parents admitted their child was
tutored in a core subject (Peters et al., 2009) mainly due to the parental influence
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stemming from their own academic background or social status. However, they found
that although private tuition was preferred as a means of private education, the cost
was still excessive in specific areas, thus, preventing progress (Peters et al., 2009;
The Sutton Trust, 2019; 2023). Though little research has looked at the impact of
private tuition, in terms of looking at agencies, how they provide quality assurance,
how tutors identify needs, and assess for a purpose, and more so little evidence exists
as to the number of tuition lessons offered in the Northeast judging that the 2009 study
defined tuition used more in London and South of England and less in the Northeast
(NatCen, 2009; The Sutton Trust, 2019; 2023).

According to The Sutton Trust (2019), 24% of active secondary school teachers and
14% of primary school teachers have also tutored in the last few years, having been
asked by parents, whilst others have been employed through an agency. In addition,
18% of secondary Heads and 11% of primary Heads reported to have disseminated
information to parents on tutoring. The Education Endowment Foundation (EEF, 2023)
has stated that one-to-one tuition and small group tuition has been effective in that it
improves attainment and urges that tutors are connected to schools more and active
teachers to adopt a model offering tuition outside school hours. According to Kirby
(2016), 76% of tutors registered with a national agency are aged 18-29 years old
indicating a surge of university students who tutor. In addition, it is stated that almost
200.000 teachers have tutored aside their teaching career. Despite agencies
advertised that their tutors were experienced, and qualified, only 79% acquired a clear
DBS. It is found that teachers have showed their antipathy towards paying for a DBS
certificate to practice their profession, whereas parents simply did not ask for any
documentation (ibid). It can, thus, be inferred that, anachronically, there has been a
great need for a framework that would regulate the market and provide a consistent
approach to engaging in private tuition. This will be explored further in subsequent

sections of this thesis.

77



2.8 A GLOBAL PERSPECTIVE ON THE NEED FOR A REGULATED MARKET

Berberoglu and Tansel (2014) state that private tuition for means of examination
passing is common in Turkey. Tuition practice seems to be more controlled as one
can be tutored by a university student or teacher, guaranteeing results, or by out of
school tuition in school premises by teachers, or what is private tuition centres for
admissions entry. However, tuition centres focus on high attaining pupils who can
demonstrate progress (ibid). According to Berberoglu and Tansel (2014), studies on
the impact of private tuition have, thus far, suggested there is no clear conclusion on
the impact of tuition. Some studies, they report, have had an impact in examination
(Dang 2007; Banerjee et al., 2007) compared to Suryadarma et al., (2006) findings on
insignificant impact. This research supports findings of previous literature on private
tutoring in the UK that emphasise its global impact on education as a service, (Dang
2007; Banerjee et al., 2007).

Song et al., (2013) state that tuition is a global occurrence and insists that research is
needed into the reasons why employment of private tuition is the new reality. Although,
as Holloway and Pimlott-Wilson (2020) agree that private tuition is a marketized
practice, Yahiaoui (2020) suggests that a reason for the unregulated market of tuition
is due to the governmental blindness to control the practice, especially as private
tuition takes place as exogenous to the delivery of the National Curriculum (NC)
(Pearce et al., 2018) and that as long as national examinations are rigidly determining

pupil careers, the more private tuition marketisation and business roll out will exist.

Hajar (2019) states that the UK has seen a consistent rise of private tuition nationally
with an increase of admissions to grammar schools. Shawchuk (2020) proposes that
as private tutoring is on the rise, academic students wanting to earn extra cash and
parents who cannot afford expensive tuition but do need to aid their children might be
D VROXWLRQ WR XQHPSOR\PHQW DQG WKH EHJlpev@¢ QJ RI ZK
WXWRULQJ HQ iMalldhawand Plikioti/\Wilson, 2020). As Fryer (2016) and
Slavin (2018) found, private tuition is effective though very difficult to empirically prove
or pinpoint, however, Shawchuk (2020) suggests that tangible data can demonstrate

its effectiveness. Although the UK is investing in in-class tutoring through the NTP
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agenda, the provision lacks research as unqualified tutors lack evidence of overall
impact (Shawchuk, 2020). It is suggested that digital platforms and cheap provision
are equally not effective parameters of progress, as seen with the provision of Asian

tutors used in the English tutoring scheme (Slavin, 2018).

Concerns over the growing industry of tutoring have instigated the call for the
regulation of the freelance occupation (Liu, 2018). According to Liu (2018), the China
Household Finance Survey (CHFS) recorded that almost 48% of mainstream pupil
demographic employed a tutor to aid their learning. Constant parental seeking of tutor
employment has instigated a global demand that has, thus, instigated a supply and
demand chain that has often been deemed as unregulated by scholars and
educationalists alike. And, as private tutoring industries are booming constantly, the
government has decided to create a more challenging curriculum, with critics disputing
the age range of appropriateness of KS1 and KS2 test contents (Liu, 2018; Teo and
Koh, 2022).

Damayanthi (2018) states that tuition, especially in Sri Lanka but also on a global level,
is unregulated. Though very little research has been carried out in the area in order to
offer tangible solutions to cater a global perspective. In support of Bray and Kwo
(2014), Teo and Koh (2022) agree that the global practice of private tuition has sparked
concerns over the unregulated nature of tuition. Liu (2018) state that unregulated
tutoring practice in Asia has called for certain local governments in China to ban
mainstream teachers exercising a freelance tutoring profession outside school
working hours whilst others imposed taxing regulations. A national investigation into
tutoring companies launched in 2018, resulted in over 380.000 businesses getting
fined, and requested to review their policy and practice mainly in safeguarding,
licencing and tutor qualification and teaching experience, teaching methodology and
partnerships, fees, and unethical marketing procedures (Liu 2018; Robinette, 2018).
Interestingly, alongside private company investigations, Chinese authorities also
placed focus into inspecting maintained schools in the view that teachers, also
practising as tutors, did not place focus on the syllabus when in school. On the other
hand, schools knowing that students were receiving tuition through unauthorised
partnerships, were not following national curriculum. Necessary foundation policies

were initiated by the government that not only oversee the landmark of a private
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tutoring company but also safeguards education policy, curriculum, and practice (Liu,
2018). A Greek frontistirio school model was, thus, enabled in that interested tutoring
companies initially seek permission on a private practice, hours of teaching remaining
after school without imposing a great burden on pupil concentration. In turn, schools
offer extra curricula activities that do not entail strenuous educational tasks but

vocational and wellbeing, cultural aspects (Liu, 2018).

Literature insists that each government regulates their educational system ensuring
that children receive adequate education (Ireson, 2004; Dang and Rogers, 2008),
Fielden and LaRocque (2008; cited in Bray and Kwo, 2014; Kirby, 2016). However, as
private tuition is not an intrinsic part of governmental policy, it has to be closely
monitored and regulated to ensure high standards of provision and impact. In
agreement, the more the marketization of private tuition widens, it is essential that
private tuition is monitored and evaluated in terms of quality standards (ibid). Bray
(2017) suggests that regulation of the tuition market should not solely focus on
financial bureaucracy but educational purpose and quality such as the curriculum and
tutor qualifications. Nevertheless, the tightly regulated policies could also instigate
concerns over mogul private tutoring companies taking over small businesses trying
to survive in cosmopolitan areas where living expenses are rife; small businesses, in
their strife to survive, could still form unauthorised partnerships with schools to boost
national results; parents seeking the best renowned tutoring company would be

charged exorbitant amounts to buy education and a place in a good school (Liu, 2018).

In England there are many agencies and employing companies through which tutors
can be contacted, though not a single national register, and many parents rely on
word-of-mouth recommendations to find suitable tutors for their children (Ireson &
Rushforth, 2005). Bray (2011) supports that the government is not questioning the

tutoring practice often lacking transparency as to the reasons why.
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2.9 SUMMARY AND GAPS IDENTIFIED

This chapter has provided a critical narrative demonstrating gaps surrounding the
central focus of this research, the rise of private tuition. It has provided a global
RYHUYLHZ RI WKH GHILSU MYIRWHR e MARKAriR Ghthe ppagmatic
notion that represents the current practice. It has provided a historical overview of the
school structures and how they have led to the exogenous provision of pedagogical
practice that has, thus, created the marketized private tutor masse. Research has
demonstrated the significant relationship between the business-like scholarisation to
the tutor-like marketisation. Understanding this relationship has been pivotal in
explaining and discussing the reasons why teachers are engaging in private tuition
and parents are engaging private tutors as a main part of their involvement in their
FKLOGUHQYV HGXFOMWdY, R@e f@rativd bf@drental agency is linked to
the autocracies of schooling, and this has been essential in informing the reader as to

the role and arc of the narrative of the parent in this scenario.

An exploration into the normalised practice of private tuition as an exogenous to
schooling, educational support and identifying the reasons behind the parental
engagement has demonstrated to be the lack of school support that has led to the
support of pupil individual needs amongst other theorised perspectives such as, lack
in quality of provision and Covid, have been extensively theorised.

Research identifying shortfalls within the marketized private tutoring practice have
been outlined while authorial perspectives have called for urgent action into the
unregulated market that has systematically posed safeguarding issues for children as
well as national economic disadvantages. In turn, establishing a clear understanding
of the current role of teachers in schools and how school pressures have instigated
the tutor force into action as well as the call for regulation have also been shown to be

areas of investigation.

Considering the outlined gaps as derived from literature discussed in Chapter 2,
Chapter 3 will, thus, provide an exegesis as to the philosophical perspective and
methodological choices adopted so to derive something closer to the truth of this

phenomenon, namely private tuition.
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CHAPTER 3: METHODOLOGY

3.1 INTRODUCTION

The previous chapter focused on the literature review, identifying, and highlighting
gaps derived from the conceptual context of the study. Chapter 3 aims to explain the
methodology used within this research so to answer the identified research questions
addressed below. Further, it outlines the design that this research adopts to answer
the research questions by employing a mixed methods approach so to achieve the
aims and objectives stated in Chapter 1. Section 3.1 introduces the section while
section 3.2 provides the research aims and objectives. The remainder of this chapter
will consider the following sections: section 3.3 discusses the research methodology
DQG SKLORVRSK\ VHFWLRQ LGHQWLILHVY WKH UHVHDUEFK
the research approach with section 3.5.1 highlighting the importance of inductive and
deductive methods. Section 3.6 details the research design; section 3.6.1 discusses
the mixed methods employed, while section 3.6.2 their limitations and 3.6.2.a offers
information on the questionnaires, and 3.6.2.b on interviews. Section 3.7 explains how
this research has ensured validity and reliability through triangulation. Section 3.8
presents the ethical considerations and limitations. Section 3.9 presents the research
data collection with 3.9.2 information on the instruments, 3.9.3 the questionnaires,
3.9.4 the interviews and 3.9.5 the focus groups. Section 3.10 presents the timing of
sequential explanatory design whereas section 3.11 describes the Sampling strategy
including the sample size, eliminated participants and saturation. Section 3.12
presents the pilot study; section 3.13 introduces the data analysis and section 3.14

considers conclusive considerations.

3.2 RESEARCH AIMS AND OBJECTIVES

The narrative presented in Chapter 2 provided a clear insight on the problematic

context within the educational front that has instigated the present construct of private
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tuition. The researcher has set out to satisfy the aim of this research which is to
critically review the phenomenon of private tuition in the Northeast of England.

Therefore, this section addresses the following research questions (RQs):

RQ1: What are the key educational factors that have led to the increase of private

tuition?

RQ2: What are the reasons parents invest in private tuition?

RQ3: How can a framework regulate the private tuition market?

The researcher has utilised what Kerlinger (1970), and Dawson (2019) suggest in
terms of forming the research methodology and recognising the relationship of the
variables that add to knowledge, to which 0 H G D Z D2021LY prosthesis is that it is a
preconception of what might be reasonably and logically inferred to be true; therefore,
must be tested. Kerlinger (1970) further discusses that these can be used as research
WRROV WR KMWwWhEt@LIJIKW VWK WXUQ GUDZV WKH SURFHVV I
literature, and tested to confirm the research question, thus, extricating the researcher
as an external entity, avoiding bias. Cohen et al., (2018) additionally support, the view
that the researcher must constructively and neutrally examine the situation through
the medium of social interaction to canvas views of the world and construct a response
to the research question. Considering the above, the researcher has identified and
formulated research objectives, not yet tested, so to draw valid knowledge on the
research question itself. Appropriate tools, such as online questionnaires and
interviews, have been utilised so to canvas responses and inform each phase of the
methodological process which confirm the nature of the research problem and the
research questions through the data collection. This is explored in subsequent

sections.
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3.3 RESEARCH METHODOLOGY AND PHILOSOPHY

Sharma (2020) offers an important insight into research within educational contexts
highlighting that research is the tool whereby one could overcome any complexities
within an area of questionable phenomena. Kerlinger (1970; cited in Cohen, 2018)
defines research as the consistent search for the truth that encapsulates empirical
and hypothetical assumptions of the research phenomenon. Cohen et al., (2018)
emphasise that research in any educational scene is a challenging process, thus,
requiring appropriate methods to derive inferences of and claims to truth. Kothary
(2004; 2006) and Igwenagu (2016) further expand on this claiming that research
methodology entails the theory and systematic description of the chosen methods that
have been selected to aid the conduct of the research and search for alternative
knowledge. They further support that a methodology entails the theoretical concepts
of reasoning, paradigm, methods, and techniques that are likely to lead to conclusions
within the research, admit limitations, and provide the theoretical underpinning that is
required to understand the research methodologies, techniques and methods used to
arrive at a conclusion, including the use of quantitative or qualitative methods (ibid).
Kumar (2011) claims that methodology can be interpreted in different ways and, as
Saunders (2019) highlights, methodology is essentially an informative process so to
carry out research through means of design and analysis. Both Misra (2017) and
Sanders (2019) contribute to the discourse where they argue that a research journey
should determine the methodology and design so to address research problems

identified and questions posed in the study.

Although Collis and Hussey (2014) refrain from identifying a specific terminology of
PHWKRGRORJ\ &URWW\TV GHILQLWLRQ FLWHG LQ )ULHVH
is an action plan that supports specific methods to outcomes and reiterates that
ontological, epistemological, theoretical, or philosophical assumptions determine the
research methodology. Kaushik and Walsh (2019) agree with this view to which
Acharya (2021) adds that methodology is the vital, skeletal part of research in
education. More analytically, Johnson and Clark (2006) support the view that the

researcher { philosophy is significant in their understanding of the research problem,
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which Hitchcock and Hughes (1995, p. 21; cited in Cohen et al., 2018) have previously
emphasised that assumptions regarding the nature of reality (ontology) provide the
setting for the epistemological assumption which, in turn, forms the way research is
carried out. An epistemological assumption, then, provides the methodological
consideration which considers instrumentation and data collection. Axiology, on the
other hand, invites the researcher to regard their own values and beliefs and perform
an axiology of those in relation to understanding the world (Cohen et al., 2018). The
philosophical assumption of ontology, the understanding of the nature of reality that
exists for that research, determines what reality exists in the world, such as one reality,
reality outside the individual realm or multiple reality, compared to epistemology which
examines how that world is understood and how can the researcher examine that
reality, (Cohen et al., 2018). Coe et al., (2021) and Timans et al., (2019) consider that
mixed-method research consists of a positivist (quantitative) and constructivist
(qualitative) epistemological position, in principle. Though Timans et al., (2019) also
contrasts that it should not be limited at an epistemological level disregarding the
ontology, but an alternative paradigm should be enabled. Coe et al., (2021) admits

that clarifying a paradigm in research poses a problem in itself.

Despite all the above, Maarouf (2019:1) challenges the debate for a prognostic
LGHQWLILFDWLRQ RI VSHFLILF SKLORNRI KEBIVWD DB @GP GZHDWH
substituted with an integrated paradigm, further encapsulating assumptions of
ontology, epistemology, methodology (the indictive or deductive logic guiding the
study) and its axiology. He, thus, considers that pragmatism has become the
prominent philosophical stance greatly used in the post-20"" century research field.
Considering this stance, this research will utilise a pragmatic philosophy of a
combination of positivist and constructivist stance to underpin the methodological

process which will be further justified and analytically explored below.

3.3.1 Pragmatism

Saunders and Tosey (2012) propose that the philosophical extent of a research
PHWKRGRORJ\ UHOLHV RQ WKH UHVHDUFKHUfVY SHUVRQD
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mentioned previously, in agreement with Maarouf (2019) on pragmatism acting as a
mixed-method philosophy, the researcher has explored various ontological,
epistemological, methodological, and axiological perspectives and has, thus,
considered adopting a broadly pragmatic philosophy that encapsulates both a

positivist and constructivist position.

According to Cohen et al., (2018) ontological research assumptions investigating the

whatf RI WKH UHVHDUFK UH D OvieWws\ p8sidtG e idte@dlogiteQenguiRr U O G

in terms R1 Whow I KXV What D &vu IRUP WKH UHVHDUFK GHYV
consequently, data collection. The epistemological assumption relates to the

acquisition of knowledge. Therefore, as Creswell (2013) claims, the world is

understood by the involved individuals holding an independent stance. As the

ontological belief that there is a world out there, determines the epistemological
HIDPLQDWLRQ DQG UHVHDUFK UHODW L Ro@ ¥ KRLISW.KOH SXRUWEKBIUR
guestion, it is notable to reaffirm that this small-scale research study adopts an

epistemological and ontological stance will also embraces a pragmatic approach.

Although D[LRORJ\ GHILQLQJ WKH UHVHDUFKHUYfV YDOXHV DQ(
technical process of the research mechanism, this research has previously highlighted
that it is aiming towards a critical evaluation of a reality through seeking the truth via
an investigative approach. The researcher in such a context holds a broadly pragmatic
stance. Whereas an objectified, quantitative value would hold the researcher as an
independent entity extricating their personal views from the observed reality of tuition,
the subjectified, qualitative value holds the researcher as involved within the data
collection so to confirm the reality of the marketisation of tuition and its impact in
guestion. It is important to challenge both these approaches as single methods in that,
as Maarouf (2019) suggests, WKH\ GR QRW FRPSOHPHQ@MseHRFK RWK
guantitative approach, equally, does not verify qualitative assumptions, insisting on

the verity of numerical data as the truth (Maarouf, 2019).

Cohen et al., (2018) claim the researcher ought to construct a response to the
research question by considering the participant diverse agency, thus, discerning
such various perspectives and disregarding even themselves. More analytically, the
researcher ought to dismantle each semantic layer within the themes of the research,
to construct a response. Shannon-Baker (2023) opines that constructivism is a
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TXDOLWDWLYH FRQVWUXFW s RlashaRkKerl ¥tLah XIDALY fite@ DU UDW LY |
Shannon-Baker, 2023). Cohen et al., (2018) advocates that subjectivity does not
always breed bias as external influences could well influence the outcome. He further
adds that, for this reason, the researcher ought to deflect from bias through possible
engagement in reflexivity. Hammersley (2011) contributes further by advocating that
researcher bias can influence research, thus, the researcher ought to extricate
themselves from personal viewpoints. Due to their professional background, the
researcher cannot extricate themselves from the unity of construct. The researcher,
thus, follows a pragmatist approach and demonstrates subjectivity by validating
assumptions, considering a personal viewpoint as an exoteric entity compared to an

objective oriented researcher.

Positivism promotes the worldly reality as external; it requires investigation and
numerical observation (EasterbySmith et al., 2008; Killam, 2013) and as the
researcher is involved in the study on a professional level, it is important that a
structured approach is considered (Gill and Jackson, 2002). Although Brierley (2017)
supports that mixed-methods research is difficult in pinpointing a philosophical
perspective, he claims that mixed-methods research that follows a pragmatic
paradigm provides the flexibility and depth in the investigation of the worldly issues as
opposed to a monomethod (Brierley, 2017). Thus, using mixed methods provides a
holistic picture of the worldly phenomenon. Martella (2015) identifies that the tension
between positivism and constructivism has been the catalyst to the phenomenon of
pragmatism. The researcher has adopted a pragmatic philosophy, with a mixed
methods research, utilising both open and closed questions during the online
guestionnaire so to yield responses. The researcher has adopted a positivist
philosophy to understand how knowledge is generated as a single method so to inform
and validate the constructivist view (Andrew, Pedersen, & McEvoy, 2011). Linked to a
philosophy of pragmatism, according to Andrew, Pedersen, & McEvoy, (2011), is
constructivism as it presents the human perspective of reality and, as Cobb (2006)
adds, it is a means of constructing knowledge from participant views. Therefore, by
inviting participant qualitative responses within the methodological approach, the
researcher acknowledges the subjective constructivist approach within the

paradigmatic philosophical perspective (Shannon-Baker, 2023).
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According to Kuhn (1962:1996), the use of paradigm in research is essential in
identifying the mechanism that will provide the knowledge to address the problem
under investigation. Although this research challenges traditional paradigms, it adopts
constructivism at one end, and positivism on another, presenting both objective and
subjective views, with pragmatism positioned in the middle (see Figure A3). This, in
turn, provides a secure and legitimised means whereby qualitative knowledge can be
further informed by numerical input, thus, quantitative knowledge gained can inform
the researcher in lieu of approaching what may be reasonably, and logically be
inferred as approaching WKH WUXWK ,Q YLHZ RI WKH DERYH

the world, in which the problematic phenomenon occurs, consists of individuals who
hold their own view on that problem, as opposed to the positivist view of a single

objective reality.

Ontology

} Epistemology J

wsnewbeld

Methodology

Positivism Constructivism

Figure A3. Pragmatism Model

88

LW LV W



3.4 REFLEXIVITY

Finlay (1998) proposes the term peflexivity LGHQWLILHY WKH UHVHDUFKHU({V
within their own research realm. Raheim et al., (2016) identify the relationship between
the researcher and their position as a complex one. Yacoon and Saidin (2016) suggest
that an insider-researcher can gain more knowledge on the private tuition
phenomenon. A recent scepticism by Cain et al., (2019) recognises that mixed-
methods research is rapidly evolving and calls for ethical reflexivity to be considered
as being of great significance. In agreement with the authors above, the researcher
recognises their own position, their acquired knowledge, within their research and how
their own philosophical attitude of doubt has potentially influenced the research. The
researcher acknowledges the reality of the world and identifies the research problem,
investigating the research questions holding an objective view (Dudovskiy, 2021). Cain
et al.,, (2019) support the view that reflexivity in mixed methods requires the
UHVHDUFKHUYV RZQ DJHQGD tiRreseHrch nthNsViueBtiQrid Gat $V
require the use of both quantitative and qualitative methods to address the research
aims and objectives, it is essential to acknowledge that discriminating between both
approaches would not provide credible results for the questionable and complex
phenomenon that forms the central focus of this research. Therefore, as Rushforth
(2011) previously claimed, the researcher has avoided the entrenchment of a single
choice of quantitative, objectified, positivist approach whereby the researcher is
presented as a third person narrator ostracising themselves from their research or
gualitative, subjectified, constructivist or interpretivist approach whereby reflexivity is
identified though not explicated in form. Therefore, a mixed-methods approach has
been carefully considered and adopted in a bid to offer a legitimate justification of
research philosophy integrating both previously mentioned approaches (Maarouf,
2019), (see Figure B3).
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1. Philosophical Assumptions:

research problem

Consideration of the

in relation to the world reality

2. Axiology:

What is the axia we

hold for the research

topic of PT?
Cohen et al., (2018)

3. Research Design

Paradigm-Methods implemented to derive to the outcome

|

l

l

4. Paradig | Ontology: Epistemology: Theoretical 5. Methodology: Method:

m The nature of the | What do we already | Perspective The logical | Techniques/tools used to
on; the existential | know about private (inductive/deductive) process | derive to the desired
examination of | tuition and how can taken to arrive at an outcome. results.
researcher and | we  verify that
their relationship | reality?
with the private
tuition study.

Positivist (realist The realist view of | Unbiased Positivism / post- | Hypothesising outcomes | QUAN: statistical
view) the one reality out | knowledge can | positivism Kerlinger, (1970): | analysis,  Observations,
there which canbe | derive using valid Experimental research, | questionnaires,
Brown et al, | proven by | instruments surveys, questionnaires, interviews, focus
(2019); Kerlinger, | science. groups,
(1970);
Post-Positivist There is an | Knowledge can be | Positivism/post- Observational experiments | Observations,
unguestionable derived depending | positivism (empirical), surveys guestionnaires,
Brown et al., | reality out there. RQ WKH LQG interviews
(2019); probable outcome
Constructivist / There is no single, | As there is more | Interpretivism Phenomenology, QUAL (open ended
Interpretive but a lot of realities | than one reality, it | (reality is | ethnography, interact to guestionnaires),
as subjectified by | needs to be | interpreted construct an outcome, case | observations, interviews,
Brown et al., | individuals measured so to | through the use of | studies, grounded theory, | participant/non-
(2019); Cohen et | (usually in | explore what is | whatisthe current | heuristic, action research, | participant, case studies,
al., (2018); groups). really out there. phenomenology); discourse analysis, feminism, narrative
hermeneutics,
critical enquiry,
feminism
Post- Anti-paradigm- The understanding | Subjectivism, Performance theory, | QUAL (open ended
structuralism reality is based on | of general | interpretivism, postcolonial theory, cultural | questionnaires),
the individual view | knowledge serves studies observations,
Crick, (2016) so to rationalise | as a construct to interviews,
the world but the | satisfy the powerful participant/non -
notion has no real | collective participant, case
substance studies, narrative
Subjectivism The researcher is | Knowledge is | Post modernism, | Discourse theory, genealogy, Autoethnography, literary
involved in | derived as the | structuralism, analysis
Bryman & Bell, | understanding the | outcome of the | post-structuralism
(2011). world and | individual-the
Brown et al, | participates in the | subject (subjective
(2019); research. The | view); knowledge is
reality that is then | an individual

understood by the

viewpoint.
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researcher
depends on what

they perceive to

be real.

Objectivism Findings are not | The third person | Positivism/ Post | Experimental research, | Sampling, statistical
related to the | narrative whereby | positivism surveys, analysis,

Brown et al, | researcher who | reality is a personal guestionnaires,

(2019); does not form part | perspective
of the research.

Critical There are a lot of | Knowledge is | Marxism, Action research, CDA (critical | Focus groups, open -
realities that are | derived as the | feminism discourse analysis); using | ended interviews , open-
subjectified by | outcome of the groups/organisations to | ended journals, reviews,

Brown et al., | individuals which | individual-the interact and construct | open ended

(2019). hold power in | subject (subjective outcomes, ethnography questionnaires,  focus
society; they are a | view) and  the groups,
continuous collective (groups);
construct knowledge and
influenced by | reality are combined
internal influence. and interrelated by

the collective

Pragmatism
Ontological Epistemological Subjectivism and | Mixed methods; inductive & | QUAN- open-ended
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PT, as a reality, | ontology or certain | researcher is

Johnson and | might pose a | epistemological involved but holds | Kothary (2004; 2006); | QUAL- interviews, focus

Onwuegbuzie, significant impact | stance because the | an exoteric | lgwenagu (2016); Kumar | groups

(2004; cited in | on students as a | knowledge, using | stance, (2011); Saunders (2019);

Cohen et al, | result of parental | mixed methods can | intersubjectivity. Misra (2017); Collis and

2018); choice, curriculum | employ a variety of Hussey (2014); Kaushik and

Hammersley change or lack of | procedures to derive Creswell (2013); | Walsh, (2019); Acharya

(2013); Ulysse and
Lukenchuk (2013;
cited in Cohen et
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impact of private
tuition in the real

world.

Hitchcock
Hughes (1995, p.
21; cited in Cohen
et al., 2018).
Maarouf, (2019);

and

to the truth.
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Hughes (1995, p.
21; cited in Cohen et
al., 2018); Maarouf,
(2019);
al., (2019); Creswell
(2013)
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Timans et

Cohen et al.,
(2018)
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(2006); Yin (2006);
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Figure

B3 Philosophical Perspectives as adapted by Crotty (1998); Patel, (2015); Brown et al., (2019)
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7KH UHVHDUFKHU IXUWKHU DFNQRZOHGJHV +DPPRQG DQG
their reflexivity should extend into their research project and considers their contextual
position within the world of private tuition. The researcher agrees with Hammond
(2014) and Wellington and Winter (1989), who developed the research questions
based on observations from their own wider context and sought to seek the truth in
literature so to define their orthodoxic pragmatist paradigm. The researcher
acknowledges they are an insider-researcher though stands as an outsider (Creswell,
2008) whilst acting as the oxymoronic detective, thus, by investigating, they derive to

an outcome of the truth to the problem as well as their position.

Reflexivity in qualitative data poses a contextual construct through which the
researcher acts both as an influencer and as the influenced with a further impact on
data been collected (Haynes, 2012; Patnaik, 2013; Berger, 2015). The researcher has
often questioned their own participation in their attempt to abstain from influencing
data, (UK Statistics Authority, 2022). However, in pragmatism, the use of subject and
object is fluid in that the researcher does not have to identify with one or another but
the fluidity of transferability between the two (Morgan 2007; Shannon-Baker, 2015).
Thus, the researcher identifies as an insider-researcher whilst at the same time

extricates herself from bias.

In addition, Maxwell (2011) opposes to the notion of paradigms as a solid and
necessary position in mixed methods research, thus, sustains that a philosophical
stance should rather be considered of a pragmatic approach with the view of
VWUHQIJWKHQLQJ WKH PL[HG PHWKRGYV DSSURDFK 7KH UHV
view and positions herself as a bricoleur to consistently adapt to methods saw fit for
the purpose of the research. Therefore, as previously mentioned, the researcher does
not regard the necessity to signify a philosophical or paradigmatic stance, whilst
digresses from the notion of following any method for the sake of it. Lastly, in
DJUHHPHQW ZLWK OD[ZHOOTfV SRVLWLRQ LW LV SODX\
or a positivist paradigm, or any other such definite philosophical assumption, though
to gain depth as a researcher it is suggested that mixed-methods research applies a

multitude of approaches.

Hammersley (2013; cited in Cohen et al., 2018) suggests that paradigms are a means
of viewing the world. The researcher acknowledges the stark reality of the world in that
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private tuition is a reality demonstrated in the geographical context for this research.
The researcher is admittedly involved within the educational context of this research,
in principle, however, it is the true nature of the researcher to hold a bi- stance, a
neutral stance to the world surrounding that educational context further holding an

objective stance, diminishing bias.

Mertens (2012) identifies pragmatism as a philosophical assumption within the use of

mixed methods. Having considered assumptions previously mentioned, for the

purpose of this research, a pragmatism (quantitative and qualitative) paradigm

focusing in answering the research question in its eclectic designs, data collection and

analysis, is selected. The researcher has designed the research following both

methods, inductive and deductive reasoning, to investigate the pluralistic nature of the

research question (Creswell and Plano Clark, 2011). Moreover, Subramani (2019)
acknowledges reflexivity as an essential perspective in methodology and supports that

the debate of reflexivity is essential in research which provides a quality measure

EDVHG RQ WKH UHVHDUFKHUTY LQYROYHPHQW 7KH UHVHDU
IRFXVHV PDLQWA TRQ@BKIHSKLORVRSKLFDO ERXQ&daidh ZKR GR
DQG ZKDW WKHLU SRVLWLRQ ZLWKLQ WKDW UHVHDUFK LV
position would influence the research ethicality, methodological process and design

based on the use of knowledge experience the researcher carries, however, the

researcher would not form part of the social realm the research design explicates. The

researcher would, thus, like to elucidate that reflexivity would form the justified
methodological tool to yield acquired knowledge necessary to proceed with the

research.

3.5 RESEARCH APPROACH

3.5.1 Inductive and Deductive Reasoning

Cohen et al., (2018) insist that research methodology in education refers to three types
of reasoning that determines the research phenomenon. Unlike deductive reasoning
whereby the writer begins research through a literary hypothetical assumption which
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is tested by data so to confirm a theory, in inductive reasoning the researcher narrates
an aspect of a phenomenon or reality through data collection and requires that the
researcher seeks the answer to the research question. This, then, dictates the data
collection and, thus, generates a conclusive, qualitative narrative that is confirmed

through analysis of that data (Lodigo et al., 2006).

This research adapts more than one method and as Oussi (2020) validates, both
inductive and deductive approaches to conclusive theory can be utilised. Lodigo et al.,
(2006) support the view that inductive reasoning, a qualitative approach, collects and
summarizes data using narrative methods such as interviews as is the case in this
study. However, Cohen et al., (2018) suggest that inductive reasoning is limited in that
it does not prove but supports a theory. In turn, deductive reasoning, a quantitative
approach, uses assumptions prior to the research being conducted. Assumptions are
then tested with data so to support the theory initially considered a general concept
(Lodigo et al., 2006). However, as inductive reasoning limits itself to unproven theory,
empirical validation is required to prove the theory, thus, as Cohen et al., (2018)
suggest, combined inductive-deductive reasoning has become the third combined

syllogism.

Research questions are structured so to enquire into the problem of the study thus, in
responding to the problem, the researcher identified on the appropriate use of
methods. As the nature of the problem requires both a quantitative and qualitative
outcome, a mixed-methods approach was considered as the single method to be used

to derive to a valid outcome that the following section will further explore.

3.6 RESEARCH DESIGN

3.6.1 Mixed -Methods Research (MMR)

'"HVSLWH .LPPRQTYV mixedimdthod\frésEavkh is vague and does not
clearly position the researcher as to the method used, the researcher agrees with

Cohen et al., (2018) that mixed methods research (MMR), invites the researcher to
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view the world in a pluralistic perspective and share those views in aim of
understanding that reality. Timans et al., (2019) add that mixed methods research has
acquired a justifiable place at the post-20™ century research field. Creswell and Plano
Clark (2011) observe that the use of both quantitative and qualitative data in a single
research study provides a greater understanding of the question than either a
guantitative or qualitative approach on its own, to which Creswell (2012) adds, the
researcher collects and analyses both so to gain a combined understanding of the
problem. Leech and Onwuegbuzie (2009) and Newby (2014) further agree that a
mixed-method approach uses both qualitative and quantitative data collection
approaches to address the question, while Greene (2008) adds that a single method

only provides a partial understanding of the investigation.

In response to the views of the authors above, this research has additionally followed
Tashakkori DQ G & U H \2DGVDnixd-method realm addressing the phenomenon
using mixed methods as the chosen methodology, thus, integrating worldly views,
research questions, methods, inferences, and conclusions, as well as, paradigms and
procedures, in view that mixed methods operate at all stages and levels of the
research. The researcher has adopted Dawandi, Srestha and Giri 1 {2021) view in that
mixed methods provide the breadth and depth of knowledge whilst utilising different
sampling sizes in each approach. Through complementing each approach and

strengthening of data, triangulation is therefore ensured (ibid).

Onwuegbuzie and Leech (2005; cited in Cohen et al., 2018) emphasise there are
certain privileges in the amalgamation of epistemology and ontology in that apart from
complementing each other, they give rise to important weaknesses. Cohen et al.,
(2018) agree that a mixed methods approach yields both an epistemological and
ontological pragmatic philosophy. As Johnson and Onwuegbuzie, (2004; cited in
Cohen et al.,, 2018) note, pragmatism does not bind the researcher to specific
philosophies rather than adopts an eclectic approach with a view of implementing what
fits for purpose to yield a result. This is supported by Bryman (2006) in that employing
mixed methods is what favours the pragmatist approach, further validating the
significance to the research study. Creswell and Plano Clark (2011) suggest that the

amalgamation of the two data sets within mixed methods research during the
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pragmatism approach, qualifies the researcher to follow a pluralistic stance when
DQEQDO\WLQJ GDWD 7HGGOLH DQG 7DVKDNN R Uleflexive
approach to research design {Feilzer, 2010; Morgan, 2007; Pansiri, 2005).

Hesse- Biber and Johnson (2013) connote that a mixed-method approach is critically
determined by the research question, thus, research problems often require plural
methodologies, approaches, and philosophical perspectives. Yin (2006) insists that
the use of mixed methods strengthens the approach. Cohen et al., (2018) understand
that mixed methods develop a solid exegesis of the research question and can
respond to any pending complexity at hand. Further, it provides meaningful responses
to questions addressed and reduce bias. Creswell and Plano Clark (2011) and
Denscombe (2014) echo this, and add that, compared to a single study, mixed-
methods can provide multiple insights of the phenomenon, thus, triangulating data
and increasing the credibility and reliability of the results affording the opportunity for

unexpected results to be found. Hammersley (2013) considers the use of the term

DV SU

pragmatism DV WKH OHJLWLPDWH Whhéthdlk goRraaBh] Ulyse andP L [H G

Lukenchuk (2013; cited in Cohen et al., 2018) note that pragmatism remarks
practicality, thus, as Feilzer, (2010; ibid.) claim, ignoring any affiliative emphasis on
subjectivism or objectivism and focuses on the actual response to the phenomenon in
guestion. Holding a bi-stance, the researcher has utilised a mixed-methods approach

with the view of triangulating resources to reach unexpected results.

Although Morgan (2007; cited in Cohen et al., 2018) GLVSXWHYV VWwaadigdMHLRI L
IDYRXU RI Wagptioa€liRU KH FRQWLQXHV WR R SielWd wdiityD SUDJP
ZKLFK LQWHJUDWHY WKH QXPHULFDO DVSHFW WR D QDUUDW

SO0 to canvas an answer to the research question. The researcher agrees with

ORUJDQYV YLHZV LQ WKD feide® WHRR W KKipaAKAHYRDW R H[SOLFD W I

relevant authorial perspectives and the choice of philosophical assumption, the

researcher has expanded RQ WKLV ZLWK ODDURXIfV SRVLWLR
DSSURSUL Dappkbadh H PV uOLVHG WR FODULI\ WKH PHWKRGV X

(QUAN+QUAL).
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In agreement with Johnson and Onwuegbuzie, (2004) who advocate that MMR relates
closely to a pragmatist view due to its nature of flexibility, scoping to gain credible
results, the researcher has adopted a pragmatic philosophical position. The
researcher further agrees with Rehman and Alharthi (2016) in that pragmatism does
not abide by a single truth (positivism), or truth constructed by social structures
(constructivism), EXW UHFRJQLVH WKH UHVHDUFKHUYY REMHFWLYI
and Onwuegbuzie, 2004). Therefore, to inform the paradigm, the researcher has
considered both the philosophical position and the methodological design from a

pragmatist philosophy, utilising both positivist and constructivist approaches.

Mixed methods also allow the researcher to view the problem from a multi-perspective,
and, therefore, solve complex problems under investigation (Shorten & Smith, 2017;
Dawandi, Srestha and Giri, 2021). According to Dawandi, Srestha and Giri (2021)
interviews and focus groups provide the detail required for the researcher to
investigate the problem. They suggest that using mixed methods provide the
triangulation strength and the validity and credibility in results that would not be
necessarily secured through a mono-method (Plano Clark & Ivankova, 2016;
Ventakesh et al., 2013).

According to Cohen et al., (2018) one single method can complement the other and
act as a supplement, in addition to the single method used. The researcher further
agrees with Tobi & Kampen, (2018; cited in Almeida, 2018), Maarouf (2019) and
Johnson and Christensen (2012), in that either one single method would act as a
catalyst for a definitive outcome to the research phenomenon. Following a single
guantitative approach would indeed yield the numerical aspect of the question at hand,
thus, exclude other aspects being questioned that would require a qualitative
perspective to present a more holistic view, rectifying the weaknesses of each
approach. The researcher has acknowledged that in principle, the use of mixed-
methods is unequivocally important so to gain a holistic aspect of the phenomenon
being questioned. Adopting a single qualitative method has enabled the researcher to
yield in-depth participant views on the impact of tuition (Johnson and Onwuegbuzie,
2004). Thus, the researcher has deemed it necessary to follow an MMR in view that

a single qualitative approach would not appropriate the large sample in aim of
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canvassing quantifiable data so to reach the research outcome (Newby, 2014). Lastly,
aGRSWLQJ ODDURXIYV YLHZ WKDW WULDQJXODWLRQ
engaging in a mixed methods approach, whereby each instrument is used to inform

the next and triangulate, thus, validate results, the researcher has used both

gualitative and quantitative data collection methods so to gain an understanding of the

research question, and compare results to yield validation (Molina-Azorin, 2016).

In agreement with Schoonenboom & Johnson (2017) and Almeida, (2018), employing
mixed methods provides a desired resolution to the research problem, as well as a
solid, deep contribution of knowledge to the desired outcome of the research, thus,
cementing validity, and, as Bryman (2006) suggests, credibility. Furthermore,
Schoonenboom & Johnson (2017; cited in Almeida, 2018) continue to support the view
that within mixed methods research, the researcher, a pragmatist, demonstrates the
possibility of a combined and credible, valid outcome. Bamberger (2012; cited in
Almeida, 2018) suggest that mixed methods promote greater depth of knowledge
about stakeholder views. lvankova et al., (2006) further suggest that although a mixed
methods approach is time-consuming in its data collection, it delimits the efficient use
of quantitative and qualitative use as separate methods to detail the phenomenon of
private tuition and gain a deep insight on quality provision, parental perspective, and
quality effectiveness; it further strengthens the research validity through its

triangulated nature (lvankova, Creswell, and Stick, 2006; Newby, 2014).

3.6.2 Limitations of Mixed Methods

According to Molina-Azorin (2016), using mixed-methods requires time and research
on how to conduct mixed-method research. In addition, as Schoonenboom & Johnson
(2017) support, mixed methods ought to provide validity, thus, the researcher requires
that the research design applies both methods to fit that purpose. Furthermore, they
posit that a mixed-methods design, when applied consistently, can derive to an equal
status though this could also be disadvantageous at the same time. Halcomb (2018),
further adds, that a mixed-methods approach should not be used due to its

convenience and the research ought to conduct mixed-methods considering the value
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both approaches carry for that research outcome. Halcomb (2018) advocates that
employing a mixed-methods approach does not guarantee data robustness. Lisle
(2011) and Onwuegbuzie & Johnson, (2006; cited in Almeida, 2018) adds that aside
the issue of timing and cost, statistically robust and credible statistics must be evident
throughout the mixed methods research and that a lot of mixed methods research
pose validity issues through the medium of representative demographic. In view of the
above, the researcher has anticipated that validity, due to representation, might pose
an issue, and that data statistics might not present robustness during the quantitative
phase, thus, the researcher has used the qualitative phase as the one to validate the

outcomes from the research question.

In addition, Almeida (2018) highlights that in a mixed-method sequential design, the
gualitative phase cannot be processed until the quantitative data collection has taken
place. Halcomb (2018) argues that, often, in mixed methods approach, the researcher
fails to identify and demonstrate how the two methods provide the mixed characteristic
within the collection and analysis. The researcher has identified in previous sections
that both data collection sets will be used in sequence, as quantitative data will be
used to inform qualitative data which, in turn, will provide data that will be thematically
analysed to derive to the truth (Bryman, 2006a; Andrew et al., 2008; Zhang & Creswell,
2013; as cited in Halcomb, 2018).

Furthermore, mixed-methods data collection and analysis requires the researcher to
be proficient in software and statistical methods and analysis (Halcomb, 2018). The
researcher has recognised that certain methodological choices will require the use of
analytical software platforms and proactively set out to receive training on those to
secure efficiency and accuracy of data analysis. Thus, the researcher recognises
%U\PDQTV YLHZ WKDW W K H \arid thid wQutdWode aviwitatish. VW L FL D
to the robustness and validity of quantitative data, however, in agreement with
Edwards, (2008; cited in Molina-Azolin, 2016) the researcher has considered this
limitation to their advantage and sought to invest time during the research so to explore
the required knowledge for the data collection and analysis of SPSS and NVivo
software. This further ensures the researcher seeks conceptually creative ways, under

the pragmatist paradigm, to derive to the truth (ibid; Edwards, 2008; cited in Molina-
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Azolin, 2016). Consequently, due to the large sample size of the data collected, the
presentation of results needs to be singled out as a stage on their own, prior to the
integration and combination of data, which impacts on the time efficacy of the research
(ibid).

Bryman (2014, cited in Halcomb, 2018) poses that mixed methods research should
GHPRQVWUDWH DQ H[SOLFWwh TUIXW WRKGLOHU BV MRV WEH RO H D
research questions. Greene, Caracelli, and Graham (1989; cited in Molina-Azorin,

2016) advocate that in employing mixed methods, results are clarified through each

stage of data analysis which, in turn, aid the researcher informing the next stage. In

agreement, the researcher has sought to first explore the quantitative data collection

which informs the qualitative set. In addition, the researcher does not focus on the one

method instead of the other and pays equal contribution to both whilst they try to

understand each method in its own entity.

3.6.2.a Questionnaires

Harris and Brown (2010) state that questionnaires are favourable due to their
numerical value though their findings can be construed as faulty due to their design
and obijectivity, participant lack of responses, linguistic ambiguity and lack of coherent
expressions, coding errors in statistical analysis and interpretation (Oppenheim,
1992). In turn, interviews can be influenced by the researcher with respondents
providing socially accepted responses and are often hard to generalise due to their
small number. Therefore, analysis and interpretation researcher bias in participant
selection and data collection could prove difficult (ibid). Participant views can derive
from self-conflicting ways of conceptualising information, lack of time, and as Oei and
Zwart (1986; cited in Harris and Brown, 2010) suggest, participant responses can vary

between numerical and qualitative questionnaires because of the place and time.

Additional limitations of online questionnaire include an inside researcher bias within
the analysis stage; not capturing qualitative responses that could enhance the

understanding and offer ways of addressing the problem being investigated. Dawandi,
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Srestha and Giri (2021) state that employing a mixed-method approach can be timely,
often exceeding their allocated time availability for the research, especially as
participant recruitment can overwhelm the process. In addition, they support that
researchers do not feel confident in mixing any two methods, especially as each
method follows a particular epistemological philosophy. Schoonenboom and Johnson
(2017) and Plano Clark and Creswell (2018), equally point out that the two methods
need to be compatible in design and not overwhelm each other in priority. They further
suggest that findings may contradict each other, thus, positioning the research into a
dichotomised conclusion. Therefore, it is suggested that quality in the design is
integral in ensuring validity and avoiding influence (Dawandi, Srestha and Giri, 2021).
The researcher has carefully designed their questionnaires coherently both in

linguistic ability and expression.

3.6.2.b Interviews

Limitations of interviewing involve the exclusion of life experiences and events;
therefore, questions need to be carefully designed to gain insight without going into
too much personal detail (Jamshed, 2014). Interviews cannot be the only form of
gualitative design for the research as it must be complemented by other data collection
tools, such as questionnaires and focus groups (Busetto et al., 2020). This way, a
mixed-method approach to data collection and analysis can be validated and become
increasingly credible (Edwards and Holland, 2013; Jamshed, 2014; Austin and Sutton,
2014; Fontanna and Frey, 2000; Busetto et al., 2020). According to Silby (2021),
interaction between strangers can breed information exchange that can pose a new
set of questions. Therefore, this research has devised questions to promote further
interaction with participants in both interviews and focus groups phases of the
gualitative process. In turn, focus group interviews have gathered valuable responses
through participant interaction while at the same time they have impacted HDFK RWKHU{V
views (Ecker et al., 2022). Therefore, the researcher has ensured preparation in the
process to further develop a rapport with each participant, so to put them at ease
(Roller & Lavrakas, 2015). In addition, face to face interviews provide a close insight

and are open to interpretation of facial and bodily gestures, yet, telephone interviews
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do not provide for that interpretation, limiting the researcher to the accuracy of cues
(Belzile and Oberg, 2012; Block, & Erskine, 2012; Fischer and Bayham, 2019).

Equally, limitations to focus groups include the researcher influencing participants and
not being able to distinguish between different participants, including the small group
not posing a representative sample. In addition, although focus groups are a useful
way to engage in the construct of participant views through mutual interaction,
interaction can often overwhelm participants (Kitzinger, 1994; 1995). Moreover, the
researcher has little control over assembling such groups or the mutual interactions
as she extricates themselves from the group. Participants, in turn, who cannot
maintain anonymity, engaging in a particular theme of conversation, often find it
difficult to develop trust and share views (ibid). The researcher maintained anonymity
as focus group interviews were conducted on Teams, and pseudonymised during

analysis.

3.7 DATA TRIANGULATION: VALIDITY AND RELIABILITY

Molina-Azorin (2016) suggests that within a mixed-methods design, the researcher
can acquire a deeper understanding, triangulating the first data set with the second, in
aim of ensuring validity. Schoonenboom et al., (2018) agree and further add that to
develop the research scope and quality of the research, it is essential to utilise all
relevant data collection approaches, namely questionnaires and interviews, and
ensure triangulation. In agreement, the researcher has sought data triangulation so to
ensure the comparativeness of both sets of data and to seek truth in whether they
support each other in their content. In addition, compared to the questionnaires,
interviews, and focus groups provide more valuable feedback demonstrating a range
of knowledge focusing on the research questions and assumptions on the employment
of private tuition, the quality of provision in tuition and the reasons behind the increase
of private tuition. Integrating both quantitative and qualitative methods aim to reflect
the current reality and seek the truth in the research problem whilst potentially bringing

out gaps for future research.
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The triangulation method refers to various qualitative and quantitative methods used
in the research. De Boeck et al., (2019) support that triangulation employs more than
one method, whereby the researcher engages in triangulation to ensure the outcomes
derive to the truth, which is more feasible in employing two methods than a single
method, securing validity and reliability. Zohrabi (2013) adds that the use of different
data collection procedures, through a range of participant respondents, can secure the
validity and reliability in the interpretation phase of that data. He further proceeds that
to confirm the impact of private tuition, participants are required to have prior
knowledge and experience on the topic. Bryman (2016) refers to validity as accuracy
of tools whereas reliability is termed as consistency of truth as in the test-retest
occurrence (Hair et al., 2014). The researcher has intentionally used both approaches
to secure knowledge, capturing participant experiences to validate the outcomes,
(Saunders et al., 2016).

Yasar and Cogenli (2013) stipulate that reliability and validity are two different
structures whereby reliability ensures consistency of data whereas, the latter,
comprehension. Zohrabi (2013) states that validity stems from the quality of the
research design and determines the truth. He further adds that gathering data using
one single method can yield weak results, compared to triangulating a range of tools
to derive to similar results. In addition, the researcher should collect data avoiding the
participation in the research and act as an exogenous investigator, avoiding bias
(Zohrabi, 2013). For the purpose of this research, the researcher has employed
internal validity through SPSS and NVivo to clarify the research findings. In addition,
two instruments were used to collect data and seek validation through content validity
through a pilot study so to validate and determine the accuracy of questions.

Reliability breeds consistency, especially in quantitative research, compared to
gualitative narratives who are very demanding in their interpretation thus considering
thematic consistency is vital in qualitative analysis (Lincoln and Guba, 1985; cited in
Zohrabi, 2013). The researcher has obtained analysis from the quantitative data
collection and attained that the findings inform the quantitative results. The researcher

has acknowledged their position can pose an increased factor of reliability by clarifying
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each phase of the research to the participants, from the data collection phase to its
analysis, themes, and findings. A range of tools have been used to collect data so to
triangulate and enhance reliability of findings, (Merriam, 1998; cited in Zohrabi, 2013).
Hence, the researcher has considered their position, participant sample, social
position, data collection, analysis, and methods in detail to secure reliability. Analysis
of quantitative data has been utilised with descriptive statistics in SPSS whilst

gualitative data by thematic analysis in NVivo.

To conclude, this research utilises a mixed-methods design that facilitates data validity
through the quantitative-qualitative combination of data. Triangulating the three
phases of this research design ensures that one phase compliments the next.
Credibility is, thus, developed and maintained through the data collection which, in
turn, secures knowledge and value (Sarantakos, 2005; Denscombe, 2007;). Using
instruments, namely online questionnaire, interviews and focus groups, the researcher

has validated findings that constitute new contributions to knowledge.

3.8 ETHICAL CONSIDERATIONS AND LIMITATIONS

Ethical considerations in research are an imperative part especially when individuals
are included as participants in the research study. Therefore, prior to the commencing
of the research methodology, it is essential the researcher identifies the research
guestions and objectives, decides on the epistemology, ontology and methodological
philosophy that will determine the scope and angle of the study (Mukhles, 2020). In
turn, the decision making will determine the method of the data collection and
participant demographic suitable for the study (ibid). This research has employed the
participation of two groups, a) relevant educationalists, mainly teachers, tutors, and b)
parents involved in the employment of tuition. For that matter, this research ensured
that ethical considerations were a clause clearly instilled within the participant
consensual information provided prior to their individual and group participation in
mainly questionnaires, interviews, and focus groups (see Appendix A, Participant

Consent Form).
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Ethical procedures were followed and further endorsed from the Ethics Committee of
the University of the Sunderland. Identification of participants and settings were
anonymised and pseudonymised to ensure the safeguarding of all participants.
According to BERA (2018) it is important that the researcher adheres to guidelines to
safeguard the participants. All participants formed an adult population, thus, under the
legal age participation was not required for this research. In addition, participants were
clearly informed as to the safeguarding process, logical process of participation where
participants were invited to partake in both interviews, focus groups and

guestionnaires (See Appendix B, Participant Information Form).

All participant information was treated in accordance with the Data Protection Act
(1998). Privacy and confidentiality measures were strictly adhered to, enabling the
participants to exercise their rights into opting out of the research participation at any
point they saw fit. Information and data followed the Data Protection Act (1998) and
ZHUH VDIHO\ VWRUHG RQ WKH UHVHDUFKHUYV SULYDWH SD
and were accessible only by the researcher for the purpose of this study. Individuals
participating in this research were treated with respect, and fairness, ensuring their
personal identity is further treated with dignity, recognising their personal rights. An
initial contact was made to each participant group to estimate potential involvement in
the study. The research literature and reasons for participation and outcomes were
shared with all participants that were not known or otherwise affiliated to the
researcher. Information gathered was immediately categorised pseudonymously and
under appropriate demographic sections. This included relevant pilot study recordings
and the process of storage including privacy and use for the research study. Where
necessary, participants were coded and not identified by other members of the group

in focus groups.

No participant was under the age of 18, while the selection included only participants
who have or had children in schools or are active teachers and tutors. Although there
was no safeguarding issue to be considered, confidentiality was adhered to throughout
the project. The research itself, in terms of the mode of gathering data did not pose
any threat or reason for distress-no vulnerable questions that would potentially distress

the participants required.
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Although a consensual agreement was attached on the Qualtrics online questionnaire
to canvas the quantitative data collection, interview, and focus groups consent forms
were disseminated to participants through social media channels and email prior to
the conduct of the project. Information on the importance, scope and nature of the
study, confidentiality, and ethicality of the study, including options to withdraw and
request data to be deleted were included.

Consent forms were a requirement for completion for both the quantitative and
gualitative stage. Online questionnaires were disseminated through Qualtrics which
have allowed for participants to also provide consent to participation and analysis,
which are also be a requirement on the form. Interviews and focus group discussions
required written consent, prior to participation by email or other appropriate channels,
such as social media. All data collected has been anonymised whereas participants
were given the option to withdraw at any point during the collection of data. The
researcher has acknowledged that the nature of the study and selection process would
not pose any ethical concerns as there would be no vulnerability or estimated
confidentiality breach to the data collection or analysis. In addition, as explicated on
the consent form for all stages of the data collection, participants were made aware
that findings could optionally be shared with them. All ethical requirements were

considered and analytically explained further in sequent sections below.

Ethicality in research promotes trust and ensures that norms involved in conducting
research whereby participants are included are assurances are abided by. Therefore,
the researcher needs to be aware of factors that impose an ethical consideration to
participants (Dawson, 2019). This research has employed all ethical measures so to
consider issues that could arise during the research. In particular, the researcher
anticipated that approaching prospective participants after a pandemic lockdown
would potentially cause concern. In addition, the research used appropriate ethical
guidelines to seek an informed consent from all participants involved in the study. The
researcher created a poster that was used on social media and informed the
participant population of the particulars of the study. Confidentiality and anonymity
were ensured through a mutual respective communication and emphasising that
participant credentials would not be shared or be used in any way throughout the
research. Instead, pseudonymity would be employed. Participants, in turn, were
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informed of their right to refuse to participate or withdraw from the research. Interviews
were not recorded until the researcher was confident that all interviewees have

provided informed consent to participate in the study and felt safe to be recorded.

3.9 DATA COLLECTION

Bernard (2002; Bernard et al., 1986; cited in Tongco, 2007) states that data collection
is important in contributing to the theoretical framework of the research. He further
supports that data collection demonstrates the method of the research. As Barnes
(2019) and Creswell (2014) explain (cited in Maarouf, 2019), within an explanatory
sequential design, the researcher conducts quantitative data collection prior to
gualitative (Almeida, 2018). Indeed, as per authorial suggestion, the researcher has
deemed it would be necessary to collect data from online questionnaires from
teachers, tutors, and parents prior to conducting qualitative data collection through
interviews and focus groups. The justification in this approach lies in the informative

nature of the qualitative process on the online questionnaires.

3.9.2 Instruments

As already mentioned, this research critically reviews the phenomenon of private
tuition in the Northeast of England utilising ROs to derive to the truth (see Table C3).
This research uses a mixed-methods design, utilising tools such as the dissemination
of an anonymous, online questionnaire, as well as semi-structured online interviews
and focus groups interviews with tutors, teachers, parents so to gather knowledge on
the increase, reasons behind the engagement of tuition practice. Informative
instruments during the mixed methods study are a requirement for the researcher to
demonstrate the true nature of the mixed methods design (Bryman, 2006a; Andrew et
al., 2008; Zhang & Creswell, 2013; cited in Halcomb, 2018).

107



RQ1: What are they key educational
factors that have led to the increase of

private tuition?

RO1: Identify the educational factors that
have led to the increase of private tuition

in the Northeast of England.

RQ2: What are the reasons parents

invest in private tuition?

RO2: Determine a closer insight as to
why parents feel they need to invest into

tuition.

RQ3: How can a framework regulate the

private tuition market?

RO3: Design a standard framework that

will regulate private tuition practice and

provide quality assurance in the UK

private tuition market.

Table C3. Research Questions and Objectives

3.9.3 Online Questionnaires

To understand the truth regarding the research questions, the researcher has
acknowledged it was pertinent to use the tool of an online questionnaire (Roopa and
Rani, 2012; Dalati and Gomez, 2018; Taherdoost, 2022). Questionnaires are deemed
as efficient and cost effective, (Mazikana, 2023). Kamalodeen and Jameson-Charles
(2016) support that online social interaction has become a prominent tool in
educational research as it enables information to be exchanged more freely, thus,
enabling participants share their views and experience through participatory practice.
Denscombe (2010) regards questionnaires as tools that can be construed to offer dual
contextual synapses, thus, allowing the researcher to understand a personal
perspective whilst Newby (2014) supports their reliability in terms of the quality of
responses. It is regarded that research questions are developed through succinct
literature, through the research, to gain a comprehensive understanding of the
problem (Barroga, and Matanguihan, 2022; UK Statistics Authority, 2022). For the
purpose of this research, it was imperative that questionnaires engage participants
through the use of both open and closed questions so to enable the researcher to gain
valuable participant perspectives in an efficient manner (Harlacher, 2016) (see
Appendix C, Teachers Questionnaire; see Appendix D Parents Questionnaire).
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Zohrabi (2013) states that questionnaires need to be designed considering their
validity and reliability (Richards & Schmidt, 2002; cited in Zohrabi, 2013). The
researcher has designed two questionnaires integrating a mixture of open-ended and
closed-ended questionnaires since closed-ended questions provide quantitative data
whereas the latter ensures qualitative responses. As Blaxter et al., (2006, p. 170)
poses, each questionnaire has both advantages and disadvantages, such as the
difficulty in analysing open-closed questions, and as Seliger and Shohamy (1989)
suggest, closed-ended questions are easier to analyse to which Gillham (2000, p. 5)

argues that open questions invite more feedback and creativity.

6XSSRUWLQJ 6HOLJHU DQG 6KRKDP\TV YLHZ $OGHUVR
that including both closed-ended and open-ended questions breed a better
relationship in results and analysis. Zohrabi (2013) further explains that questionnaires
pose an efficient method of collecting data of large demographics through a range of
platforms that engage large samples. In addition, questionnaires are time and cost
efficient, they are impersonal, thus, inviting more information from larger populations
with data yielding similarity, (Seliger & Shohamy 1989; Robinson, 1991; Lynch, 1996;
Nunan, 1999; Gillham, 2000; Brown, 2001, cited in Zohrabi, 2013). In contrast to this
view, Gillham (2000) and Brown (2001; cited in Zohrari 2013) support that
guestionnaires can invite inaccurate answers especially when there is an
inconsistency with grammar and syntax; questionnaires sent via email can be delayed.
Thus, the researcher has considered that it is more feasible and speedier to
disseminate the questionnaires online and through social platforms and email, when
applicable. This provides instant responses in terms of ambiguity of content and
enable the researcher to clarify semantic content.

3.9.4 Interviews

Interviewing, as one of many data collection tools, is important for a researcher to gain
the participant personal perspective, experiences and values as deemed important for
them and not the participant (Sutton and Austin, 2015; Mathers et al., 2021; Adeoye-
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Olatunde and Olenik, 2021). This research has thematically analysed interviews for
specific themes related to the research objectives (Silby, 2021) using the software
NVivo. In the interviewing process, according to Silby (2021), the researcher often
identifies topics for discussion and proceeds. He adds that interviews allow for the
researcher to explore a research topic where there is not enough information in it or
where the topic has changed in experience. For that latter, it is important that the
researcher has some prior knowledge on the topic of study. The researcher has, thus,
identified a topic for discussion based on quantified results, and additionally used

literature knowledge to inform the process (see Table D3).

Quantitative questions allow for a statistical analysis where the researcher explores
an unknown field with a potential of new information being identified (Peel, 2020;
Barroga and Matanguihan, 2022). Thus, determine additional or alternative questions
to the interview questionnaire, and offer the participant a choice on how to respond to
WKH UHVHDUFKHU T \bbjectivey 86 LR ga aD Qr@erstanding of what is
important (Silby, 2021). To gain insightful information, the researcher designed the
interview questions carefully so to engage participants in insightful responses. The
design of the questions, as informed by the quantified process, has therefore intended
to see responses to satisfy the research objectives without directing the participant nor
creating unethical considerations. This, in turn, has engaged each participant in their
own set of responses (Nowell et al., 2017). For the purpose of this research, questions
have carefully been selected to gain valuable and credible responses while at the

same time sustain from driving the research.
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Quant Quant Interview Focus Groups (P/T)
Qs (P) Qs (T) Qs Demographic Information
(P&T)
1,2,3,45 | 1,2,3,45
6.7 For demographic purposes could you please confirm your gender and the region you are based in (for example NE)?
RQ1: RQ1: What are the key educational factors that have led to the increase of private tuition? RQ1:
8, 6,7,8,15, why do you feel
9,10,11 9, Do you think that schools focus on pupil individual needs or on exam grades? (RQ1) there's a need for
10,11,12 | Q3 -are you satisfied with your school? / do you feel supported by your school? home tutoring?
, -is academisation an issue? (RQ1)
13
15, 21,24, Why do you think there is an increase on private tuition and what are the factors of this? (RQ %2) (individual needs, lack of resources)
16, 4 have you engaged in private tuition?
-which year/subject?
-teachers are stressed
RQ2: RQ2: What are the reasons parents invest in PT? RQ2:
13, 18, Q1 Private tuition is classed as support outside schooling hours. Is there an alternative definition you would attach to the term? (RQ2)
15, 7, 8, 9, 'R \RX WKLQN WKDW SDUHQWVYT HGXFDWLRQDO TXDOLILF D vivat®tugiah® {RQD Dadidally RaesVAT @éflerid Rrothe
23, 22, economic status of the parent-the better the qualification, the better the job, the more the parent can afford in supporting the child with school)
-do you help your children at home with school/homework?
Q2 -do you feel parents lack subject knowledge (RQ2)
-ZKR LV UHVSRQVLEOH IRU \RXU FKLOGUHQYVY HGXFDWLRQ
-do you think parents help their children at home with school/homework?
16,2012 | 21, 9, Why do you think there is an increase on private tuition and what are the factors of this? (RQ %) (individual needs, lack of resources)
1,15, 24, 16, have you engaged in private tuition?
28, 19, 25, Q4

-which year/subject?

-teachers are stressed
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16,20, 21, 20, Following on from that, what do you think are the strengths and weaknesses of private tuition? (RQ3) (cost, qualification, experience) What are the
Q5 -does PT impact in grades? (RQ2) strengths and
weaknesses of PT?
14, 6, 7, 8, What could schools do to reduce the demand of private tuition in an ideal world? (RQ 2)
9,10,11, | 15, 9, - should PT be used out of school?
17, Q6 -more CPD/qualified teachers/individual approach/less classes
-schools can focus on the experience than attainment of children (RQ2)
-more quality teaching (RQ2)
RQ3 RQ3: How can a framework regulate the PT market? RQ3:
6,7,8,9, What 3
10, 11, . o recommendations
12, 13, | 03 Do you think that schools focus on pupil individual needs or on exam grades? (RQ1) would you give for
15 - are Ts stressed? (RQ3) the improvement of
PT?
16, 20, | 21, 24,
19, 28, 16, 19, 04 Why do you think there is an increase on private tuition and what are the factors of this? (RQ %2) (individual needs, lack of resources)
25, -teachers need additional income (RQ3)
18, 19, 21, 20, Q5 Following on from that, what do you think are the strengths and weaknesses of private tuition? (RQ3) (cost, qualification, experience)
30, 31, | 33, 34,
32, 20, | 35, 26,
21, 26, | 25, 20, | 07 If you engaged in private tuition what year and subject would it be, what mode and what would be a fair rate for that? (RQ3)
27,28 30, 3L -how do you pay/receive money?
32
23, 24, | 28,27, Following on from that, if you engaged in private tuition how would you go about finding the tutor? (RQ3) If you engaged in PT how have you sought your
25, 29, students?
33, Q8 -would you check their qualifications? /have you had your quals checked?

-do you feel that tutors are qualified/should be qual teachers?

Table D3 Questionnaire Design
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Prior to the collection of data, interviewees were contacted via email, telephone, and
mostly social media. It is very important that first impressions hold a lot of significance
when it comes to the participant decision to consent and more so to the quality of
responses (Kontt et al., 2022). Therefore, the researcher sought to provide a
misconception-free communication prior to the data collection method, and reassure
the demographic of the research content, the topic and participant rights. At the same
time, the researcher considered the various scenarios of participants withdrawing last
minute and proactively ensured there is a constant supply of participants reserved
(Sanjari et al., 2014; Norwell, 2017; Kadam, 2017; Ecker et al., 2022). Although
interviews are traditionally conducted on a face-to-face basis, Covid-19 restrictions,
and the availability of advanced technology, normalised the conduct of qualitative data
collection via online tools, such as Teams, which this research utilised. Interviews were
further digitally recorded and transcribed SRVW SDUWL F L SusiggWw¥ofd

Dictate.

Zohrabi (2013) and Young et al.,, (2018) state that interviews secure accurate
contextual information from participants. He further suggests that as the researcher is
unable to evaluate the participant emotions at the time of the interview, the information
on the concept of the world around them is open to the interpretation of the researcher.
Johnson and Turner (2003, cited in Zohrabi, 2013) found that interviews motivate
participants to respond in a speedier manner, provide detail and validity, interpret
attitudes to a reality, and confirm the truth of the problem and the outcome. On the
other hand, they can be time consuming, which can also influence their analysis;
anonymity could be breached, whereas the interview itself might affect the research.
In lieu of the above, the researcher decided to conduct online interviews as an
informal, semi-structured, guided conversation, and open-ended in structure.
Questions prepared in advance were informed by the quantitative stage and were
informal so to determine valuable feedback where respondents were invited to

contribute additional information.

Additionally, the researcher used familiar terminology to ask relevant questions linked
to the research focus, without engaging in complex structured sentences so to avoid

ambiguity and promote an accurate response (Eckert et al., 2022). Moreover, the
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answer. Furthermore, the researcher considered that to canvas valid responses,
participants were nested into groups of relevance, such as teachers with tutors during
the focus groups stage. Participant interviewees were invited to express their views
on the research focus and research questions, without interruptions by the researcher.
Interviews were recorded on Teams and transcribed using Microsoft Dictate software

to validate the transcripts produced on Teams.

Mathers et al., (2020) and Knott et al., (2022) claim that semi-structured interviews
include questions that are developed in advance, yet responses are not consistent
due to the open questions. Nevertheless, the authors add, semi-structured interviews
offer the possibility of in-depth exploration of topics through prompts. Semi-structured
interviews with participant sets were held online so to elicit responses that would
confirm and validate themes from phase one (P1) (quantitative phase) which lasted
for no longer than 45 minutes (Peel, 2020; Ruslin et al., 2022). Whilst phase one
provided a logical explanation to the research question on the impact of private tuition,
parental involvement and quality provision, phase two (P2) validated and added
participant reality on the research question as an integral part of the sequential design
and thematic analysis. Mixed methods were employed in P2 to derive to the interview
guestions and a mixture of both P1 and P2 responses informed the focus groups to
further validate variables as highlighted through literature. A thematic analysis was
therefore employed to satisfy the research objectives that have risen from literature

(see section 3.13).

3.9.5 Focus Groups

According to Vogl (2019), focus groups form a type of interaction that entail participant
narrative. In focus groups, participants are indirectly invited to demonstrate their
cognitive, communicative, and value value-based perceptions (Jarvis & Barberena,
2008; Massey, 2011). This research engaged 3 groups consisting of a) 5 tutors and
teachers, b) 5 parents and c) a mixed set of 5 parents and tutors (see Table D3).

Participants were purposefully recruited through social media. So, to eliminate the
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sense of strangeness, the researcher had spoken to the participants prior to the focus
group meetings, initially so to canvas participants and seek permission for participation
(Palinkas et al., 2015). To formulate responses, the focus group task was initially given
to initiate and yield discussion. Each focus group discussion lasted for 45 minutes and

was recorded with participant permission and transcribed using Word Dictate software.

Cyr (2017) states that engaging focus groups in research is another data collection
method used in canvassing private views over public views. Focus groups
characteristics consist of a small number of individuals gathered to debate a set of
guestions that will enable the researcher to facilitate the truth (Nyumba et al., 2018)
and seek information linked to the focus of the research. Data is gathered and
analysed alongside the other two approaches to validate findings. Focus groups are
useful in promoting the social aspect which enables the participants to express their
perceptions and emotions clearly. In turn, this process aids the researcher to observe
and interpret conversations based on that research focus. In turn, the use of focus
groups can produce additional responses not previously considered and determine

whether respondents will change their view based on these interactions (ibid).

Nyumba et al, (2017) and Gundumogula (2020) state that focus groups are widely
used in educational research and serve as a qualitative tool that provides both
individual and/or group data (Cyr, 2017), as well as explicit responses on a topic from
a group of selected participants. Nyumba et al., (2017) and Gundumogula (2020)
further add that focus groups are often practiced alongside interviews as part of the
gualitative data collection, despite the obvious differences in participatory size, detail
in response and conversational exchange. In agreement with Galanis (2018),
Gundumogula (2020) and Nyumna et al., (2017), focus groups were facilitated by the
researcher who moderated the conversational interaction, ensuring that participant
ideological views and socio-cultural schemas were verbalised. The researcher
informed this data collection process using online questionnaires and interviews,
prepared the questions, and invited volunteers from the first two processes to
participate along new sets of homogeneous participants in a timely, single, focus group
online session. Homogeneity in participation was essential, and participants were

selected due to their social structure, being parents who engage in private tuition and
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teachers, tutors and parents who engage in private tuition, and relevance in the
research.

Focus groups provide information from more than one individual at the same time
(Onwuegbuzie et al., 2009). Although Nyumna et al., (2017) connote focus groups do
not present views from all participants since not all express views, the researcher
prompted silent participants by inviting them to partake, so to compensate for any
missed responses and run exercising theoretical saturation, until explicit responses
are received for each question (Krueger, 1994; as cited in Nyumna et al., 2017). The
researcher decided that online participation was the best means for data collection
due to the diminishing factors of comfortableness, and distraction. The researcher
found that having to find space and arrange seating arrangements was time
consuming and the process did not secure attendance. The researcher was able to
facilitate the session within 45 minutes, in a relaxing environment to the group of
unfamiliar participants and was able to observe and record both non-verbal and verbal
communications. Sessions were both audio and video recorded while responses were
analysed with information that was coded as themes, detecting responses that relate
to the research questions.

Gundumogula (2020) supports the view that focus groups have been used in
educational research with the aim of yielding information and complementing previous
data collection approaches. He further adds that participants should be informed in
ample time, grouped according to sufficient sizes (3 groups of 5) so not to impact the
data, although Stewart and Shamdasani (1990; cited in Gundumogula, 2020) disagree
in that there should not be a specific size. Gundumogula (2020) adds the significance
in the researcher to have carefully planned the questionnaire with questions that invite
insightful conversations. The researcher,