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ABSTRACT
Introduction  School absence is a major challenge, 
with one in five pupils persistently absent in 2022/2023. 
School attendance is an important predictor of long-term 
educational, health, economic and social outcomes in 
children and young people (CYP).
Methods  This article reviews recent trends, 
determinants, effects and proposed strategies relating 
to school absence. It provides practical guidance for 
paediatricians to address absence in consultations and 
draws out key themes for future research. While focusing 
mainly on the English context, common challenges 
and solutions in the USA and other countries are also 
discussed.
Conclusions  The importance of CYP–parent–school 
partnerships, special educational needs and disabilities 
and mental health provision, collaborative interagency 
support, flexible, individualised plans and curricula 
for absence and positive school cultures is raised. 
Despite current challenges, there may be opportunities 
for improvement by engaging further with integrated 
neighbourhood teams and mental health support teams 
in schools.

INTRODUCTION
Regular school attendance is important for the 
educational, health, economic and social outcomes 
of most children and young people (CYP).1 Paedia-
tricians and child health professionals have a crucial 
role in identifying, preventing and mitigating the 
impacts of school absence.2 This article examines 
current trends in school absence, outlines key deter-
minants and provides practical guidance to paedi-
atricians and other child health professionals on 
how to address such issues in their consultations, 
communities and, where relevant, via broader 
public health and social policy.

UNDERSTANDING THE ISSUE: SCHOOL ABSENCE 
IN 21ST CENTURY ENGLAND
School absence is defined using a variety of terms 
(table 1). Overall school absence, which is the total 
of authorised and unauthorised absences, has risen 
in England in recent years from 4.7% in 2018/2019 
to 6.9% in 2024/2025.3 As shown in figure  1, 
persistent absence, missing 10% or more of school 
sessions in an academic year, has increased from 
10.9% in 2018/2019 to 18.7% in 2024/2025, and 
severe absence, missing 50% or more of school 
sessions, has soared by 187%, from 0.8% to 2.4% 
(figure  2). The COVID-19 pandemic may have 
exacerbated existing school attendance problems, 

although the trends shown in figure  2 suggest it 
may have had a lesser impact on severe absence, 
which may be due to the complexity of the issues 
underlying severe absence.4–6 Despite a small reduc-
tion from the peak of school absence in England in 
2022/2023, rates remain high, with overall school 
absence at 7.6% in summer 2024.7

Absence rates vary by sociodemographic factors. 
Absence rates rise after age 10 and are higher in 
special (12.4%) and secondary schools (8.7%) than 
primary schools (5.1%).8 9 The transition from 
primary to secondary school is critical for absence. 
In 2020–2022, there were 13 120 CYP leaving 
state school for elective home education (EHE), 
and 80% of these CYP were persistently or severely 
absent within the preceding year.10 Poverty is a 
central factor in school absence, with a doubling 
in persistent absence rates in CYP eligible for free 
school meals (FSM) compared with non-eligible 
CYP7 11 12 (figure 3).

Severe absence also varies between communi-
ties and geographically. The highest percentages 
of severe absence are in travellers of Irish heritage 
(14.2%) and gypsy/Roma CYP (9%), and lower 

WHAT IS ALREADY KNOWN ON THIS TOPIC
	⇒ School attendance is strongly associated with 
long-term educational, health, economic and 
social outcomes for children and young people.

	⇒ School absence has risen markedly in recent 
years, particularly following the COVID-19 
pandemic.

	⇒ School absence is driven by a complex interplay 
of health, educational, familial, social and 
economic factors, and children and young 
people with special educational needs and 
disabilities and mental health difficulties are 
disproportionately affected.

WHAT THIS STUDY ADDS
	⇒ Synthesises recent evidence on trends, 
determinants and consequences of school 
absence, with relevance to paediatric clinical 
practice.

	⇒ Provides practical guidance for paediatricians 
on addressing school absence within routine 
consultations and multidisciplinary working.

	⇒ Identifies key system-level priorities, including 
strengthening partnerships, engaging with 
integrated neighbourhood teams, strengthening 
mental health support in schools and flexible, 
individualised educational approaches.
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percentages in Asian, Black and Chinese groups than white 
British students (2.6%).7 Persistent (24.5%) and severe absence 
(2.9%) are highest in South West England, with the lowest 
rates of persistent (17.9%) and severe (1.5%) school absence 
in London. Post-pandemic improvements in school absence are 
higher in urban than rural schools.13

EXPLORING THE FACTORS ASSOCIATED WITH SCHOOL 
ABSENCE
Common themes in the literature suggest that school absence is 
driven by a complex interplay of health, educational, familial, 
social and economic factors.14 15 CYPs with poverty, socioeco-
nomic (SE) disadvantage, social, emotional or mental health 
needs,16 special educational needs and disabilities (SEND), 
bullying or adverse childhood experiences are disproportion-
ately affected. It is a very complex issue, and studies have shown 
that the school climate itself may impact school absence.17–19

Family factors
Family dynamics and structure can influence school atten-
dance.20 For example, those who have been assessed by a social 
worker to need extra help and protection, known as children 
in need, are twice as likely to be persistently absent, four times 
more likely to be either severely absent or suspended and seven 
times more likely to be permanently excluded than others.21 
These are important associations to be aware of, but it should 
be noted that this does not imply causation. The complexity 
of the underlying reasons why these children are identified 
as children in need may be related to their absences. One in 
four of the 800 000 young carers aged 11–15 years in the 
UK regularly miss school.22 One-third of persistent absentees 
have unemployed parents.9 Other family factors such as poor 
parental mental health, family mobility, challenging family 
circumstances and a lack of understanding of school policy 
have been shown to affect absence.14 23 Shifting parental atti-
tudes to absence, poorer school family relations, higher poverty 
due to the cost of living crisis and poorer mental health post-
pandemic have exacerbated absence, with disadvantaged CYP 
most affected.6 24–26

Individual factors
Persistent absence is highest in those with profound, multiple 
learning difficulties (53.1%), social, emotional and mental 
health needs (41%) and physical disabilities (39.1%).7 Illness 
is the leading cause of overall (total unauthorised and autho-
rised) school absence (3.5% in 2023/2024), with rates consis-
tent from 2019 to 2024.7 27 Mental health diagnoses in England 
have increased by 50% since 2020, affecting 21% of children 
aged 8–16 years,28 with 1.5 million CYP requiring mental health 
support post-pandemic.29 Poor mental health predicts absence, 
with CYP who had a probable mental health disorder seven 
times more likely to miss at least 15 days of school than their 
peers without.28 Punitive approaches to discipline (eg, sanctions 
or behavioural management for non-attendance) may worsen 
mental health and increase the risk of absence.30

Table 1  Defining absence from school8

Defining school absence

Authorised CYP absence Absence with permission from a teacher or authorised 
school representative

Unauthorised CYP absence Absence without permission from the school or arrivals 
after registration has closed
CYP initiated: emotionally based school avoidance and 
truancy
Parent/guardian initiated: school withdrawal

Disciplinary absence School-initiated legal absence for disciplinary purposes
Includes suspension (fixed-term exclusion) and 
expulsion (permanent exclusion)

Overall school absence Total authorised and unauthorised absences in CYP of 
compulsory school age

Persistent school absence CYP of compulsory school age who have missed 10% 
or more of school sessions within an academic year

Severe school absence CYP of compulsory school age who have missed 50% 
or more of school sessions within an academic year

CYP, children and young people.

Figure 1  Rates of persistent school absence, 2014–2024.7
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SE factors
Lower SE status strongly predicts absence and is linked to several 
other risk factors outlined in this section.31 32 CYP from low SE back-
grounds have a higher risk of behavioural problems or antecedents 
to school absence and more commonly have physical and mental 
health challenges, specifically obesity and asthma. Health can be 
understood as a mediator: lower SE status increases the likelihood 
of poorer health, which then contributes to an increased risk of 
school absence. Wider environmental and social factors, such as 
greater exposure to substance abuse, environmental hazards and 
crime, also independently predict school absence among these 
CYP.32 33 Parental education, FSM eligibility, neighbourhood depri-
vation, housing tenure and SE class all correlate with absence.32

Adding to the complexity of the issues related to school absence 
is the interplay of various factors. For example, CYP with SEND 
are five times more likely to be excluded and seven times more 
likely to be severely absent compared with those without.7 School 
distress refers to emotional challenges that make it difficult for CYP 

to attend school. One study found that 92.1% of CYP with school 
distress are neurodivergent and 83.4% autistic. Anxiety, linked 
to bullying, school-based anxiety or poor support, is common 
(92.5%) in autistic CYP, with emotional distress underpinning 
94.3% of absence in this group.34 CYP with Education, Health and 
Care Plans (EHCPs) have the highest rates of overall (16%) and 
unauthorised school absences (7%).9

Although these factors have been presented in isolation, the 
ability of the school to accommodate and address individual needs 
may play a role, and it is important to consider that high rates of 
absence may indicate the school is unable to meet these needs.34 35

School factors
Bullying leads to 16 000 school absences daily in CYP aged 
12–18 years in the UK.36 Bullying exists in many forms, with 
social exclusion (89%), verbal bullying (86%) and rumours 
(54%) most prevalent.37 It occurs in 80% of CYP with learning 

Figure 2  Rates of severe school absence, 2014–2024.7

Figure 3  Absence rates by age, gender and FSM status, 2015/2016.12 FSM, free school meal.
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difficulties and persists after reporting in 40% of them,38 with 
the rate of discrimination due to a disability three times higher 
for those with special educational need support and four times 
for those with an EHCP than peers without.39 52.9% of students 
feel schools respond to disclosures of bullying poorly,40 and post-
pandemic, 20% of CYP report missing school due to concerns 
about their safety.41

CONSEQUENCES OF SCHOOL ABSENCE
Health and well-being
School absence can impact health and well-being, as regular 
school attendance is a powerful predictor of lifelong health, with 
school absence considered to be a wider determinant of health 
by the Office for Health Improvement and Disparities.42 It is 
associated with lower mortality, reduced morbidity and lower 
risk of chronic disease and obesity.43 44 Schools foster physical 
activity, healthy behaviours45 and contribute to broader social 
determinants of health by enabling social integration, civic 
engagement and access to peer and adult networks that shape 
life and health.46 Schools aim to support the physical and mental 
health of CYP via sport, social and breakfast clubs, free school 
meals, personal social health and economic education, vaccina-
tion and nutrition programmes.27 For vulnerable CYP, school 
plays a critical safeguarding role, offering early identification 
of abuse, neglect or unmet needs.44 In contrast, school absence 
is associated with poor physical and mental health outcomes. 
The relationship between health and absence is bidirectional; 

underlying health issues can lead to increased absence, and 
missing school reduces access to health-promotion activities, 
which can affect mental and social well-being.47 However, for 
those children where school may lack the provision and support 
required, this not only has an impact on their own well-being but 
also that of their family.48

Educational attainment
A strong and consistent relationship between school atten-
dance and academic success exists, with absence reducing direct 
instruction, peer learning and engagement with curriculum 
content.49–51 Persistently absent CYP are less than half as likely 
to meet Key Stage 2 standards or pass English and Maths GCSEs 
compared with regularly attending peers.46 Furthermore, non-
attendance compounds over time, predicting further absence, 
reduced attainment and long-term socioemotional difficulties 
in adulthood.52 However, the relationship between absence 
and educational attainment is complex and varies according to 
a range of factors, including parental support.14 Furthermore, 
the relationship between non-attendance and educational attain-
ment may reflect the underlying challenges faced by students 
who are absent from school.53

Long-term SE outcomes
Absence has lasting implications for a child’s economic and social 
future, increasing the likelihood of school dropout, juvenile 

Table 2  Perspectives on school absence (imperial workshop 202467)

Role Challenges perceived Solutions suggested

Parent Parents feel blamed, unsupported and guilty.
Lack confidence navigating school systems.
Lack knowledge of school SEND services.
May have cultural and linguistic barriers.
Prior negative personal school experiences.
Punitive policies or sanctions feel unjust.
Sanctions affect disadvantaged groups most.

Schools to recognise parents as partners.
More support to address early absence triggers: Localised support groups and networks.
Clear links to community resources.
Accessible parent workshops in schools on attendance, school systems and well-being.
Peer-to-peer support networks to reduce CYP isolation.
Single caseworker model for joined-up support.
Multidisciplinary wraparound services for families.

CYP CYP feel silenced in decision-making.
Rigid school attendance policies feel unjust.
Limited curriculum options available to CYP.
School attendance policies are imposed.
Sense of belonging or inclusion often low.
May be subject to bullying or exclusion.
May have financial issues or caring duties.
May have academic difficulties or SEND.
Mental, social and emotional needs unmet.
Labelling as ‘school refuser’ unhelpful.

Trust CYP with the responsibility for their attendance.
Co-design attendance policies with CYP.
Offer flexible pathways and safe ways to report stress.
Increase school support for stress to avoid absence.
Avoid labels such as ‘school refuser’.
Use attendance mentors and peer advocates.
Develop youth councils feeding into school policies.
Co-produce reintegration plans post absence.
Offer flexible curriculum (vocational, hybrid and creative).
Safe reporting of concerns (mentors and digital check-ins).
Increase provision of well-being staff and support.

School Pressure to prioritise attendance figures.
Tendency for rigid, policy-driven approaches.
Less priority to CYP well-being and inclusion.
Exclusionary practices undermine trust.
Rigid policy insensitive to legitimate absence.
Policies increase anxiety for SEND pupils.
Limited resources limit support available.

Individualise approaches to school absence.
School cultures focused on belonging and well-being.
Whole school trauma-informed, relational training.
Use flexible attendance and reintegration plans.
Hire dedicated well-being and attendance school staff.
Embed belonging, well-being statistics with attendance.
Develop stronger links with community support bodies.
Offer individualised mental health resilience training.
Expand hybrid learning for inclusivity and tech use.

Govt Frequent use of fines and punitive policies.
Disproportionately affect disadvantaged CYP.
Inadequate resources to address absence.
Weak fragmented interagency coordination.
Health, education and social care separate.
CYP fall through cracks between services.

Withdraw/review fines and sanctions in complex cases.
Invest more in early interventions and family hubs.
Expand CAMHS, SEND and mental health services.
Clear statutory protection for CYP with health absence.
Improve interagency collaboration and data-sharing.
Integrate health, social care and education responses.
Use national campaigns promoting attendance culture.
Incentivise whole school approaches to attendance.

CAMHS, Children and Adolescent mental health services; CYP, children and young people; SEND, special educational needs and disabilities.
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delinquency, antisocial or risky health behaviours, violence and 
imprisonment.54–57 Such outcomes limit life chances, reduce 
social mobility and diminish personal growth and economic 
potential. Each day of school absence is estimated to reduce 
future earnings by £750, with cumulative absences increasing 
the risks of unemployment and benefits claims.58

NATIONAL POLICY AND RESEARCH INTERVENTIONS FOR 
ADDRESSING ABSENCE
In England, participation in employment, education or training 
until the age of 18 is a legal obligation. Under the Education Act 
1996, CYP of compulsory school age (5–16 years) are required to 
receive full-time education suitable for their age, ability, aptitude 
and special educational needs at school or through EHE. Schools 
must operate for 190 days per year and maintain attendance regis-
ters with authorised and unauthorised absences. Local councils can 
enforce attendance through parenting orders, education supervi-
sion orders, school attendance orders, penalty notices (£80–160) or 
through courts with fines up to £2500, community orders or prison 
sentences up to 3 months.27 However, these punitive measures can 
fail to achieve their stated goals, exacerbating harm, particularly 
for marginalised groups.59 The Department for Education over-
sees national attendance and issued statutory guidance to support 
schools in maintaining high attendance after the increase in absence 
following COVID-19. Despite initiatives such as the Attendance 
Action Alliance, there has been limited improvement in attendance 
rates. And some parent groups report their children receiving insuf-
ficient support—particularly for needs related to mental health and/
or neurodivergence.

Despite numerous initiatives, high-quality research on school 
absence is limited. Studies indicate that parent-CYP engage-
ment, family support, communication to address the root 
causes of absence and skills training are effective in improving 

attendance.60–62 Potential harm from punitive behavioural 
measures or zero-tolerance discipline policies is highlighted as 
obstructive and a barrier for school-wide positive behaviour 
interventions and supports.9 63 Inclusive, well-being-focused 
approaches, personalised support and flexible reintegration 
strategies are favoured.64 Schools and family services should 
be supported to deliver tailored support to vulnerable children 
and families, focusing on transitions, routines at school and 
parental support and engagement.14 Increasing the provision of 
mental health support teams in schools across England may help 
provide support in this area.65 However, we need more robust 
evidence on school absence to develop truly evidence-informed 
policy, and there is a clear need for initiatives in the education 
sector to integrate better with health services.

RELEVANCE OF SCHOOL ABSENCE TO PAEDIATRIC PRACTICE
The consequences of school absence for CYP extend far beyond 
the classroom. From academic underachievement to mental 
health deterioration, and from lost future income to increased 
risk of social harm, absence disrupts the foundations of health, 
learning and opportunity and is a key indicator of physical, 
mental, neurodevelopmental health and social vulnerability. 
Addressing root causes of non-attendance is not just an educa-
tional priority but a public health, social justice and economic 
imperative. Paediatricians are uniquely placed to combine their 
clinical expertise with trusted family relationships to coordi-
nate care across different services, identify causes, advocate for 
support and develop inclusive, trauma-informed solutions.66

Two recent multidisciplinary events, outlined below, explored 
policy and practice implications of school absence and potential 
solutions.

The post-COVID increases in school absence are not unique to 
the UK, and in the USA, the role of paediatricians in improving 

Table 3  Role of the paediatrician in school absence

At an individual level At a community level At a national or policy level

Offer appointments at times that would minimise school 
disruptions. Parent/guardian should liaise with school to 
support this (ie, recommending more suitable times or 
catch-up sessions for missed classes).

Facilitate connections between families and community 
services to overcome school attendance barriers eg, 
mental health, housing, social care, SEND and CAMHS.

Work with national and local authorities on policies to 
promote positive school environments and to shape 
attendance policies for inclusion, health and well-being.

Ask about attendance (missed days, suspensions and 
exclusions) at all routine medical visits for school-aged 
CYP.

Work with community leaders to promote culturally 
salient accessible school attendance messages. Identify 
those that resonate best with parents and CYP and are 
most effective.

Advocate for school attendance as a child health and 
public health priority in national policies and healthcare 
systems. Contribute to absence research. Support 
evaluation of interventions and data sharing between 
health and education.

Explore psychosocial risk factors for absence (eg, anxiety, 
bullying and family stress) and validate concerns.

Liaise regularly with the school nursing team to provide 
individual CYP support and amend action plans.

Advise on school reintegration plans for CYP with medical 
conditions and on inappropriate exclusions.

Explore whether parents are struggling to liaise with 
school and their barriers or fears. Then encourage and 
support parents and CYP to do this.

Liaise with education staff to ensure coordination 
between hospital and school programmes of education. 
Ensure paediatrician continuity of care for each CYP.

Campaign for well-trained specialist school staff (eg, 
mental health, SEND professionals and school counsellors).

Praise attendance and promote its long-term benefits on 
physical, social and mental health and well-being.

Encourage multiagency working on holistic child 
protection and school attendance plans.

Collaborate with public health experts to evaluate health-
related causes of absence.

Following paediatric clinic attendance, encourage the 
young person to return to school to complete the day.

Support home and school transitions for CYP with long-
term conditions or hospital stays.

Contribute to the development of school-based 
services (vaccination, nutrition, health education, social, 
behavioural and emotional provision).

Creating school action plans for CYP with chronic health 
conditions, for example, asthma, epilepsy, allergies, 
diabetes, to aid confidence and reduce absence.

Share clinical input with schools and families on how to 
prevent absence for minor illnesses.

Contribute to design and the evaluation of attendance 
interventions using population-level data and school 
health records.

Develop a clear understanding of the school context, 
including cultural and linguistic diversity, deprivation 
indicators (eg, FSM eligibility) and local community factors 
that interplay with the health of the CYP you care for.

Recognise and disseminate awareness to colleagues of 
the pressures that schools face, for example, inspection 
routines, resource constraints and accountability for 
attainment. Maintain consistent engagement with schools 
over time.

Paediatric and school health professionals embedded 
within schools in a role akin to police liaison officers, 
providing continuous, accessible support that integrates 
health with education to reduce school absence.

CAMHS, Children and Adolescent mental health services; CYP, children and young people; SEND, special educational needs and disabilities.
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school attendance was first highlighted in an American Academy 
of Pediatrics position statement in 2019. The All in for Atten-
dance summit, hosted by the Johns Hopkins Bloomberg School of 
Public Health, framed school absence as a public health concern 
and emphasised the role of strategic cross-sector partnerships 
between education, health and social services in reducing school 
absence and supporting outcomes.67

The US approach using attendance data as a vital sign, 
fostering strategic cross-sector partnerships and implementing 
strength-based policies mirrors UK policy directions that empha-
sise integrated working across education, health and social care. 
Initiatives such as Cincinnati’s All Children Thrive network 
demonstrate how collaborative models can deliver positive 
outcomes for CYP, offering practical insights for UK systems 
seeking to reduce chronic absence and promote long-term well-
being.66 68

In 2024, following a review of the literature and via focus 
group discussions, the Imperial College London Mohn Centre 
for Children’s Health and Wellbeing brought together 32 stake-
holders (including parents, representatives from schools, local 
authorities, the National Health Service, charity/third sector 
and police) for a workshop to discuss the school absence crisis 
in England. Key themes from these discussions are shown 
in table  2, from the perspectives of parents, CYP, school and 
the government. It is clear that there are several challenges to 
addressing school absence, many of which reflect the ideas high-
lighted earlier from the review of the literature.

From this workshop, ideas were proposed about the role 
of paediatricians and other health professionals in supporting 

children and young people with school absence (table 3). These 
suggestions are applicable at the individual level, community/
school level or national/policy level.

A list of questions and/or comments a paediatrician could 
consider within the context of an individual consultation with 
a CYP, with an accompanying list of ‘key considerations’, is 
included in table  4. However, a balanced approach is recom-
mended, as current needs may not be met in school. It may be 
useful to discuss reasonable adjustments with the school, but 
in some cases, moving to a different school, accessing alter-
nate provision or homeschooling may also be considered. It is 
important to be flexible and responsive to the needs of an indi-
vidual child.

Additional resources can be found in the online supplemental 
materials.

CONCLUSIONS
This paper provides an overview of determinants and recent 
epidemiological trends in school absence, identifying challenges 
and potential solutions from the perspectives of stakeholders 
at multidisciplinary school attendance workshops in England 
and the USA. It highlights the importance of communica-
tion, positive school–CYP–parent partnerships and co-design 
of absence solutions, as well as increased interagency health, 
education and social care collaboration and data sharing to 
maximise attendance. Supportive, holistic and individualised 
attendance plans with early intervention and support tailored 
to the root causes of absence are proposed. Expansion of 

Table 4  Communicating with CYP about school absence

Potential questions Key considerations

Attendance at school:
How is school?
Have you been able to attend regularly?
Have you ever been excluded or suspended?
How many days have you missed in this academic year?
Do your parents have any concerns regarding attendance?

Supportive, non-judgemental language
Phone calls, video calls and face-to-face meetings
Use of school attendance data tool
Early identification and discussion of concerns
Absences framed as lessons missed
Important to capture parental concerns

Reasons for school absences:
What have been your challenges attending school?
Do you ever feel anxious in school? What caused this?
Have you ever been bullied in school or online?
What happened? Did you tell your parents or teachers?
What support was offered?
Do things at home ever make it hard for you to go to school?
How does your health impact on your attendance at school?

Positive parent and CYP partnerships
Open communication, trust and respect
Supportive and sensitive enquiry
Direct and respectful two-way communication
Positive and blame-free trauma-informed language
High empathy and sensitivity and two-way dialogue
Sharing of responsibility for school absences
Encouraging, reassuring and motivational language

Tailored flexible support for absence, validate concerns:
It sounds like school is tough for you.
We can help and support you.
You’re not alone: many families/CYP face ups and downs.
What would help you most to attend school?
How can we help you most with …’
Would it help if we created a plan for your health at school?

Holistic benefits of attendance on well-being
Inclusive flexible alternative educational paths
Positive, individualised, future-focused messaging
Clear, consistent guidance on absence impacts
‘One day can be eight missed lessons, time with friends and extracurricular activities’
Collaborative multidisciplinary partnerships
Establish and remove barriers to attendance

Liaison with school, education and community services:
How can I best support you?
Would you like me to help to explain this to the school/special educational needs 
coordinator/pastoral team?
‘If you’re happy sharing what we’ve talked about with your
school, it makes a huge difference to how they can support you’.

Holistic multiagency response
Integration of health and education services
Offer specific contacts for those who can help
School nurses, counsellors, special educational needs and disability professionals,
teachers, attendance officers, pastoral leads etc.
Offer joint meetings where challenges exist
Provide helpful community resources

Praise for school attendance and flexible responses
I’m so pleased to hear you’ve been getting to school.
It’s so important for your physical, social and mental well-being.
You’re making great progress. Keep going.

Individualistic, inclusive education
Holistic child-centred education
Flexible schools for a flexible world
Bespoke learning environment

CYP, children and young people.
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school and community SEND and Children and Adolescent 
mental health services (CAMHS) provision and further engage-
ment with integrated neighbourhood teams and mental health 
support teams in schools is encouraged. Finally, the importance 
of positive school cultures promoting belonging and well-being 
is highlighted.
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